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ABSTRACT 

The main concern of this study was assessing the washback of Amhara Regional State English 

Examination on teachers‟ and students‟ writing skill classroom practices: Lalo Midir General 

primary school in focus.  The study was done to show the gap of the regional examination in 
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teaching and learning of writing skill.  The research design of this thesis was descriptive design 

with case study sub-design with mixed research methods. To attain the study, 97samples were 

selected systematically (N
th

/3
rd

 item from every table/one sample per a desk) started from the 

right side of first sitting desk and went in zigzag way until 97 samples was got as target 

population and all English language teachers in that grade level were selected using 

comprehensive sampling technique from the study area. The researcher used Students‟ 

questionnaire, teacher interviews, classroom observation, and document analysis/ analysis of the 

current English syllabuses of grade 8, teacher made classroom tests of the year 2008 – 2010 E.C 

and regional exam papers of the same years were used as data of the study and its content 

relation with the textbook/syllabus was analyzed using both quantitative and qualitative methods 

and the result was explained at the discussion stage for triangulation. The finding reveals that 

students‟ and teachers‟ writing skill practice in the classroom was negatively affected by the   

regional English Examination.  Teaching writing skill was affected by the exam by narrowing the 

contents of the curriculum/syllabus to be taught and teachers followed the regional exam format 

for their classroom test preparation. Classroom testing contents were strongly affected by  

the contents of regional exam. 
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CHAPTER ONE: INTRODUCTION 

1.1. Back ground of the Study 

Testing and teaching are so closely interrelated that is virtually impossible to work in either field 

without being constantly concerned with the other. Test may be constructed primarily as devices 

to reinforce learning and to motivate the students or primarily as means of assessing the students‟ 

performance in the language. A language test which seeks to find out what candidates can do 

with the language provides a focus for purposeful everyday communication activities (Heaton, 

1990). 

Summative evaluation recently carried out to assess the outcome in terms of the profile expected 

at the end of the educational levels. This evaluation has begun with the primary education and 

has encompassed all the factors pertaining to the success and constraints of the curricula. 

Teaching English begins from grade one in Ethiopia based on (MOE, 2001). According to 

(Clay,2001), the purpose of test are: To provide a record for assigning Grades, to provide a 

learning experience for students, to motivate students to learn, to communicate to students their 

level of understanding of the course objectives and serve as a guide for further study.  When 

utilizing pretests, feedback is provided regarding the knowledge students bring to the content, to 

assess how well students are achieving the stated goals and course objectives, to provide the 

instructor with an opportunity to reinforce the stated objectives and highlight what is important 

for students to remember.  

In Ethiopia, studies on tests washback are extremely rare, (Melaku, 2007).  Education involves 

assessment, and that is why in the whole world learners are challenged with unexpected number 

of exams and tests as they experience school and higher education (Rea Dickins, 2004 sited in 

Sisaye  2014). That means in educational process and outcomes, assessment and testing play a 

vital role in refining the ongoing academic performance of learners through teaching and testing. 

In each year, ministry of education facilitates and develops curriculum frame work and syllabus 

materials to promote sustainable and equitable access of education for all in Ethiopia. As English 

language is one of the most decisive subject in assessing learners language performance, policy 

makers and experts in education designs new text books based on learners culture  for Ethiopians 

per five years.  The newly revised English for Ethiopia text book„s contain communicative 

oriented language teaching or task based approach to make the class room practice more 

communicative and interactive. 
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According to NOE annual magazine (2000 cited in Melaku, 2007), examinations can be 

powerful, low cost means of influencing the quality of what teachers teach and what students 

learn in schools they can act not only as evaluators of educational achievement but also take 

responsibility for making good teaching learning happen. In education curriculum, evaluation 

and assessment of teaching and learning and testing are core elements to follow up students‟ 

academic performance. Test is a powerful instrument that plays a vital role in improving 

learners‟ performance in English language. Assessing the ongoing process of teaching and 

learning a language is an essential activity in the class room. Teaching and testing can go hand in 

hand in teaching and learning practice in the class room (Prodromou 1995 cited in Melaku, 

2007:3) argues:   

Although examinations and tests play a dominant role in the educational scene, the impact 

they produce on teaching and learning, particularly, in language education remained more 

complex to investigate and hence has yet not been adequately explored.  

Washback (in testing) is the positive or negative impact of a test on classroom teaching or 

learning. In some countries, for example, national language examinations have a major impact on 

teaching and teachers often “teach to the tests”. In order to bring about changes in teaching, 

changes may have to be made in the tests (Richards, 2012 cited in Cole, J. and Feng, J.2015). 

 In the educational measurement literature, „washback‟ is variously known as „test impact‟ 

(Baker, 1991), „consequential validity‟ (Messick, 1989, 1996), „systemic validity‟ (Frederiksen 

and Collins, 1989), „measurement-driven instruction‟(Popham, 1987) or „curricular alignment‟ 

(Madaus, 1988; Smith, 1991a) cited in Tsagari (2007).Beginning from the class made test to the 

high-stake tests; teachers teach and assess their learners based on what they teach and what 

learners learn in the class room. Including the final exam test, teachers teach and prepare learners 

psychologically about the coming regional exams. The classroom practice of  teachers and 

students leads to the outcomes of the regional examination on what teachers teach and learners 

learn may have a positive and negative  effect on teaching and learning practice.  The negative 

and positive influence of regional examination on teachers and students classroom practice is 

wash back effect of a test. 

 Here, the researcher has a great tendency to assess the washback of English Regional 

Examination on teachers and students classroom practice .Under this research proposal, the 

critical factors influencing class room practice and the effect of English Regional examination on 
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teachers and students class room practice will be allocated. In education, language tests can be 

valuable sources of information about the effectiveness of learning and teaching (Sisay, 

2014).Washback refers to any activity that influences the overall practice and class room 

management (Wall and Alderson, 1993).  

In each academic year, particularly in the beginning of the new academic year, stake holders 

meet together to evaluate teachers and learners class room practice and the result of Regional 

Examination and put future directions on how to bring positive result from it. Studies conducted 

in applied linguistics over different times have identified that tests have an impact on the 

processes of teaching and learning, professional experiences of teachers, and lives of learners 

and other stakeholders (Shohamy, 1993, Shohamy et al, 1996, Cheng, 1997, 1998, McNamara, 

2000 sited Simachew, 2012). A test which sets out to measure students‟ performances as fairly as 

possible without any way setting traps for them can be effectively used to motivate them. As 

stated in (Sisaye, 2014) the current education policy of the Ethiopian government intends to 

change teacher centered method of language teaching to modern communicative language 

teaching (student centered method of teaching). 

  In Ethiopian context, language teaching and testing are the most determinant criterion to assess 

the learners‟ academic progress in the classroom. The regional examination in Ethiopia is one     

criterion for admission to high school learning institutions (MOE, 1995).If so why students‟ 

writing skill performance is poor? Contents of regional exam will be one of those factors.  

1.2. Statement of the Problem 

 Teaching English as a foreign language in Ethiopian second cycle of primary schools (grade7-8) 

is serving as a medium of instruction in Ethiopian Education policy. English language has been 

given as a common course from earlier grades to the university level in the curriculum. In this 

regard, Ministry of Education stresses about the language and develops curriculum materials for 

all schools in the country. In fact, teaching, testing and evaluation are key elements in teaching 

and learning in the classroom (MOE, 1995). 

  According to (Wall, 1997) teachers don‟t equally teach the four language skills in the syllabi 

based on the given period of time. Most of the time, teachers‟ target is concerned on teaching sub 

language skills other than macro skills. Similarly, learners have little attention particularly for 

writing skills at all. This is may be because of as contents are not present in national and regional 

exams and only targeting on teaching exam based approach helps learners to score good marks in 
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public examinations but it hinders them practicing the language. As a result, it may cause 

students to learn about the English language through the language. These lead the teaching, 

learning and testing process imbalance in public examination and affect the target of teaching 

and learning process in the classroom. 

 Stake holders complain informally as students are not obtaining good result from the national 

and regional examinations though teaching and learning activities takes place before the test. 

Mostly, the regional exam items are not always matched in content and format. In each year, 

teachers face detail evaluation about the result of their students scored in national and regional 

exams as their learners success is below the expected (Teshome, 2003).  

Although many researchers like (Kassa, 2007), (Simachew, 2012), (Melkamu 2007), (Teshome, 

2003), (Alemu, 2004) and others conducted research related to wasback of national exams and 

showed as the problem is still periodic. Their studies didn‟t resolve the problem; So, teachers 

always complain about students writing skill performance as students are not literate enough to 

that grade levels even they cannot write their name correctly and they are unable to identify the 

difference between subject, verb, object, and even the difference between capital and small letter 

usage. Most Ethiopian researchers conducted about the general washback of national exams on 

general language contents. So as there were rarely studied about washback of  regional the 

researcher wanted to focus on washback of regional examination on writing skill contents 

believed that the cause is in lower grades and this problem should be solved at the level of its 

grass root level in order to have skilled manpower. In both grades (7 & 8) students textbooks 

contain communicative approach, all activities and exercises are designed in student centered 

approach. Students practiced exam related activities other than doing what teachers gave in the 

classroom (Melkamu, 2007).  As we know writing is one of the important language skills which 

have multidimensional advantages in different aspects of human life (Saratakos, 2005 cited in 

Messfin 2013); but now a days students writing ability and writing performance is in a very poor 

condition. There are many writing contents in grade 7 and 8 textbooks like informal letter, 

paragraph writing, gap filling, word ordering to make sentence, free writing and others (Syllabi 

of grade 8& 7). As (Madsen, 1983) explained, writing skill tests at intermediate level includes 

mechanics(spelling and punctuation), vocabulary, grammar correction, appropriate contents, 

diction(word selection), rhetorical matters of various kinds(organization, cohesion, unity, 

appropriateness to the audience, topic, and occasion), Madsen,1983). 
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 If so why students become poor in writing skill when they join high school? The researcher 

wanted to conduct this study to assess the washback of English Regional Examination on 

teachers‟ and students‟ writing skill classroom practice with the following research questions. 

1.  „Does the washback effect of regional English Examination affect students‟ writing skill 

classroom practice?   

2. Does the washback effect of regional English Examination affect teachers‟ writing skill 

classroom practice?  

3. How much is classroom/textbook writing skill items interrelated with Regional 

Examination items? 

4. How much is writing skill items in the textbook repeated in Regional and school made 

English Examinations in past three years?     

1.3. Objectives of the Study 

1.3.1. General Objective 

 The main objective of this study was to assess the washback of Amhara Regional State English 

Examination on teachers‟ and students‟ writing skill classroom practice.   

1.3.2. Specific Objectives 

 The specific objectives of the study are: 

1. To assess the washback of Regional English Examination on teachers‟ classroom practice  

2. To assess the washback of Regional English Examination on students‟ classroom practice 

3.   To explore the relationship between classroom/textbook writing skill items and the 

Regional English Examination items;  

4. To analyze writing skill  item repetitions of the Regional English Examinations in the 

past three years      

Therefore, the researcher will analysis the contents of regional and school made exams in three 

consequent years. 

1.4. Significance of the study 

 Investigating the washback of the Regional English Examination on teachers‟ and students‟   

writing skill classroom practice could provide ways of solving the issue of students‟ poor 

language performance and teaching and learning problems in its grassroots level.   
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Moreover, it can be useful to the Regional Educational Assessment and Education Bureau to 

develop policy on the grade level about the textbook or the regional exam layout and recognize 

the negative washback of the Regional Examination on writing skill and try to bring the positive 

washback of the Regional English Examination on teachers‟ and students‟ writing skill practices 

and on teaching and learning English. Lastly, it might lead other researchers to study on this area 

in the same grade level as it is rare in this region in the same grade level. 

1.5. Scope of the study 

  This study was confined on: Assessing the Washback of Grade 8 Amhara Regional State 

English Examination on teachers‟ and students‟ writing skill classroom practice: in the case of 

Lalo-midir general primary school‟. Secondly, this study was delimited in Amhara Region, 

NorthShoa Zone, Menz Lalo-midir Woreda, LaloMidir general primary school and the 

participants of the study were LaloMidir general primary school students and teachers and the 

study was focused on analyzing of the past Regional exam papers from 2008 to 2010 E.C. and 

how much was writing skill contents taught in class and designed/ repeated in both school made 

and regional exams.   

1.6. Significance of the Study 

Despite the changes in the approach to language teaching and learning, students‟ poor language 

Proficiency is still a major problem in the teaching learning process in Ethiopian context. Thus, 

Assessing the Washback of Grade 8 Amhara Regional State English Examination on Teaching 

and Learning of Writing Skill in the Classroom can provide ways of solving the issue of poor 

Skill teaching and learning in Lalo-midir general primary school that resulted from the washback 

effects of the regional exam and even school made tests; otherwise, it results in additional loss of 

time, effort, and economy on the unproductive implementations. 

Moreover, it could be useful to the National/regional Educational Assessment and Education 

Agency/bureau to recognize the negative washback of the regional exam and try to bring about 

the positive washback of the regional exam on teachers‟ and students‟ classroom practice 

towards teaching and learning English writing skill. Lastly, it might lead other researchers to 

study on this area.  
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1.7. Limitation of the Study 

  The study has some limitations as it was conducted in only one primary school because of time 

limitation.  As the term washback is very wide it is impossible to address its effect by conducting 

a single research on a single setting. And this study is conducted on washback effect of regional 

exam on writing skill of grade eight students‟ and teachers‟ classroom practice.  As the study 

area didn‟t have preserved exam sheets in the library or department office, the researcher faced 

challenge of collecting three years school made exam sheets. 

1.8. Operational definitions of important terms 

There are words, phrases and statements that need further explanations and definitions to make 

them clear and reliable to the readers. 

Assessing: this is the action of evaluating and or testing the nature of something in action. 

Washback: Means the influence of testing on teaching and learning process.   

Washback effect: is the negative and positive influence of a test on teaching and learning 

practice in the classroom or the negative and positive effect of Regional English Examination on 

teachers and students class room practices. 

Teachers’ classroom practices: are common activities that teachers perform daily to address the 

desired knowledge to learners‟ in the class room. 

Students’ classroom practices: these are activities mainly run by learners to acquire a desired 

knowledge from teachers and the contents of the syllabi in the class room. 

REE/Regional English Examination: this is a kind examination prepared by experts who are 

experienced in preparing high stake tests to assess grade 8 school learners‟ academic readiness 

for admission to join primary schools. 
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CHAPTER TWO: REVIEW OF RELATED LITERATURE 

In this section, concepts of washback, assessment role in education, background of washback, 

manipulation of washback, model and dimensions of washback was analyzed with reference to 

other relevant related literature in order to assess the washback of Regional English Examination 

on teachers‟ and students‟  writing skill practices in the classroom. 

2.1. Theoretical Background of Washback 

Due to the fact that tests have long history in the education sector, as (Shih, 2007) notes, there 

have been arguments among scholars about the potential impact of tests. Over many years, 

researchers have documented the impact of tests on the practices of teachers, learners and other 

stakeholders. However, this impact of tests was not seen as a distinct educational phenomenon. 

(Alderson, 1986) identified washback as a prevailing and separate issue in language testing 

which demands researchers to turn their attention to it. The other prominent figure in the area, 

(Hughes, 1989) in his part, has proposed a tri-chotomy model that depicts the washback from 

exams to participants, processes, and products.  

It is probably true to say that the start of what is now termed „washback research‟ can be traced 

to a major landmark in the field at the beginning in the early 1990s: the publication of the 

seminal paper by (Alderson and Wall, 1993) with the title „Does Washback Exist?‟. The article, 

considered a classic, has greatly influenced all major recent research reports and literature 

reviews in the area of washback in language testing. A „poor‟ test would have negative washback 

while a „good‟ test would have positive influence (Morrow, 1986; Hughes, 1988; Pearson, 1988; 

Khaniya, 1990 cited in Tsagari, 2007).   

2.2. Definition of Washback 

  The concept of “washback” is wide spread(Prevalent) in language teaching and testing .As 

described in the work of (Alderson and Wall, 1993), tests are the powerful determiners of what 

happen in the class room. The definition of wash back rarely finds in dictionaries. As a synonym 

way ,some writers use wash back while others use back wash but the usual term in applied 

linguistics is wash back as a formal language in language teaching and testing .Based on 

encyclopedic Dictionary of Applied Linguistics(1999) washback is also known as back wash ,the 

effect of testing on teaching or the backwash effect from testing to teaching(1995) English 
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language teaching journal, (49/113-25).According to (Hughes, 1989:1), the effect of testing on 

teaching and learning is known as back wash .(Spolsky, 1994) States, “the concept of washback 

deals with the unforeseen side –effects of testing not to the intended effects when the primary 

goal of the examination is the control of curricula.” „Washback is generally defined as the 

impudence of testing on teaching and learning‟ (Bailey,1996: 259). Messick, 1996: 241) says 

that: 

      “…washback refers to the extent to which the introduction and use of a test influences 

language teachers and learners to do things that they would not otherwise do that promote or 

inhibit language learning.” 

The focus of washback study has therefore been on those things that we do in the classroom 

because of the test, but „would not otherwise do‟. If the concept of washback is to have any 

meaning, it is necessary to identify what changes in learning or teaching can be directly 

attributed to the use of the test in that context. As stated in (Bailey, 1996), wash back is the 

influence of testing on teaching and learning. Based on Shohamy‟s work, wash back is defined 

as the connections between testing and learning. Along with backwash and washback concepts, 

researchers use another similar terms to state the occasions of the influence (effects) of tests on 

the educational field. Similar concepts in backwash and washback are: test impact, curriculum 

alignment, consequential validity, measurement driven instruction, systemic validity washback 

validity and or test feedback. 

Any activity in teaching and learning in the education curriculum has a probability to offer test 

feedback every academic year.  The influence of external or public examination relies on 

teachers, learners, parents and other stake holders who involves in education at all. It is valid that 

teaching and testing are two different things that can go hand in hand in teaching and learning 

world. As English language is an international in its very nature, it needs critical understand to 

listen, speak, read and write. The high stake tests could be prepared based on the text book of 

both grade seven and eight student text books. The regional exam of English focuses on  reading 

comprehensive questions,  some vocabulary from the passage,  more grammar contents, 

communicative activities and least writing sections which are from the newly revised English for 

Ethiopia text book (Melkamu,2007). 

As the researcher has supervised in 2010 E.C. as he was member of supervision group of the 

Woreda for primary school English teachers, teachers in the classroom use teacher centered 

teaching methods out of having need assessment on how to handle and or understand the desire 
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of their learners learning. Class/school made tests are more or less related with other years‟ final 

examination and in its grammar part it relates with regional examination questions. Some 

experienced teachers use past exam papers, work sheets and reference books (Commercial 

books) to address what requires for the preparation of the regional exam. This leads ignoring the 

necessary skills in the textbook. The Amhara National Regional state prepares grade eight 

leaving examination in order to assess students‟ performance to the reference of what the 

syllabus contains. All items in the regional exam are not in the textbook but the standard point to 

prepare the exam is from it.   

 Learners themselves like teachers who teach grammar and vocabulary other than basic skills like 

listening and writing in the classroom. When they take the final/ regional examination, what they 

learn and study may or may not relate each other. This may lead to score below the expected and 

influence the concerned stake holders. As (Bailey, 1996), such impact impedes the 

accomplishment of proper educational goals set by curriculum developers.  

2.3. Factors Affecting Washback 

 Washback is not an isolated educational phenomenon. It needs conditions or factors to happen in 

the educational process. That is, tests do not directly produce washback on the teachers‟ and 

students‟ practices. There are factors that dictate how and what teachers teach, and how and what 

students learn. In this regard (Spratt, 2005:21) notes that: 

     ....the relationship between exams and washback is sometimes thought of as a simple one 

in which exams generate washback, ... studies indicate that rather than there being a direct, 

automatic and blanket effect of exams, washback is more complex and elusive. It seems to 

be a phenomenon that does not exist automatically in its own right but is rather one that can 

be brought into existence through the agency of teachers, students or others involved in the 

test-taking process. 

The factors, which researchers identified over different times are related to teacher and student 

characteristics, nature of the teaching and learning contexts, resources available and test-related 

factors (Chen, 2002; Cheng, 2005; Manjarres, 2005 Shih, 2009, Simachew,2012). 

2.3.1. Teacher- Related Factors 

The main personal/ teacher related factors are mainly teaching experience and the grade level in 

which teachers teach. Teaching experience is believed to contribute for the tests to produce 
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washback on their practice. Findings in the area of washback reveal that there is a relationship 

between teaching experience and the occurrence of washback (Ghorbani, 2008). The grade level 

teachers currently teach in has a role to play for the occurrence of washback. Teachers teaching 

at higher-grade levels tend to teach contents related to the upcoming exam. This is due to the fact 

that students who are closer in time to the administration of the exam demand teachers to 37 

teach them exam-related contents. Besides, teachers teaching at higher grade levels tend to teach 

more to the exam than teachers teaching at lower grade levels tend to do (Simachew, 2012). 

In addition to the personal factors that affect teachers‟ perceptions for the washback to happen, 

there are different contextual factors in their teaching situation that contribute for the exam to 

produce washback on their practice. The factors include teachers‟ perceived professionalism in 

teaching, awareness of exam, importance of exam, students‟ learning attitudes, and perceived 

external pressure (Watanabe, 2006 cited in Sisaye, 2014). 

Teachers‟ understanding of students‟ learning interest causes for the washabck to happen in their 

practice. As students are the major participants in the washback process, tests affect their 

attitudes towards learning the language. Students, who are aware of the prospective exam, 

demand their teachers to teach towards the test in order to succeed in the exams, especially in 

public exam. Such demands of students indirectly affect teachers‟ practice to be exam-oriented. 

It is obvious that teachers consider the learning interest of students in their teaching (Chen, 2002 

cited in Alemu, 2004). They could not deny the students‟ interest area of learning. As a result, 

teachers tailor their practice to exam related language areas. Therefore, the students‟ learning 

attitudes play a role for the tests to yield washback on teachers‟ practice. 

2.3.2. Student - Related Factors 

The condition under which washback phenomenon occurs in the students‟ practice will not be 

different from that of teachers‟ as (Watanabe, 2006) argues. Therefore, it is possible to infer from 

the factors that contribute for the washback of exam on teachers‟ practice to student factors 

contributing for the occurrence of washback. Like that of the teachers, they are categorized under 

personal and contextual factors as discussed below. 

Personal factor related to their grade level students attend can be taken as a factor for the 

occurrence of washback in the students‟ practice. According to the grade level, the level of 

perceptions of influence of the exam on their practice may vary. Students who learn at the 
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higher-grade levels may give more attention to the exam contents and techniques of taking 

exams in their learning than students in lower grade levels (Alderson and Wall, 1993). 

Contextual Factors related to students‟ learning situations could contribute for the washback to 

happen in the students‟ learning. The factors include students‟ perceived ambition for success in 

the exam, awareness of the exam, importance of the exam, teachers‟ teaching attitude, and 

perceived external pressure in their learning. These factors can determine the occurrence and 

nature of washback on students‟ learning. 

2.3.3. Curriculum Related Washback    

It is true that curriculum is a core element in education system .Examination has a demonstrable 

effect on the content of language lessons (Alderson and Wall, 1993;126-27).As the findings of 

(Lam, 1994 cited in Hawkey, 2006) reported, more curriculum time is given to exam classes, 

though (Shohamy, 1996) contradicted that his is true  only in the case of exams viewed as high-

stakes. In the class room, many students attend when teachers teach exam areas than those who 

teach regular classes. Learners are exam dependent than learning regular courses in the syllabus. 

2.4. Dimensions of Washback 

The features of the washback phenomenon are not easily noticeable. (Cheng et al., 2004:19) 

argue, “One of the key findings of the research in the field to date is that washback is a highly 

complex rather than a monolithic phenomenon.‟‟ (Watanabe, 1994), on his part, describes 

washback as a complex and an „ill-defined‟ phenomenon. Over times, different writers have tried 

to delineate different dimensions of washback. Some of the dimensions that different writers use 

to describe washback are scope or the level of washback, visibility or revelation of washback, 

degree or strength of washback, and value or direction of washback (Sisay, 2014:15). 

2.4.1. Scope of Washback 

There are two levels of washback: micro- and macro level washback. The micro-level context of 

washback refers to the effect of tests on the immediate teaching and learning environment, i.e., it 

is the impact of tests on the practices of teachers and students (Bachman and Palmer, 1996; 

Bailey, 1999; Cheng, 2004; New fields, 2005). While mentioning the micro-level washback 

(Watanabe, 2004) notes that micro-level washback is the direct and immediate effect of tests on 

the classroom setting mainly on the perceptions and practices of the students and teachers. 
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Macro-levele of washback is the scope of washback of tests outside the immediate teaching and 

learning environment that mainly focuses on school administrators, parents, and policy and 

decision makers.  the researcher focused on micro-levels of washback. The macro and micro-

levels of washback can be generalized as follow: 

 

 

 

 

 

 

 

 

 

 

 

 

 

figure2. 1: Macro and Micro levels of washback adopted from (Bailey, 1996). 

2.4.2. Revelation/Exposure of Washback 

 The washback of tests will be expressed in the activities of teachers and students visibly or 

invisibly. As (Prodromou, 1995 cited in Cole, J. and Feng, J.(2015) mentions, the washback of 

tests could be demonstrated either overtly or covertly. 

When the washback of tests is overt, the effects are vividly manifested in the practices of 

teachers and students. The teachers, for instance: practice the students with past exam papers, 

replicate exercises and classroom tests from past exam papers and from commercially produced 

books that customized examinations the students will take, and change their teaching methods to 
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the „ text + question’ formula. Similarly, students who are about to take high-stakes exams: 

practise items that are similar in format to the high-stakes tests, study vocabulary and grammar 

rules, applying test-taking strategies, enroll in test-preparation courses, request guidance in their 

studying, demand feedback on their performance, enroll for additional (unscheduled) test-

preparation classes or tutorials, and skip language classes to study for the test (Prodromou, 1995; 

Bailey, 1996, cited in Simachew, 2012). Such form of washback which is explicitly revealed and 

is easily identified, yields usually negative washback (Prodromou, 1995 Cole, J. and Feng, 

J.2015). 

As (Prodromou, 1995) states that covert washback is mostly observed in the teachers‟ activities. 

It is revealed in an implicit manner so that it is subtle to easily recognize. For instance, teachers 

teach textbooks in the form of test books, and make classroom instructions more of informal 

assessment procedures than teaching procedures. 

2.5. The Washback Direction/Negative and positive Washback Effect of a Test 

 Regional Examination which serves as an evaluative method determines students to admission 

to high school. This event comes at the end of the course completion. The public examination 

may have either good or bad effect on stake holders. As (Davies, 1985 cited in Kassa, 2007) 

pointed out, public examination which gives nationwide influences the attitude, behavior, and 

motivations of teachers, learners, classroom practices, parents and education personnel. 

2.5.1. Positive Washback Effect of a Test 

 Positive washback said to result when a test and testing procedure encourages “good” teaching 

practice. As Alderson and (Wall, 1993), teachers and learners will be motivated to fulfill their 

teaching and learning goals. This point can be summarized in the following table. 

                                          Positive washback  
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1. Tests influence teachers to finish the syllabus in the prescribed time limits.  

2. Tests encourage students to do their best to have a sense of fulfillment and 

thus promote learning. 

 3. Good tests can be utilized and designed to be as a model to enhance the 

learning and encourage students to be positive toward high stakes exams. 
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Decision makers use their authority power of high stakes exams to reach the 

goals of teaching and learning. Such as the implementation of new curricula and 

textbooks. 
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Table2. 1: Features of Positive washback (Yi-Ching Pan, 2009 cited in Yacine, M., 2016/7:6). 

From the above table we can deduce as positive washback effects are both macro 

(Educational/societal system) and micro (Classroom settings) levels. 

2.5.2. Negative Washback Effect of a Test  

Negative wash back is a result that regional examination affects teachers and learners do in the 

classroom. This effect said to occur when tests content, the syllabus and the practice of teaching 

and learning is based on the narrow definition of the teaching and learning process and language 

ability. It can be summarized in the following table form. 

Negative wash back 

C
la

ss
ro

o
m

 

se
tt

in
g
s 

1. Tests foster teachers to narrow the curriculum and forfeit the instructional 

time, this lead to “teaching to the test”.  

2. Tests create a mood of anxiety for both   teachers and students.  

3. Students may just learn what is to be tested, but do not learn the real-

life of knowledge.  

4. Cramming lessons affect negatively the students‟ Motivation toward 

test preparation. 
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 Decision makers influence negatively the teaching process and use tests as a 

lever of change to promote their political agendas. 

Table2. 2: Features of negative washback (Yi-Ching, 2009:261) cited in (Yacine, M., 2016/7:7)  
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2.6. Washback Model/Contextual factors (t) of Washback 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

  

 

2.7. Washback Hypothesis 

According to Alderson and Wall (1993), there are fifteen kinds of washback hypothesis. These 

are: 

1. A test will influence teaching. This is the wash back hypothesis at the most general. 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure2.2. Shih‟s washback model(2007,cited in Sisay, 2014:12) 
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2. .A test will influence learning .We need to distinguish the influence of a test on the 

contents of the teaching from its influence on the methodology. 

3. .A test will influence what teachers teach 

4. A test will influence how teachers teach 

5. A test will influence what learners learn 

6. A test will influence how learners learn 

7. A test will influence the rate and sequence of teaching and  

8. A test will influence the rate and sequence of learning  

9. A test will influence the degree and depth of teaching and  

10. A test will influence the degree and depth of learning if washback relates to activities as 

well as behaviors etc. 

11. A test will influence the attitude to the content ,method  etc. of teaching and learning 

12. A tests that have importance to consequence will have wash back  and conversely 

13. Tests that do not have important consequences will have no wash back. It may be the 

case that: 

14. Tests will have a wash back on all learners and teachers.  

15. Tests will have washback for some learners and some teachers but not for others. 

2.4. On Which Areas of Washback Hypothesis Does the Researcher Focus? 

 The washback of the tests influences the different aspects of the language teaching and learning. 

Even though  wasback touches    many educational areas(Chen, 2002; Spratt, 2005; Shih, 2009 

cited in Simachew, 2012), the researcher focused on  the areas of influence of the exam 

especially on teaching, learning  methods, contents, and  material selection  

2.8.1. Washback on Teaching 

Washback affects the different aspects of teachers‟ practice (what to teach, how to teach) as 

teachers‟ perceptions about their teaching are first impacted by the exam. The identified aspects 

of teaching that are influenced by the washback are lesson preparation, time arrangement or 

budgeting, focus area of teaching, teaching method, material choice, and classroom assessment 

(Spratt,2005; Shih,2009 cited in Tirussew, 2018). The time planning to practise a certain area of 

the language is one of the features of teachers‟ practice that is influenced by the washback of 

tests. 
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 Extra or more practice time is allocated to areas of the language anticipated to be tested. 

However, lessons or parts of a lesson expected not to be tested may be given negligible time. For 

instance, (Shohamy et al., 1996) point out that more instructional time is devoted to exam 

preparation classes, especially in the case of high stakes tests. Thus, instructional time budgeting 

is affected by the washback of the tests. The washback of tests influences what teachers teach. 

Since tests affect the perceptions of teachers towards their practice, tests tend to shape their 

lessons to the content areas of the anticipated exam (Hughes, 1989).   

(Wall and Alderson, 1993), stated as there is remarkable changes on the contents of the lessons 

due to the washback of the exam. The washback of the exam narrowed the curriculum in that the 

teaching practice was geared to those areas of the lessons expected to be tested. Washback of 

tests influences the choice of materials among teachers and students. Most studies still reveal that 

teachers in most cases tend to heavily depend on exam-related materials in their classroom 

practices especially when the anticipated exam is a high-stakes test. For instance, 

(Watanabe,1996), in his study of the relationship between university entrance exam and the 

teaching practice, he reported that teachers were noticed using past exam papers and other exam 

related materials. The reason for teachers to use exam-related materials is to meet their students‟ 

expectations of covering exam contents. In this regard, (Lam, 1994) describes teachers that 

heavily rely on exam preparation materials, especially past exam papers as „exam slaves‟.  

Teaching method is the other aspect of teaching that is influenced by the washback of tests. 

Research findings in this regard reported that the washback of tests on methodology varies from 

no washback to indicating heavy washback of tests. (Wall and Alderson, 1993), for example, 

reported that there was no change on the method of teaching while content area of teaching was 

changed. (Cheng, 1997), in her washback study reported that while the content of teaching 

changed due to the washback of tests, the method of teaching remained unchanged. However, in 

the works of (Shohamy et al., 1996 and Hayes, 2003), the influence of washback of tests seems 

to appear on teaching methodology.   

Hence, the influence of washback on the teaching methodology remained unsettled. Although 

there are claims in the literature that argue tests affect how teachers teach, the different studies 

conducted in the area could not come up with uniform findings. Even, the changes observed in 

the teaching methods are considered as „superficial‟, not substantial. This may lead to consider 

what (Hawkey, 2006) claims that the demarcation that exists between course content and 

methodology very often lacks clear distinction. Like the classroom instruction, the way teachers 
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assess the students‟ academic progress is influenced by the washback of the public exams. The 

classroom assessment may be affected positively or negatively by washback of external exams 

(Wall and Alderson, 1993; Shih, 2009).  

When the external examination produces positive washback, the classroom assessment will be 

designed in a way that promotes the implementation of the syllabi. Students are assessed in line 

with the objectives of the designed syllabi. As a result, the nature of the exam motivates learners 

to learn the designed curriculum. On the other hand, when the exam produces negative 

washback, the teachers adapt the classroom tests from the past exam papers or from 

commercially produced exam-related materials with the intension of preparing students to 

succeed in the coming public exams. This was evidenced in the work of (Shohamy et al., 1996). 

In their study of the new EFL examination, they empirically investigated how teachers would 

evaluate their students due to the influence of the public examinations. 

The teachers‟ passion differences while teaching the different language elements seemed to 

indicate the teachers‟ tendencies of teaching to the exam. While they were teaching those 

selected language items (grammar, vocabulary and technical aspects of the speaking and 

writing), the teachers were observed being energetic enough and more enthusiastic. In addition, 

they used to devote more time to treat such language areas. Moreover, they used the earlier stated 

remarks to remind students for exam preparation. As opposed to this, while they were practicing 

reading comprehension, speaking and writing skills, they appeared to lack enthusiasm. They 

seemed that they were teaching such parts of the language for the sake of covering the contents 

of the textbook (Simachew, 2012).  

Generally, washback from tests to teaching is reflected on different domains of teachers‟ 

practice. The degree of washback may vary from one domain of teaching to the other domain. 

Similarly, the washback from tests to learning could be reflected on different aspects of learning 

that are discussed in the following section.      

2.8.2. Washback on Learning 

 washback affects students( how to learn, what to learn, how to study, what to study) and they are 

the main participants in the washback process. Authorizing this (Hamp-Lyons 2000) notes, “Of 

all stakeholders in testing events, test-takers surely have the highest stakes of all.” However, as ( 

Shih 2007 and 2009, and Wall, 2000) assert that slim body of research has been conducted to 
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examine the washback of tests on learning as opposed to the attention given to the investigation 

of washback of tests to teaching. In light of this, (Watanabe, 2006:1-2) argues that:  

“…there has been very little research in the area exploring washback to the learner..., and yet 

the results suggest that the condition under which washback operates is not very dissimilar to 

the one of washback to the teacher.... Thus, the process of washback that was being 

generated to the learner also seems to be mediated by some psychological factors much as 

the case of washback to the teacher.” 

From this idea we can say that the occurrence of washback in students‟ learning tends to be 

similar to the condition in which it happens on teachers‟ practice. That is to say, the process of 

washback on learning has similar features with teaching.In describing how the practices of 

students are affected by the washback that goes from tests (Ingulsrud, 1994:79-80 cited in Sisay, 

2014) states:  

For students who are serious about entering a highly ranked institutions a considerable 

amount of coaching is normal in preparing for the national/regional examination. High 

school students spend evenings, weekends and even vacations preparing for the test at the 

various juku [exam preparation schools] that provide a range of coaching services. If they 

[students] do well ….they is assured of a place in a prestigious university/high school, which 

in turn leads to a successful career in business or government. 

In contrast to this, (Cheng, 1998) denies that the washback of tests on students practice is not 

significant.  She said the exam did not bring about significant impact on students‟ learning. She 

exemplifies those students‟ perceptions of their motivation to learn English and the way they 

were learning English were found unchanged. However, most researchers, including the 

pioneering ones, (Alderson and Wall, 1993) argue that washback of tests influences students‟ 

leaning. Tests affect students‟ time budgeting in their learning. Because of their interest to 

prepare for tests they are going to take, most students devote their time on practicing test-related 

activities. 

In line with the influence of tests on time budgeting for learning, tests also influence students‟ 

focus area of learning the language. As (Alderson and Wall, 1993) state, tests influence what 

learners learn. Students, who have desire to succeed in the exam, tend their practice to the 

content areas of the language that appear in the exam. That is to say, what is valued in the test is 

also valued in the students‟ practice. Students, especially who are aware of the contents of the 

exam, tend to practice to the contents of the exam. Hence, the washback of the tests narrows the 
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implementation of a certain syllabus to practicing the specific area of the language that appears 

in an exam (Alderson and Hamp-Lyons, 1996; Cheng, 2005). Therefore, washback of tests 

influences the contents areas of learning. 

Generally, the washback of exam influences students‟ practice in different aspects of learning. 

The washback of the exam makes their time to be spent mainly on exam-related areas of the 

language; it gears their focus area of learning the language to exam-related aspects of the 

language, and it affects their material choice to be limited to exam-related ones. 

2.8.3. Washback on Teaching Methods  

Teaching methods expresses what kind of teaching approaches and techniques teachers use in the 

classroom. Different findings express the effect of washback on teaching methods. Some of the 

studies indicate that the method uses to teach vary from teacher to teacher. 

2.8.4. Washback on Teaching Materials 

In modern world, many schools supply exam related textbooks (Commercial text books) for 

students. The teaching and learning materials like that of past exam papers and exam related text 

books like team work and work books are completely differ in content and type ( Alderson and 

Hamp-Lyons 1996). Many of the teachers independently of their amount of experiences of 

teaching towards the exam, making heavy use of the exam materials. Alderson and Wall (1993) 

stated, “As the exam gets closer in time, there is a greater use of past exam papers and 

commercial exam related publications.” From this point we can conclude as washback can affect 

teaching materials/aids in classroom. To generalize the above washback factors, we can express 

by the following table: 
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figure2. 3.washback factors adopted from (Sisay, 2014) 

  2.9. Teaching Writing Skill and Washback  

Writing is the process and of putting own words in to paper meaningfully .Writing skill is a 

productive skill that needs one‟s effort to write more. According to (Bach man 1990, cited in 

Bamlaku, 2010), the language competence has two main parts in writing concept. These are 

organization competence and pragmatic competence. The former describes the ability to 

comprehend and form correct and meaningful sentences, understand meanings of sentences and 

convert these sentences in to meaning. The later describes the ability to know the meaning of 

sentences from the text produced. “Writing skill includes a certain issues such as choosing the 

right word, building a proper sentence, developing paragraphs, arranging ideas logically and 

connecting ideas properly.”( Sileshi Argaw,2002).  
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“Writing is conveying information or expression of original ideas in a consecutive way in the 

new language”(Rivers,1981) .Writing is a thinking process and represents what we think.. It is 

the process of figure out the meaning and putting the meaning in to language. As claimed by 

(Rivers, 1981, cited in Weigle, 2002) ,writing is a complicated process and activity as it involves 

meaningful segments of language such as words, sentences, grammar patterns, and how to 

transfer these segments in to written form.,  Writing  is a productive process done through: 

exploring and transmitting ideas, thoughts and feelings into written form.  

2.10. Approaches in Teaching Writing Skill 

Teaching writing skill follows certain kinds of writing approaches. Objectives of the teaching of 

writing skill can be achieved through certain approaches. The product approach, the process 

approach and the genre approach. Both product and process approaches are common in class 

room teaching writing skill (Harmer, 2001). He stated, “Focusing on the writing process leads 

those who advocate a process approach in writing.”  

2.10.1. Product Approach 

 As (pincas, 1982, cited in Heaton, 1990) stated, “Product approach sees writing as a focal tool to 

use linguistic knowledge paying attention to the appropriate use of vocabulary, syntax and 

cohesive devices.” Grammar knowledge and proper use of its rules at sentence level is 

determinant. According to (Jordan‟s, 1989, cited in Manyike, 2014) description, paying attention 

to rules of grammar and mastery of it can be taught separately from the context, audience and 

purpose. Based on the definition of (Hedges, 1988 cited in Tonkyn, 2017) ,product approach is 

an approach which examines the future of written texts. This approach contains the skills of 

writings like getting the  grammar right have  range of vocabulary power, using punctuation 

marks correctly and meaning fully, using the conventions of lay outs correctly ,using a range of 

sentence structure, using linking ideas in a sentence, and developing and organizing the content 

clearly and convincingly. 

    (Welsh, 2010) also explained that writing in this approach follows and uses logical and well 

organized placements of words, clauses, sentences according to the rules of language.  This 

approach also involves activities like filling the blank and completing a sentence. As (Tickoo, 

2003 cited in Welsh, 2010) described, product approach gives attention to the product of students 

writing without helping them to know about the “Process” which “Successful writers use.” 
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2.10.2. Process Approach (Writing process) 

 According to (Brown, 2001), process approach enables students to manage their own writing by 

giving students a chance to think as they write.  The process approach focuses on the process of 

writing and not just on the product approach itself. He further stated that process writing is a 

thinking process that a writer produces final written product based up on their thinking through 

thinking process.  As (Kroll, 1990 cited in Swandi, 2017 online) ,the process approach gives 

away to  think about writing in terms of what the writer does using planning, revising  and 

editing steps rather not from what the final products like spelling ,grammar and organizational 

patterns in writing practice. The writing process usually involves several writing stages. The 

usual steps in writing activities are thinking .panning, writing, checking and revising. 

The writing process involves three main processes, namely, planning, translating, and reviewing 

controlled by a monitor. It would be pertinent here to discuss these processes in detail. 

a. Planning 

The first process of the third element of the writing process is planning in which writers make an 

“internal” and “abstract representation of the knowledge” which “will be used in writing” 

(Flower & Hayes, 1981).P planning has a number of sub-processes in writing: the process of 

generating ideas and the process of organizing. The process of generating ideas involves bringing 

the relevant information back from the long-term memory of the learners. This information is 

sometimes organized in the memory which in turn helps students generate standard written 

English. The process of organizing plays a crucial role in grouping ideas and forming new 

concepts. That is, it helps the writer discover categories, look for both subordinate ideas which 

improve a current topic and the super ordinate ideas which include the current topic. The process 

of organizing, is influenced by all rhetorical decisions and the plans used to reach the audience 

since it is directed by the main goals formed in the process of goal setting which may be 

“procedural”  

In addition, goal – setting, according to (Flower and Hayes, 1981: 372 –373) make clear, is a 

main part of the planning process: 

 The writer goals are both procedural and substantive. What is important about writing goals 

is that they are set out by the writer. These goals help a writer generate ideas and those ideas 

therefore produce a new, more complicated goal which integrates content and purpose. 

However, goals can be improved and changed not only in pre-writing stage but also in the 
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continuing process of composing so long as writers revise the main goals on the basis of the 

knowledge they have gained during the process of writing. 

b. Translating 

The second phase of the writing process is the process of translating. (Flower and Hayes, 1981) 

define it as “the process of putting ideas into visible language” . The writer‟s task is to translate a 

meaning into a series of syntactical and lexical pieces of written English, which is arranged in a 

complicated network of relationships. Thus, the writer is required to deal with all the demands of 

written English: the syntactic and the lexical, which may overload the capacity of short-term 

memory. Paying attention to the spelling and grammar may influence the process of planning 

and produce. Poor planning will also produce errors and in both cases the writer will be affected. 

Alternatively, as a way out, they mention the result of the set of studies conducted which point 

out that children deal with the translation process through modifying and at the end of the 

process they leave “the discourse conventions of conversation”. 

c. Reviewing 

The third process which is under the control of a monitor is reviewing. Reviewing is as the name 

indicates “conscious process” where writers read what they have written as a help for further 

translation or a systematic evaluation and revision of the text (Flower & Hayes, 1981). It relies 

on “two sub-processes: evaluating and revising.”   “Planned reviewing often results in a new 

cycle of planning and translating.”  Nevertheless, the process of reviewing can also take place as 

an unplanned action caused by evaluating either the text or one‟s own planning. The sub-

processes of “revising, evaluating, and generating”  have the ability to interrupt any other process 

and take place at any time in the process of writing. 

As mentioned earlier, the above processes are controlled by a monitor. Monitoring, Flower and 

Hayes explained, occurs when writers start composing. They monitor the process of writing and 

their progress. The function of the monitor is to decide when the writer moves from one process 

to the next. It determines the process of generating ideas before a writer starts writing a prose. 

This choice depends on both “the writer‟s goals” and “Individual writing habits or styles”. 

According to Flower and Hayes, an example of the different composing styles there are writers 

who try to reach the finished product on the one hand; on the other hand, there are ones who 

decide to plan the entire text before beginning to write a word. Thus, the model here recognizes 

three main processes: planning, translating, and reviewing as well as a set of sub-processes. 

However, people do not go through these processes in a linear direction, Flower and Hayes 
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indicate that planning is not only restricted to the beginning of the composing stage but can be 

used at all the levels of composing. 

2.10.3. The Genre –Based Approach 

  Regarding the definition of (Swales, 1990) genre is primarily recognized by its communicative 

purpose, which shapes how a text is realized. The work of writing from each genre provides 

skills of capability in managing elements from the text. (Hayland, 2007) stated the five stages of 

genre –based approach to writing in EFL classroom: setting the context of a text, modeling 

(guiding) , joint construction (support based ) writing ,independent construction and comparing . 

 Writing is one of the most essential productive skills of a language. It is one of the most 

effective vehicles to meet the need for expressing ideas and thoughts .In daily life ,people 

produce various kinds of written texts including notes, reports, essays and e-mails which have 

mainly communicative purpose. However, there exist some factors that affect a writer‟s writing 

strategy and performance. Some of these factors are related with the topic, goal, time and place, 

and main idea of the written text. 

 Additionally, the psychological condition, attitude and energy level of a writer are some other 

factors that set the tone of written work (Glendinning & Mantell, 1983; Harmer, 2004; Monis & 

Rodriques, 2012 cited in Sisaye, 2014). People‟s beliefs regarding writing generally also affect 

their writing practices and habits. According to (Rivers, 1968) writing is the act of putting ideas 

in conventional graphic form from what has been spoken. “Writing dominates many aspects of 

our lives; its importance in various aspects of life has made it a fundamental sign of literacy skill 

for communication and learning.”(Smith, 1992).                                                                

 2.10.4. Guided, Controlled and Free Writing stages  

As (Verghase, 1989 cited in Heaton 1990), defined, guided writing is stage of product oriented 

writing that concerns itself with structure, use of appropriate words, and punctuations and not 

with facts or ideas supplied by the class room teacher while controlled writing concerns with the 

organizations of material which is given. Besides, free writing is a concern of students‟ 

production of both content and language. As (Nunan, 2003 cited in Cole, J. and Feng, J. 2015 ) 

further stated, “ Writing is not a talent ; rather it is a teachable and learnable skill.‟‟ As cited 

from Nunan‟s work, there are controlled writing activities in writing class. These are: Imitating, 



  

 

27 

rewriting a text with a given clue, combining sentences, completing sentences, and arranging 

sentences in to chronological order. 

2.10.5. Factors to be considered in designing a Test of Writing Skill to Provide a 

Basis for Washback    

In designing a writing test, the class room teacher and learners themselves should agree on which 

item of writing is suitable for classroom purpose and which is for the regional exam in advance. 

The test of writing should be designed according to the identification of the ability we are 

intended to test. For washback to be effective in teaching and testing students writing ability, 

identifying the factors other than ability we are intended to test may be engaged by a test task, 

and should attempt to control factors to make the test result valid. Writing ability is divided in to 

communicative effectiveness including relevance and adequacy of content, composition 

organization, cohesion, adequacy of word power for purpose and accuracy including grammar, 

punctuation, and spelling (Cheng, Liying, 2004). 

2.10.6. Levels of Teaching Writing Skill 

Based on (Pincas„s, 1982 cited in Heaton, 1990) clarification; learning how to write has four 

phases: familiarization; controlled, writing; guided writing, and free writing. In the 

familiarization phase, learners are familiarized with certain features of a particular text. In the 

controlled and guided writing phases, the learners practice the skills with reducing control 

preparing them for the free writing phase in which the learners practice real writing activities 

such as writing a letter and an essay. Similarly, (Hyland, 2007) holds that this approach has a 

four-stage process: familiarization in which learners are given “certain grammar and vocabulary 

through a text”, controlled writing in which learners often control or use in a skillful way “fixed 

patterns from substitution tables”, guided writing in which learners imitate given texts, and the 

free writing where learners use “the patterns” they have practiced in writing an essay, letter, etc. 

2.10.7. Principles of Teaching Writing Skill 

When teachers teach writing skill, they use different teaching styles and approaches in the class 

room. The principle of teaching writing skills they apply in the class room is a good means to 

optimize the teaching of writing skill and writing knowledge of learners. Although the time 

given for writing lesson in the syllabus is not enough, teachers   teach writing skills .The 

following writing skill principles partly show what teachers and students do in the class room, 

(Pete, 2012): 
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1. Students write better when they take personal responsibility to write and to know about 

how to write too. 

2. Students write better when they provide or use their prior knowledge of how to write and 

what to write on subject matter experience. 

3. Students write when teachers allow them to do writing activities together in the 

classroom. 

4. When students get wider opportunities to select and what they want, they write better. 

5. When the topic they received to write on is based on their level of understanding and 

capacity, they then write better. 

6. If teachers want their students good in writing, they should give appropriate feedback for 

their work.  

7. When students get writing freedom on a certain topic freely, they write better. 

8. When they get something that interests them, they write better. 

2.11. Types of Languages Tests  

A test is defined as „any procedure for measuring ability, knowledge and performance‟ (Richards 

et al., 1985), so the test is a process to measure the linguistic background knowledge and abilities 

of learners. Hence, the need of testing leads to the appearance of many types of language 

tests.(Benmostefa, 2014 cited in Mohammed, 2017), some types are briefly mentioned below: 

  Proficiency test: is a test that measures how much of language someone has learned like 

national/regional exams. 

  Diagnostic test: is foremost designed to diagnose some particular linguistic factors as 

pronunciation and phonological feature of the English language. 

  Language aptitude test; is resort to measure a learner aptitude and identifying learners who 

are able to succeed. 

  progress test: is comparable to achievement test is generally administered at the end of the 

unit and it is considered as summative assessment, in addition it helps educators in particular and 

examiner in general to assess the grade of their programs and methods used in learning language.  
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CHAPTER THREE: RESEARCH DESIGN AND 

METHODOLOGY 
  In this section, the researcher showed research design, sampling population (Participants of the 

study), sampling size and sampling techniques, data gathering tools, data gathering methods 

(Procedures) and methods of data analysis to assess the washback effect of Amhara National 

Regional State English Examination on teachers and students writing skill practice in the 

classroom in a separate sub headings.  

 3.1.  Research Design  

   In this study the researcher used  descriptive design with case study sub-design with  mixed 

research methods .Both qualitative and quantitative methods of research design served as core 

elements to assess the wash back effect of Amhara Regional state grade eight  leaving  English 

Examination on teachers and students  practices in the class room. Since washback by its very 

nature is a complex and under researched, using triangulation methods and deal the critical 

progress of teachers and students classroom practices is indispensable at large.  

3.2. Participants of the Study 

   One of the irreplaceable actions in research world is setting the reliable sample population of 

the study. Here, the participants of the study are predominately from grade 7 and 8 English 

teachers and students at Lalo Midir general primary school which is located in Amhara Regional 

state, North Shoa Zone, Menz Lalo-midir Woreda. The researcher chosen this particular school   

due to the fact that, the researcher is familiar about the study area and teachers who have been 

teaching in this school are more experienced and come from other schools through experience 

and so they saw different schools. Moreover,   the wash back of Amhara Regional English 

Examination mainly concerns and affects these participants and reliable data will also be 

accessible to complete the study thoroughly and most teachers in researcher‟s working school 

/Wegere General Secondary and Preparatory school/ always complain about grade nine students‟ 

writing ability. And so, the researcher checked whether the problem is due to washback effect or 

not. 
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3.3. Sampling Size and Sampling Techniques 

   For conducting this study, the sample populations were   both grade 7 and 8 English language 

teachers and selected sample students from each section of both grade levels. In the setting of the 

research of Menz Lalo-Midir Woreda Lalo-Midir general primary school, there are eight sections 

in both grade levels with a total number of 323 students and four sections each grade who are 

attending the lesson regularly in 2011E.C. The researcher selected all English language teachers 

from both grade levels as a sample population purposively/ availability so as to get adequate data 

as they are too small in number (they are four) and, teaching experience (above 8 years working 

experience) and knowledge of giving adequate data about teaching and testing methods and 30% 

of students were selected systematically from both grade levels. Hence, out of 323 total 

population 97 students were selected systematically (N
th

 /3
rd

, of each sitting desk starting from 

the front right side of the class and go in a zigzag way in every classroom.) as target population. 

In doing so, these population were a sample population for the study .Out of 323 students, 169 

are grade seven (42 students per a section and 14 sitting desks in each class) and 154 are grade 

eight (39 students per a section and 13 sitting desks in each class). To do so, the researcher took 

one student from each desk from grade 8 (52 samples were taken) and 45 sample population 

were taken from grade 7(one student from the first 13 each sitting desks of each class).  

3.4. Data Gathering Instruments 

 The researcher used questionnaire, semi structured interview, document analysis, classroom 

observation to assess the washback effect of Amhara Regional English Examination on teachers 

and students writing skill classroom practice. 

3.4.1. Questionnaire (for Students) 

 Basically, the researcher used students‟ questionnaire for sample students selected 

systematically as a sample population by using Likert scale in its agreement levels. Most of the 

items in the questionnaires were adapted and modified from the checklists and criteria‟s used to 

evaluate ELT textbook content and its integration with regional exam contents and how students 

practice each skills. Part one of students‟ questionnaire   contained respondents‟ background. 

The second part of the questionnaire helped to collect data about Students‟ judgment about the 

correlation of regional exam contents‟ with their textbook contents and the effect of Amhara 

Regional State English Examination on Teachers‟ teaching writing skill in EFL. The third part of 

the questionnaire items used to collect data about Students‟ interest in learning writing skill and 
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washback effect of Regional Exam on their writing skill practice. The forth part of questionnaire 

contained   comprised questions to collect data about Students‟ opinion about how EFL teachers 

teaching writing skill in the classroom and their degree of satisfaction.      

3.4.2. Semi-structured Interview (for teachers) 

The purpose of the interview was to validate the data gathered through the questionnaire. 

Therefore, the contents of the interview were somewhat similar to that of the students‟ 

questionnaire except its dimension and the subject as it was applied on teachers. The researcher 

used this instrument to know teachers‟ opinion about the influence of regional exam on their 

teaching writing skill practice in the classroom and factors that affect to teach writing skill in 

classroom. Moreover, the researcher  used this interview to get teachers‟ opinion about language 

skills/ items they gave more attention while teaching English and whether students are interested 

in practicing writing skill activities in classroom or not and to triangulate these data with 

students‟ questionnaire and classroom observation. Thus, all teachers who selected purposively 

and teach in the grade level were   interviewed voluntarily. Before the interview conducted, the 

researcher informed to the interviewees about the aim and other important information of the 

study. The interview was conducted at the setting with face to face conversation. When we see 

their educational background, one is BA degree the other three are diploma holders.  

3.4.3. Classroom Observation 

This data gathering instrument is very determinant to see what  teachers and students classroom 

practices look like in terms of teaching methods, natures of classroom  teaching materials, 

students learning contents of writing skill, their  participation ,teachers‟ evaluation techniques of 

writing skill  in the classroom. Besides, the researcher have plentiful opportunities to know the 

real practices of language skills by teachers and students in teaching, learning and testing 

practices as well. In the classroom observation, the four language teachers selected as sample 

were observed by using checklist of coded “ Yes=1, No=2” respectively(reserved in the 

appendix). 

To do so, the researcher asked the permission of the school principal and even teachers. The 

researcher   told to the observed teachers as the researcher only sit at the back of the class and 

observed what was happening there and the researcher didn‟t have  right to ask and to correct or 

to interfere them in class as it  helped them to have confidence. The researcher used observation 

checklists to register the writing skill classroom teaching and learning practices and activities 
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and how teachers motivated their students to practice writing activities. The researcher attended 

the observation session based on teachers‟ timetable in selected classes with the targeted teachers 

and classes as a non-participant observer. The researcher observed all 8 sections. 

3.4.4. Document Analysis 

     In this research, document analysis was extremely necessary to assess the washback of 

Amhara Regional English Examination on teachers‟ and students‟ writing skill practice in the 

classroom by assessing classroom writing skill contents with relating to the regional exam 

contents. This helped the researcher to investigate the contents of the lesson teachers taught and 

its relation on the format and items of high stake tests, the contents of the syllabi that teachers 

and students emphasized in the new English text book. Besides, analyzing the proportion of past 

regional examination sheets, commercial books with school made exam were   a target of 

document analyses. This was done by using tabular contents and percentile.   

3.5. Methods of Data Analysis 

 The researchers   used mixed research methods and triangulate the result of questionnaire, 

interview, classroom observation checklist, content of the regional exam and content of the 

textbook, with the regional exams‟ writing skill contents.  To do so, students‟ questionnaire was 

distributed for sample population (97 samples), and then collected the questionnaire from those 

samples. After the data collected from sample population using the above instruments, the 

researcher   interpreted in the form of table, percentage and mean quantitatively. Classroom 

observation and interview questions were analyzed in terms of qualitative methods/ in a narration 

form by using description (what is the data) and interpretive (what was mean by the data) 

analyzed based on the observation checklist. While analyzing documents ( regional and school 

made exams), the researcher   used mean, and grand mean to show how each language contents 

were represented based on the syllabi in three consecutive years for regional exam and three 

semesters for school made exams after tabulating the data (contents).   
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CHAPTER FOUR: DATA ANALYSIS AND DISCUSION OF 

RESULT 
 

This research was designed with the primary aim of assessing the washback effect of Amhara 

Regional State    Grade 8 Leaving English Examination on teachers‟ and students‟ writing skill 

practice in the class room.  To fully achieve these purposes of the study, the following three 

basic research questions were formulated in the first unit.  

1. „Does the washback effect of regional English Examination affect students‟ writing skill 

classroom practice?   

2. Does the washback effect of regional English Examination affect teachers‟ writing skill 

classroom practice?  

3. How much is classroom/textbook writing skill items interrelated with Regional 

Examination items? 

4. How much is writing skill items in the textbook repeated in Regional and school made 

English Examinations in past three years?     

In order to answer those basic questions of the research, two distinct approaches were employed: 

one was analyzing the content and format of the examination (in three years) and textbook, and 

the other was collecting grade 8 students‟ and their English language teachers‟ views about the 

examinations, using a structured questionnaire (for students) and semi structured interview (for 

teachers) and classroom observation by using checklist.  On the basis of these considerations, the 

results of the study are summarized as follows:             

3.5. Analysis of Quantitative Data  

3.5.1. Analysis of Students’ Questionnaire   

In this section, the data gathered through student questionnaires were analyzed and the findings 

were reported. The data were gathered from 97 samples. The questionnaire was prepared to be 

responded by using a five-point Likert scales: 

 (1=strongly disagree, 2=disagree, 3=undecided, 4=agree, and 5=strongly agree).   
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Table 4. 1.Students’ judgment about the correlation of regional exam contents’ with their 

textbook contents and the effect of ARSEE on Teachers’ teaching writing skill in EFL 

classroom 

N

o 

alternative items 

   

Keys  1 2 3 4 5 Mean 

  

1  Contents of English Regional 

Examinations enables our language 

teachers to teach us writing skill in 

the classroom  

Frepu

. 

23 32 15 15 12 2.59 

Perce

(%) 

23.71 32.99 15.46 15.46 12.37 

2  Contents of English Regional 

Examinations helps Us to have a good 

language performance in the future   

Frepu

. 

30 20 10 23 14 2.70 

Perce. 30.93 20.62 10.31 23.71 14.43 

3 While teaching  writing skill activities, 

our teachers employ teacher-centered 

approach they  do not help us to 

practice writing skill effectively  

Frepu

. 

13 11 9 29 35 3.64 

Perce.

(%) 

13.40 11.34 9.27 29.90 36.08 

4 Our English teachers teach us 

contents that are related to our 

textbook than contents from regional 

exam  

Frepu

. 

14 14 11 27 31 3.48 

Perce.

(%) 

14.43 14.43 11.31 27.84 31.96 

5 

 

As I  have revised, contents of 

regional exam and their degree of 

presentation in the exam are more 

related with the contents of textbook 

that we have been learning in 

classroom   

Frepu

. 

31 29 7 18 12 2.49 

Perce.

(%) 

31.96 29.90 7.22 18.56 12.37 

6 To me, contents of teacher made 

writing skill tests and   Regional 

Exam contents are not similar with 

the textbook contents and that is 

why students‟  language 

performance result becomes below 

Frepu

. 

6 10 13 30 38 3.87 

Perce.

(%) 

6.19 10.31 13.40 30.97 39.18 
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the expected 

7 Our English regional exam‟s 

contents are more grammar focused 

than basic language skills content      

Frepu

. 

2 9 6 41 39 4.09 

Perce.

(%) 

2.06 9.27 6.19 42.27 40.21 

8 Our English teachers teach us sub 

skills of writing skill from textbook, 

but most of them are unimportant 

and time consuming as they are not 

related to the regional exam   

Frepu

. 

33 21 17 16 10 2.47 

Perce.

(%) 

34.02 21.65 17.53 16.49 10.31 

Grand Mean  = 3.27  

Keys: 1=strongly disagree 2 =disagree 3=neutral 4=agree 5=strongly agree  

As indicated in the above table 4.1, the students‟ response for item 1 shows that just 1/4
th

 of the 

respondents/  23 (23.71%) of them strongly disagree contents of English Regional Examinations 

enables their language teachers to teach them writing skill in the classroom  . In connection to 

this, other respondents (above 1/4
th

 of the respondents) 32(32.99%) also disagreed on this 

statement .Out of those  respondents 12(12.37%)  strongly agree with the item; and 15(15.46%) 

agree on the point. The other 15(15.46%) respondents reflected their neutrality   for the statement 

in the questionnaire. From this data, the finding shows that contents of English Regional 

Examinations didn‟t enable their language teachers to teach them writing skill in the classroom 

and its mean value is 2. 54; it shows that respondents strongly disagree on this statement. This 

means the regional exam contents don‟t help teachers to teach the skill in reference to it.  

In item 2 of this table 30(30.93%) respondents strongly disagree on contents of English Regional 

Examinations helps them to have a good language performance in their future life; the other 

20(20.62%) disagree on this item. 23(23.71%) respondents agree with this item; and 14(14.43%) 

strongly agree as the regional exam contents can help them to have good language performance, 

but 10(10.31%) are neutral on the issue.  

This indicates that above 50% of respondents pointed out as the contents of regional exam can‟t 

help them to have good language performance in their future life. 

Concerning item 3, “While teaching writing skill activities in classroom, as teachers apply 

teacher-centered approach, teachers do not help students to practice writing skill effectively.” 

35(36.08%) respondents answered strongly agree and 29(29.9%) agree on it. The other responds 

13(13.40%) as they strongly disagree and another 11(11.34) students disagree about the point. 
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From this, we can see that 64(65.98%) respondents disagree and 33 (34.02%) disagree on the 

item. Hence the mean of this item is 3.64. So, teachers don‟t help students to practice writing 

skill effectively. 

Item 4 ( English teachers teach their students skill contents that are related to student textbook 

than contents from regional exam) depicts that 31(31.96%) and 27(27.84%) demonstrated their 

strongly disagreement and disagreement respectively. On the other hand 14(14.43%) and again 

14(14.43%) indicated their strongly disagreement and disagreement. The other 11(11.34%) 

showed their neutrality. The mean analysis indicated 3.48. From this we can conclude that 

teachers teach exam centered contents than from textbook contents. 

The analysis of item 5 illustrates, 31(31.96%) and 29(29.90%) strongly disagreed and disagreed 

respectively on  “Contents of regional exam and their degree of presentation in the exam are 

more related with the contents of textbook that they have been learning in classroom.” The other 

18(18.56%) 12(12.37%) agreed and strongly agreed about the item the other 7(7.22%) responded 

as they are neutral on it. The mean value of this item is 2.49. From this 60(61.86%) respondents 

generalized as Contents of regional exam and their degree of presentation in the exam aren‟t 

related with the contents of textbook that we have been learning in classroom. 

About item 6, 38(39.18%) and 30(30.97%) respondents strongly agree and agree on the point 

“contents of teacher made writing skill test items and   Regional Exam contents are not similar 

with the textbook contents and that is why students‟  language performance result becomes 

below the expected.” That means 68(70.10%) respondents agree on it. The other 6(6.19%) and 

10(10.31%) strongly disagree and disagree respectively. On this issue, 13(13.40%) students are 

neutral. The mean value of this item is 3.87.  

Generally, on this item the most respondents agreed that both teacher/ school made and regional 

exam contents are not related with the contents of their textbook. 

When we see item 7, “English regional exam contents are more grammar focused than basic 

language skills‟ content.”    39(40.21%) and 41(42.27%) respondents strongly agreed and agreed 

about this item. That means 80(82.47%) agreed on this issue and it indicated that the regional 

exam is more grammar centered. The rest 2(2.06%) and 9(9.27%), stated as they strongly 

disagree and disagree about it respectively. Another 6(6.19%) have neutral out looking.   The 

mean of this item is 4.09. This indicates that contents of grade eight regional exam are more 

grammar focused.  
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The last item of this table (Item 8) “English teachers teach sub skills of writing skill from 

textbook, but most of them are unimportant and time consuming as they are not related to the 

regional exam.” On this item 33(34.02%) and 21(21.65%) respondents strongly disagree and 

disagree in turn.  And 10(10.31%)  16 (16.49%) said as they strongly agree and agree about it  

and the rest 17(17.53%) stated as they have no idea on it.  

 The analysis of the above table indicated that teachers don‟t teach writing skill contents as it 

appear in the textbook and so students have poor performance in writing skill.  

Table 4. 2. Students‟ interest in learning writing skill and washback effect of Regional Exam on 

their writing skill performance 

NO Statements /activities Keys  5 4 3 2 1 Mean 

        1 I always practice free writing in and 

out of classroom    

Frequ. 9 14 18 43 13 2.67 

Perce.(%) 9.27 14.43 18.56 44.33 13.40 

2 I always consider spelling rule 

while I practice writing skill 

Frequ.  21 19 27 16 14 3.15 

Perce.(%) 21.65 19.59 27.84 16.49 14.43 

3 I enjoy using  free writing approach Frequ. 28 15 22 17 15 3.11 

Perce.(%) 28.87 15.46 22.68 17.53 15.46 

4 I go through my English text 

book‟s writing skill lessons well 

and study them to use in the  

Regional Exam    

Frequ. 12 23 35 14 13 3.19 

Perce.(%) 12.37 23.71 36.08 14.43 13.40 

5 I Punctuate wrong sentences to do 

well in the Regional Exam  than to 

develop my writing skill 

Frequ. 19 11 33 17 17 2.90 

Perce.(%) 19.59 11.34 34.02 17.53 17.53 

6 I give less attention for my English 

language teacher when s/he teaches 

writing skill contents from     

general skill contents   in the 

textbook than from regional  exam 

related contents 

Frequ. 18 15 11 33 20 2.74 

Perce.(%) 18.56 15.46 11.34 34.02 20.62 

7 Learning about how to spell words, 

writing letters, and rearrange words 

to make sentence  in the writing 

Frequ. 12 42 10 21 12 2.87 

Perce.(% 12.37 43.30 10.31 21.65 12.37 
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skill lesson motivates me if it exists 

in the my textbook though it has no 

content in our Regional Exam  

Grand Mean = 3.98 

                                                                                                           

Keys:1= Never 2 =rarely 3=some times 4= usually 5= often 

In the above table (2): for item 1, 14(14.43%) respondents answered as they never practice free 

writing skills while practicing writing skill, and 9(9.27%) respondents rarely practice free writing 

in and out of classroom. The other 18(18.56%) sometimes, 43(44.33%) often, 13(13.40%) 

usually do it. The mean of this item is 2.67. This means almost all respondents don‟t have habit 

of practicing writing skill as their teachers don‟t examine them the skill.  

From this table item (2), talks about practicing spelling while learning writing skill. Out of 97 

respondents 19(19.59%) never consider spelling rule while learning; 21(21.56%) rarely practice 

it.  The rest 27(27.84%), 16(16%), and 14(14.43%) respondents stated as they sometimes, often 

and usually consider spelling rule respectively. The mean of this item is 3.15. That means 

students have experience of practicing spelling while learning English.   

For item 3 (enjoying free writing approach), 15(15.46%) and 28(28.87%) respondents never and 

rarely enjoy this approach. The other 22(22.68%) sometimes, 17(17.53%) often and 15(15.46%) 

usually enjoyed free writing skill. Its mean is 3.11. so, most respondents don‟t enjoy free writing 

skill and it may become one of those causes that make students to have poor writing skill 

experience.    

The 4
th

 item is about how much students study their English text book‟s writing skill lessons well 

and study them to use in the regional exam. For this item 23(23.71%) respondents proved as they 

never do this and 12(12.37%) rarely do that. The last 35(36.08%) students sometime, 

14(14.43%) often and 13(13.40) usually practiced it and the mean of the item is 3.19,and  most 

students practice/study writing skill if it appear in the regional exam.  

Concerning item 5, Punctuate wrong sentences to do well in the Regional Exam than to develop   

writing skill: 11(11.34%) usually, 19(19.59%) often applied it; the other 33(34.02%) sometimes, 

19(19.59%) often and 11(11.34%) usually do it.  Its mean is 2.90; even the regional exam 

contain less writing skill contents, respondents practice punctuation to be ready for the regional 

exam.  

Regarding to item 6, it talks about interest of students on English teacher when s/he teaches them 

writing skill lessons less regional   exam related contents than from the general skill contents   in 
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the textbook. Thus, 15(15.46%) respondents said as they usually attend while they learn from the 

regional exam contents, 18(18.56%) often do it, 11(11.34%) said as they sometimes attend their 

teacher while s/he teaches them the regional exam related contents, the other 33(34.02%) said as 

they rarely attend their teachers while s/he teaches them from the general contents than exam 

related contents and the last 20(20.62%) responded as they never like to attend writing skill 

classes if it is from general contents than regional exam contents. Generally, students are eager to 

attend contents of regional exam while learning writing skill.   

Item 7 of this table is about „Learning about how to spell words, writing letters, and rearrange 

words to make sentence in the writing skill lesson motivates students if it exists in the Regional 

Exam even though it has no lesson about it in their textbook.‟  43(43.30%) of respondents said as 

usually do it, 12(12.37%) said as it often motivated them and 10(10.31%) said as it sometimes 

motivated them if they learn regional exam related contents, but 21(21.65%) said as they rarely 

become motivated in this action and 12(12.37%) responded as they never become motivated 

when they learn regional exam related spell words, writing letters, and rearrange words to make 

sentence in the writing skill lesson and its mean is 2.87 with 3.98 grand mean in total.  

Generally, when students learn spelling words, writing letters, and rearranging words to make 

sentence in the writing skill lesson, most of them said as they usually do it if it exist in the 

regional exam.   

Table 4. 3. Students‟ opinion about how EFL teachers teach writing skill in the classroom and 

their degree of satisfaction 

   N

o 

Statements Keys  1 2 3 4 5 Mean 

1 I think teachers should teach writing skills 

based on the  Regional Exam but not for 

classroom purpose 

Frequ. 35 21 12 19 10 2.46 

Perce.(%) 36.08 21.65 12.37 19.59 10.31 

2 

 

Our English teachers have good habit of 

teaching every skills equally from our 

textbook      

Frequ.  43 23 14 10 7 2.12 

 Perce.(%) 44.33 23.71 14.43 10.31 7.22 

3 I get excited very much in doing writing 

activities using its step when the EFL 

teacher teaches us  practically 

Frequ.  6 12 17 40 22 3.62 

Perce.(%) 6.19 12.37 17.53 41.24 22.68 
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4 

 

In my view, language contents in our 

textbook which we have been learning  are 

more skill based and they help us to practice 

the language in our day today life 

Frequ.  2 13 11 55 18 

 

3.82 

 

Perce.(%) 2.06 13.40 11.34 56.70 18.56 

5 Our English teachers inspired us to 

practice writing skill by giving us 

practical writing classroom tests 

Frequ.  17 31 22 17 10 2.71 

Perce.(%) 17.53 31.96 22.68 17.53 10.31 

6 I have a great pleasure in time of learning 

writing  skill using controlled writing 

approach 

Frequ. 15 33 7 31 11 2.90 

Perce.(%) 15.46 34.02 7.22 31.96 11.34 

7 I appreciate language teachers who teach 

writing skill elements which are directly 

appear in the Regional exam   

Frequ.  12 26 31 14 14 2.92 

Perce.(%) 12.37 26.80 31.96 14.43 14.43 

Grand Mean =             2.94 

Keys: 1=strongly disagree 2 =disagree 3=neutral 4=agree 5=strongly agree 

When analyzing table 3: its aim is to know students‟ opinion about how EFL teachers teach 

writing skill in the classroom and their degree of satisfaction.  About item 1 “Teachers should 

teach sub skills of writing skill based on the regional exam but not for classroom purpose.” Out 

of 97 respondents 35(36.08%) and 21(21.65%) strongly disagree and disagree respectively. The 

other 10(10.31%) and 19(19.59%) strongly agree and agree   in that order. Another 12(12.37%) 

are neutral on this item. This means above half of the respondents 56(57.73%) respondents have 

interest of learning writing skill for classroom purpose / practice the skill for their life. Its mean 

is 2.46. That means, most students have desire to learn sub skills of writing skill for classroom 

purpose than for exam.  

Relating to item 2, 43(44.33%) and 23(23.11%) strongly disagree and disagree about “English 

teachers have good habit of teaching every skills equally from textbook.” That means 

66(68.04%) respondents implied as teachers are skill selective.   The other 7(7.22%) and 

10(10.31%) students strongly agreed and agreed with that point. Another 14(14.43%) are neutral 

about it. The mean is 2.12 for this item. It shows that, teachers don‟t   teach skills equally from 

textbook.  

Regarding to item 3, “Getting excited very much in doing writing skill activities by using its step 

when the EFL teacher teaches practically” about 22(22.68%) and 40(41.24%) respondents 
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strongly agree and agree on their order. But 17(17.53%) of them are neutral and 6(6.19%) 

and17(17.53%) respondents are strongly disagree and disagree. This item‟s mean is 3.62. it 

means, though teachers don‟t teach practical writing skill contents, respondents have a desire to 

learn the skill practically.    

 The analysis for item 4 shows language contents in grade 7 and 8 textbooks which students have 

been learning  are more skill based and it help students to practice the language in their day today 

life. For this item 18(18.56%) and 55(56.70%) said strongly agree and agree respectively.  And 

2(2.06%) and 13(13.40%) responded strongly disagree and disagree correspondingly. The last 

11(11.34%) are neutral about it. The mean is 3.82. This means 73(75.26%) respondents like the 

contents of their textbook. 

Item 5 said “English teachers inspired their students to practice writing skill by giving practical 

writing skill classroom tests.”  For this, 17(17.53%) and 31(31.96%) strongly disagree and 

disagree respectively. And 10(10.31%) and 17(17.53%) strongly agree and agree in order. The 

other 22(22.68%) respondents are neutral. The item has 2.71 mean values. This means, teachers 

don‟t give practical writing skill test to help students to examine the skill practically.  

For item 6, 11(11.34%) and 31(31.96%) strongly agree and agree about “I have a great pleasure 

in time of learning writing skill using controlled writing approach.” Whereas, 7(7.22%) are 

neutral. The other 15(15.46%) and 33(34.02%) said strongly agree and agree in the order given. 

The item‟s mean value is 2.90. We can deduce that, above half respondents want to practice 

writing skill using controlled teaching approach.  

The last item of this table (7) is about “I appreciate language teachers who teach writing skill 

elements which are directly appear in the Regional exam.” For this item 12(12.37%) and 

26(26.80%) have negative opinion as said strongly disagree and disagree in the order. And 

14(14.43%) and 14(14.43%) strongly agree and agree respectively. The other 31(31.96%) 

respondents expressed as they are neutral about learning writing skill using controlled writing 

approach.  The mean of this item is 2.92 and the grand mean of this table is 2.94. it means, 

students wanted to learn writing skill contents of textbook and some of the wanted to learn it 

from the exam.   
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3.5.2. Document Analysis Checklist  

3.5.2.1. Regional and School Made Exam Analyzing 

Checklist  

Table 4. 4: General item repetition analysis of English Regional Examination (2008-2010E.C) 

format/the summary of contents of the Regional exam 

 

    Examination contents 

Examination Year 

 

Average 

No. of  

Question

s   
2008/16 2009/17 2010/18 

No of 

items 

 %  No of 

items 

 %  No 

of 

ite

ms 

 %  

Reading comprehension 14 23.33% 16 26.66% 13 21.66% ≈14 

V
o
ca

b
u
la

ry
 

   

Substitution  5 8.33% 6 10% 6 10% ≈5 

Completion -- -- -- -- --- --- --- 

Grammar 28 46.67% 22 36.66% 25 41.66% 25 

Communication (speaking) 8 13.33% 10 16.66 6 10% 8 

Writing  5 8.33% 6 10% 10 16.66% 7  

 
Total question  60 --- 60 --- 60 --- ≈ 60 

Source: Regional Examinations (2008-2010 E.C) 

As we can see from the above table(4), the researcher analyzed Amhara Regional State primary 

school leaving English  examination contents in three nearest years(2008-2010E.C) that is 

prepared by Amhara national regional state education experts. As shown in the table, 60 

questions are set to evaluate the students‟ language performance in their eight years‟ experience 

(grade one-eight) in general and their two years in particular. When we see the basic 

skills(reading, writing, listening and speaking) there is no listening item as it is impossible in 

Ethiopian context economically (it needs listening material(audio/video speakers) in every 

school classroom). In 2010E.C, there are 14(23.33% in 2008E.C, 16(26.66%) and in 2009E,C, 

13(21.66%) reading comprehension and 5(8.33%), 6(10%),and 10(16.66%) writing and 

8(13.33%), 10(16.66%), and 6(10%) speaking/conversational questions in each respective years. 

The rest questions are 5(8.33%), 6(10%) and 6(10%) vocabulary practice and 28(46.67%), 

22(36.66%) and 25(41.66%) are grammar usage questions respectively. From this table we can 
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generalize that items of writing skill are insufficient in relation to other skills. If we divide 60 

questions to   five skills/sub skills an item can get 12 questions.  

But the average questions of writing skill in three years‟ are 7. That means at least 5 questions 

should be added to assess each contents equally. Although the syllabus is designed in 

communicative way, still exam experts are grammarians as the grammar part in each year is the 

most in quantity (its average question number is 25). That means 13 questions are added above 

the average question.  

As researchers stated, if students didn‟t have a chance of practicing the productive skills through 

examinations and in their classroom, they may become poor of using the language in their 

lifelong as productive skills developed through practice. As their class is intermediate, they 

should know at least spelling rules, the usage and their difference between noun, verb, adjective, 

and adverb.         

   Table 4. 5:Analysis of Regional Examination writing skill content based on its sub skill item 

distribution (writing skill test items of (2008/16-2010/18) regional exams)/REGIONAL 

EXAMINATION contents relating to writing skill/  

Examination items/ writing sub 

skills 

                         Examination years  Total 

No. of 

Question 

2008/16/ 

No of questions 

2009/17/ 

No of questions  

2010/18/ 

No of questions 

Paragraph coherence  -- 1 --- 1 

Word order 2 1 3 6 

Sentence combination 3 4 3 10 

Letter writing  -- -- -- --- 

Mechanics in writing (spelling) -- -- 1 1 

Plural and singular -- --- 2 2 

Capitalization  -- --- 1 1 

Total number of questions 5 6 10 21 

Content source: Amhara Regional State English examination sheets of (2008-2010E.C) 

As we can see from the above table, writing skill contents of the Amhara National regional State 

grade 8 leaving English examination in the last three nearest years are almost the same (they are 

taken from six sub contents of writing skill).  Those exams don‟t contain punctuation, letter 

writing, gap filling (as vocabulary), and (paragraph coherence, spelling, capitalization as it is 

very few in three years). The total percentage of writing skill contents in those three years is 
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11.67%. It means the exam didn‟t give stress for the skill. It shows that writing skill contents are 

focused on some writing skill sub contents and it is similar in three years. It can cause students to 

focus on those contents those whole contents of the textbook. The regional exam focuses are 

beyond students‟ performance as they can‟t write simple grammatical sentence.    

 Table 4. 6:General item repetition analysis of Lalo-Midir General Primary School made English 

model and final Examinations (2008-2010E.C) format 

The following table contains the summary of contents of the School made exam 

 

 

 Examination 

contents 

Examination Year  

Averag

e   

2008/16 2009/17 2010/18 

No of Q  %  No 

of Q 

 %  No 

of 

Q 

 %  

Reading 

comprehension 

Model  10 16.67% 9  15% 10 16.67 9.67 

Final  --  --  -- --  

V
o
ca

b
u
la

ry
 

   

Substitution  Model  5 8.33% 5 8.33% 5  8.33 % 5 

Final  2 6.67% -- -- 1 3.33% 1 

Completion/ 

gap filling  

Model  -- --- --- --- --- -- --- 

Final  -- -- -- -- -- --  

Grammar Model  28 46.67% 34 56.67% 36  60% 32.67 

Final  26 86.67% 27 90% 28 93.33% 27 

Communication 

(speaking) 

Model  6  10% 1 --  3  5 % 3.33 

Final  --  -- -- -- --  

Writing  Model  11 18.33% 12 20% 6 10%  9.67  

 Final  2 6.67% 3 10% 1  3.33 2 

Total question  Model  60  -- 60    60   60 

Final 30  30  30  30 

Table 6 : school made final and model exam analysis  

Source: This data is taken from Lalo-Midir general Primary school vice director office/the 

study area (2008-2010E.C) 

 

In table (6), the researcher analyzed Amhara Regional State North Shoa Zone menz-LaloMidir 

General primary school   English model and final examination contents in three nearest years 

(2008-2010E.C). As shown in the table, 60 questions are set to evaluate the students‟ two years 
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language performance and to know how much they are ready for the regional exam. When we 

see the basic skills(reading, writing, listening and speaking) there is no listening item as it is 

impossible in Ethiopian context( it needs listening material(audio/video speakers) in every 

school classroom) as stated in the previous section. The zonal and school made model exam in 

each year is 60 questions. There are 10(16.67% in 2008E.C, 9(15%) in 2009E,C, and 10(9.67%) 

in 2010E.C reading comprehension and 11(18.33%), 12(20%),and 6(10%) writing and 6(10%), 

1(1.67%), and 3(5%) speaking/conversational questions in each respective years in their model 

exam. The rest questions are 5(8.33%), 5(8.33%) and 5(8.33%) vocabulary practice and 

28(46.67%), 34(56.67%) and 36(60%) are grammar usage questions respectively. The average 

model exam questions in three years in each year is 9.67 reading, 5 vocabulary, 32.67,  grammar, 

3.33 speaking , and 9.67 writing skill question. 

When we see final exams, it has 30 total questions in each year. And from these questions, there 

is no reading comprehension and speaking/conversational question in each year at all. And 

2(6.67%), 3(10%), and 1(3.3%) writing questions in each respective years in their final exam. 

The rest questions are 2(6.67%) in 2008, but there is no vocabulary question in 2009 final exam 

and there only 1(3.33%) vocabulary practice in 2010 and 26(86.76%), 27(90%) and 28(93.33%) 

are grammar usage questions respectively in listed years. From this table we can generalize that 

final exam items are not skill based and writing skill questions are insufficient to measure 

students writing skill. 

 Generally, the above writing skill questions are more related with regional exam contents than 

the textbook contents.   

4.1.2.2. Grade 8 English Textbook Writing Skill Content Analysis 

 Table 4. 7. Grade 8 Newly Revised English for Ethiopia text book writing skill lessons analysis 

in each unit. 

Contents of writing skill 

lesson  

Numbers of contents in each Unit Total 

No of 

contents 

U
n

it
 1

 

  
 U
n

it
 2

 

  U
n

it
 3

 

  U
n

it
 4

 
  U

n
it

 5
 

  U
n

it
 6

 

  U
n

it
 7

 

  U
n

it
 8

 

  U
n

it
 9

 

  U
n

it
 1

0
 

  U
n

it
 1

1
  

  U
n

it
 1

2
 

U
n

it
 1

3
 

    U
n

it
 1

4
 

Spelling -- 1 1 1 1 1 1 1 -- -- 1 1 -- -- 9 

Word order 1 -- -- 1 -- 1 -- -- 1 -- 1 1 -- -- 6 

Capitalization  -- -- -- -- -- -- -- 1 -- -- -- -- -- -- 1 

Plural and singular -- 1 -- 1 1 -- 2 -- 1 1 1 2 -- 3 13 

Letter writing -- -- -- 1 -- 2 1 -- -- -- -- -- -- -- 4 
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Punctuating 

sentence/paragraph 

-- -- -- -- -- 1 1 -- -- -- -- -- -- -- 2 

Gap filling tasks 2 -- 1  -- 1 1 1 -- -- 1 --- 2 1 2 12 

Short story writing/biography -- -- -- -- 1 -- -- -- -- -- -- -- 1 1 3 

Writing paragraph/composition  3 1 1 1 1 2 1 -- 1 1 1 1 1 1 16 

Crossword puzzle and 

spelling 

1 -- 1 1 -- 1 1 -- 1 -- -- -- -- -- 6 

Constructing Sentence   1 3 1 2 -- 1 -- -- 1 3 1 1 1 --- 15 

  Summary writing 1 -- -- 1 1 -- -- -- 1 1 -- -- -- -- 5 

Describing an object/person  -- -- -- 1 1 -- -- -- -- 1 1 -- -- 1 5 

Composition writing  1 -- -- -- -- 1 -- -- 1 1 -- -- -- -- 4 

Opinion writing -- 1 -- -- -- 2 -- -- -- -- -- 1 -- -- 4 

Words‟ meaning writing -- 2 -- -- -- -- -- 1 1 -- -- -- -- -- 4 

Poem writing  -- 1 1 -- -- -- -- -- -- -- -- -- -- -- 2 

Paragraph coherence  -- -- -- -- 1 -- 1 1 -- -- -- -- -- -- 3 

Writing slogan, poster, poem  1 -- 1 1 -- -- 1 -- -- 1 -- -- -- 5 

Total No of items 10  

11 

6 11 9 13 9 5 8 9 7 9 4 8 119 

Source: English for Ethiopia grade 8 teacher guide/syllabi (2003E.C) 

The above table 4.7 shows us writing skill sub skills of grade 8 textbook. As we can see these 

contents, the textbook is designed with 119 different contents of writing skill sub skills. So if 

teachers teach each skill as in the textbook, students can have good performance of writing on 

different texts in different setting/on different things or titles. However, as we have seen in table 

4, 5, and 6, both the regional and school made exams weren‟t designed on specific sub topics of 

writing skill sub topics like Paragraph coherence, Word order, Sentence combination, spelling, 

Plural and singular and Capitalization. So exam experts didn‟t give emphasis for other sub skills 

of writing skill like letter writing, contents of paragraph, poem writing, and so on.  

4.2. Analysis of Qualitative Data 

4.2.1. Teachers’ Interview Questions 

Like that of students‟ questionnaire, a semi structure interview prepared for teachers was also 

analyzed qualitatively and determined the finding from the interpretation of the interview. To 

make the data analysis easy and tangible, the interviewee   teachers coded as, T1, T2, T3 and T4. 

(To mean teacher (1,2,3,4)). Teachers‟ semi structured interview data was prepared and analyzed 
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based on two main parts. The first part of the interview was regarding EFL teachers‟ opinion 

about the washback of Regional Exam and teaching writing skills .The second part of the 

analysis was about EFL teachers‟ teaching methods to teaching writing skills and the washback 

effect of Regional Exam on it.   

 4.2.1.1. The EFL Teachers’ Opinion about Washback Effect of Regional 

Examination on Teaching Writing Skills 

This part of teachers‟ interview analysis focuses on English language teachers‟ opinion about 

washback effect of regional exam on their teaching practice of writing skill in the classroom. 

Based on the interview response obtained from sample teachers, the following data were 

collected from each teacher‟s .With reference to their opinion about washback effect of regional 

exam on teaching writing skill, T1 forwarded his view as follows for the question: 

 Which writing skill sub-skills do frequently appear in the Regional Examination?  T1 „„As I saw, 

paragraph writing/coherence is dominantly appeared in the contents of regional exam but the 

reason is not clearly known to me, but it might be as a matter of examination expertise 

emphasis.‟‟ 

 Conversely, T2 responded as “I believe that the types of sub skill of writing which frequently 

appear in the regional exam are sentence coherence, letter, spelling and punctuation. This is 

because; writing skill is one of the most important skills to use English language practically.” T3 

and T4 responded the similar idea with T2 about this point.  

When we see the view of teachers about the content integration of the regional exam and the 

syllabus of grade 8: Do you think that the contents of Regional Exam items are related with the 

writing skill contents and activities in the syllabus that you are using now? 

T3 and T4 said that “There is a great difference between them, which means that the regional 

exam questions content are very redundancy and too much grammar focused as compared to 

writing activities provided in the syllabus. That is why the regional exam is poor in writing skill 

students‟ level” .T1and T2 were responded that the same idea as the regional exam contents are 

very different from the contents of our syllabus writing skill contents as the syllabus contains  

many sub skills of writing skill.  
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 Regarding to teaching of writing skill sub skills in the classroom: For which sub skills of writing 

skill do you give more emphasis? 

T3 forwarded the response as “I give more emphasis for letter writing and take much time on 

teaching it as it is easy to teach and students also attend me well. I also emphasis on teaching  

spelling rules as in tenses ,their rules and examples from commercial books not from the text 

book .The text book has no definite rules and examples about it .”  T2 said similar idea with T3 

and added as: “It is difficult to teach each contents of writing skill because of the class size. I 

can‟t check their work in a period individually as there are 41 students in a class.” Other 

respondents  said „„ We tried to give more emphasis on paragraph writing and letter writing  

specially personal letter formats ,parts , contents and examples out of the text book . We don‟t 

focus on punctuation.‟‟  From this, one can notice that,   teachers are all teaching writing skill 

and its contents to the test, not to targeting to develop students‟ writing skill. 

About ignorance of the skill contents while teaching: No it is not advisable to ignore the normal 

writing lesson‟s activities but there are many questions which are asked for students out of their 

text. i.e.  the examination which are prepared by exam expertise for the regional exam is not only 

include students text book content but also out of the text book .For example , paragraph 

coherence and spelling errors .(Responded by T1, T3 and T4). The rest teacher T2 replied 

somewhat uniquely that “I now a days, it is yes. Because the questions designed in the syllabus 

are not equivalent to the questions of the regional exam contents that means text questions are 

very easy. Therefore, I am forced to   do past entrance exam sheets and related commercial book 

questions instead of focusing on the activities which are similar to writing lesson activities 

especially in grade 8 classes.”   

    Teachers‟ response about washback effect of regional exam: In your classroom practice of 

teaching skills have you used past exam sheets for students by ignoring basic skills in the 

textbook? 

 (T1) “Yes, because I noticed from the regional exam sheets and are delivered with different 

techniques unlike that of the techniques presented in the syllabus, so by ignoring what is 

presented in the syllabus, I like to teach and focus on the way and contents of regional exam 

preparation when I design classroom test.” The same is true T3 said “yes, because the writing 

materials in the syllabus are not the same in question types for the contents of the regional exam. 

I decide to use other materials to help my students to score good marks.”  Two teachers 
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responded to the same and said „yes‟ because teaching and testing writing skill are the different 

every when. 

 About students‟ focus while learning, T3 said: 

  I said the above as my students give more attention for how to spell wrong spellings, letter 

writing and sometimes on sentence writing skill tasks from reference books than in student‟s 

text book‟‟. This is because; they expect these writing sub skills appearing in the regional 

exams. But this is for some students as more students haven‟t any interest to learn skills 

(they want to learn grammar contents, and vocabulary exercises and they think as skill based 

contents are somewhat unnecessary and time killer as they want to learn to pass the test. For 

this, I use past exam books and question sheets to pull my students attention. Even we 

teachers haven‟t interest to aware students about importance of skills.   

The other respondent (T2) responded: “I don‟t think that on which types of writing skill they are 

focusing on because writing skill like punctuation, paragraph writing, letter writing and spelling 

don‟t have a room in students mind/ desire .Unless the teacher is wise enough to teach these 

skills systematically and separately, it is impossible to steal students‟ attention. Even there is no 

spelling rule in the syllabus to teach.”  T1 added and said, “While I teach in grade 8 my daily 

lesson plan is focused on grammatical contents as my students ignored skill based contents like 

listening, writing, and speaking. It is because most students follow as when we teach them exam 

related contents, even, when we give them tutorial period on exam related contents, they attend 

us more than the normal class.”  T4 added that: 

 The textbook is designed beyond today‟s students‟ level as they need spoon feeding sub 

skills of each skill, as they need to learn noun, verb, adverb, and adjectives(word formation) 

in grade 8 level but the text/ syllabus is designed beyond this as it includes writing 

paragraph, essay, composition, advertisements, tales, compound and complex sentences etc. 

However, these contents are not appeared in the regional exam. So I teach them based on my 

personal redesigned mind map of the syllabus contents based on the contents of regional 

exam.  

Another question was asked them: Are you affected by regional exam while teaching basic 

language skills? All respondents said „Yes‟ and their reason was the above listed causes and  

added as the school management oriented them to teach basic regional exam contents and made 

students to be ready for passing it and to bring the school at first rank of other schools in the 

Woreda even from the North shoa Zone/ in the region if possible. 
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When we see the weekend periods of the language, all teachers responded as English has 5 

periods per a week from grade5-8, but they didn‟t outline writing skill alone rather they taught it 

together with other skills.   

4.2.1.2. EFL Teachers’ Teaching and Assessing Methods of Writing Skill and 

the Impact of Regional Exam     

The interviewee teachers were responded this content related questions as follows. Concerning 

the assessment style/methods of teachers used to assess writing skill lesson: How do you teach 

and assess your students‟ writing skill in the actual classroom?  T4 said: 

Most of the time I teach them by giving a title and check it afterwards but I don‟t assess my 

students‟ writing skill performance as it is difficult to evaluate every student‟s skill in a time.   

Instead, it is easy to me when I assess their grammar performance by using a single 

tense/content.  However, I sometimes use open discussion with reference to the use of free 

writing approach. Besides, I present a certain familiar topic to them, and then I initiate them 

to write a sentence or paragraph using the thinking, planning, writing and checking steps and 

give them appropriate feedback if I get time. 

T3 responded that: 

Even though students textbook include writing topics like Poetry, report writing, writing a 

friendly letter, writing with a purpose, brainstorming, writing to inform, paragraphs, quick 

writes, sentence writing , introductions, conclusions, narrative writing, supporting details, 

first-person narrative, formal language, prewriting, topic sentences, expository writing, 

transitions, compare and contrast writing, creative writing, descriptive writing, revising, 

prewriting, writing a summary, staying on topic, writing to explain, storytelling, writing to 

persuade, peer-editing, proofreading,  essay writing, writing lists, writing short answers, 

varied vocabulary, sentence variety, titles, dialogue, point of view, the Newly Revised 

English for Ethiopia text book‟s content has no punctuation related tasks, and activities per a 

sub lesson but only in the summary section. Students don‟t know how to punctuate wrong 

sentences I don‟t assess every points as it needs more time to assess individual students 

because of their number (there are 41 students in a section). As a result I sometimes assess 

my students their free writing skill on a topic.   

 T2 and T1 said as the same like to T4 above.  From the above teachers‟ response, we can 

deduce that teachers use different methods and less emphasis of teaching and assessing methods 

to teach writing skill contents like punctuation, spelling and gap filling in the classroom. 
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The other interview question that the researcher raised was:  what kind of teaching style do you 

use to teach writing skill lessons attractively?  And the interviewee teachers said: Regarding to 

teachers teaching methods, T4 said: “I use lecture method because sometimes if the content may 

be repeated in another area, I may left it. I believe, using lecture method in teaching 

text/paragraph types in the classroom is better any more. As an EFL teacher, I prefer using 

lecture method at all.”  Similarily,T3 added that using lecture method  in teaching  text types and 

their content is more valuable than  any other methods like communicative language  teaching 

(CLT) in the classroom and also added whether I use communicative language teaching method 

or lecture ,the test content about types of writing are not identical. T1 said:  

To me, the type of teaching method I use in the writing lesson‟s content is teacher centered 

teaching method/controlled because students like me and attend me when I teach them using 

this method and attend me well. I use reference books to teach them paragraph types, 

spelling rules/sometimes and the use of it, writing friendly letter and its contents and 

formats, formal letter types, contents and its format. But it is not common in the regional 

exam and it force students not to compare them from the regional exam‟s item contents and 

formats. If it was true, I believe, this way of teaching would be attainable in gaining good 

score from the regional exam. 

Similarly, T2 added that “In fact there is no best methodology to address any methodology. The 

same is true for the concept of writing but as our textbook the best way is: first look at the 

contents of the text book and the regional exam with the integration, and the syllabus and then 

take the average until I obtained another methodology.” 

 The last content of the interview was about students‟ writing ability of logically and 

grammatically correct sentences and paragraphs, and so, T2 said:  

 It is difficult to say they can as more than half students can‟t write even their full name in 

correct spelling, capitalization (lower and upper case) but, some students are naturally gifted 

in writing skill and they can write even an essay in their lower grade. I think the reason will 

because of our/teachers‟ teaching style specially if we don‟t teach them in lower grade about 

how to write and spell words(word formation), in higher classes they will not know the 

difference between noun, verb, adverb and other word parts. It is my mistake as I haven‟t 

taught them while I have been teaching these things. 

 T1 added the same thing as she hasn‟t seen students who can write logically and grammatically 

correct sentences and paragraphs. T3 expressed his experience of analyzing students‟ writing 

skill and said:  
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When I was teaching in grade 6 two years ago, there was no difference between them and 

grade 4 in their writing skill ability. The reason may not far from us teachers as we give less 

emphasis to writing skill in lower grades because in lower grades (1-4) teachers are 

generalist (they teach all subjects thought they haven‟t ability of  teaching a subject).  For 

example, if a teacher hasn‟t prior knowledge about English language skills and contents, s/he 

only teaches   what s/he wants to teach than every contents of the textbook/syllabus. 

Anyway, my students are poor in sentence construction and its contents.   

T4 and said the same thing like T3. Therefore, teachers‟ interview indicates that teachers in the 

classroom tend to teach according to the test. From the interview of sample teachers, the 

response they gave in each item is the indicators of classroom teaching writing skill is mostly to 

pass the test but not for classroom purpose. And students in grade 7/8 are still below their level 

of skill performance.    

4.2.2. Analysis of Classroom Observation  

As shown in appendix: C, The classroom observation was conducted to examine the washback 

effect of the regional exam on teachers‟ and students‟ writing skill classroom practice.  The 

observation was took place in four sections of grade 8 in the study area. The researcher observed 

all teachers who teach grade 8. The observation check list has seven main points as listed in the 

table( these are: Classroom Activities that teachers applied on  their students and students 

practiced during the lesson, Teaching materials that teachers used while teaching, Contents of the 

lesson that the teacher was teaching during supervision (Observation), teaching Strategies that 

teachers used to teach writing skills sub skills in the classroom during observation time, basic 

steps which the teacher frequently used in teaching writing skill , Students‟ participation during 

time of observation and medium of instruction teachers used in class).  

While observation took place, Classroom Activities that students practiced during observation 

time were teacher‟s lecture ( teachers gave short note and students copy it to their exercise book, 

and the teacher explain to students and after that teachers give  individual work/class work to 

students more of from textbook grammar based activities and at last teacher tell answer. To do so 

teachers used short note book and sometimes past exam papers, textbook and sometimes exam 

related commercial books. Writing skill contents and sub contents that teachers taught/focused 

during the lesson were drawing  letter parts on the board, and explained its parts, sentence 

writing,  Gap filling tasks, and Crossword puzzle but not mechanics of writing like 

capitalization, punctuation and spelling. The fourth point of the observation check list was 
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teaching strategies that teachers used to teach writing skills and sub skills in the class room; on 

this point only controlled writing was applied but not free writing /independent writing.   

The fifth checklist point was designed to assess the basic steps which the teacher frequently used 

while teaching writing skill; during the observation time teachers ordered students to write 

without planning /drafting and lastly check their work before self and peer correction. The sixth 

check list point was designed to evaluate students‟ classroom participation; at that time some 

students were medium participant, but there were not actively participant students as they were 

generally passive participant at all.  

The last observation checklist point was teachers‟ medium of instruction they used in classroom. 

As the researcher observed, students ask “what?” while teachers teach in English and teachers 

switch their code to students‟ mother tongue and almost they used Amharic as a medium of 

instruction. Moreover, students always ask their question in Amharic while learning English and 

teachers explain it in the same language Amharic.  Teachers ignored the target language to teach 

in wright way and it was like teaching translation rather than using the language.    

Generally, during observation time Students were given one book individually but they did not 

bring it to the class for learning as teachers told during class work at the observations time. Most 

of the time, almost in all observed classes, teachers excessively used their own notes on 

grammar, vocabulary, and some writing related lessons like letter  writing and exam focused 

commercial reference books for the teaching learning process. Alderson and Wall (1993, as cited 

in Djuric, 2008:17) indicated that if teachers use tests to make their students pay more attention 

to learning, it is positive influence of testing. If the teachers narrow the curriculum to make their 

students more sharp on the exams, it will be a negative influence of testing on the students 

learning.  And normally, these will be as result of the teachers‟ fear for their students‟ poor 

results. The teaching learning process is teacher-dominated because of the nature of the contents 

and language items principally selected by students and teachers to gain a short-term advantage 

of passing the regional exam. The majority of washback studies show that teaching to the test is a 

common practice. During observation time, the researcher observed that as teachers gave more 

attention to grammatical contents and less attention for practical skills. 
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4.3. Discussion of the Finding  

 As stated above, the main objective of this study was: Assessing   the washback effect of 

English Regional Examination on teachers‟ and students‟ writing skill practice (teaching and 

learning) in the classroom. In this study both the quantitative and qualitative techniques were 

employed. Thus, questionnaire, interview, classroom observation, and document analysis were 

used. Depending on the nature of the research objectives, the discussion addresses three research 

questions which were answered using teachers‟ interview, students‟ questionnaire, classroom 

observation, and document analysis. 

In order to answer the first question: Does the washback effect of regional English Examination 

affect students‟ and teachers‟ writing skill classroom practice? Questionnaire was prepared and 

the result showed that both teachers and students were negatively affected by the regional exam 

while practicing writing skill in the classroom. As respondents stated, contents of English 

Regional Examinations don‟t enable language teachers to teach writing skill in the classroom and 

teachers teach writing skill contents related to the regional exam than from the textbook. This 

means the regional exam contents didn‟t help teachers to teach the skill adequately.  It indicates 

us teachers are affected by the regional exam while teaching the skill.  It is proved through the 

data that contents of teacher made writing skill tests and   Regional Exam contents are not 

similar with the textbook contents and English regional exam‟s contents are more grammar 

focused than basic language skills content. We can generalize as teachers are highly affected by 

the regional exam and they examine their students from the regional exam content than from 

their textbook and the exam contents more grammar centered.  

The above finding is related with Wall and Alderson (1993), as they stated, there is remarkable 

changes on the contents of the lessons due to the washback of the exam. The washback of the 

exam narrowed the curriculum in that the teaching practice was geared to those areas of the 

lessons expected to be tested.  They identified aspects of teaching that are influenced by the 

washback are lesson preparation, time arrangement or budgeting, focus area of teaching, 

teaching method, material choice, and classroom assessment (Spratt,2005; Shih,2009). The time 

planning to practise a certain area of the language is one of the features of teachers‟ practice that 

is influenced by the washback of tests. 

When we see the students‟ attitude towards the regional exam and writing skill learning interest, 

while students have been learning in classroom, they give more attention for exam based 
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contents than general contents of the textbook. As Alderson and Wall (1993) argue that 

washback of tests influences students‟ leaning. Tests affect students‟ time budgeting in their 

learning. Because of their interest to prepare for tests they are going to take, most students devote 

their time on practicing test-related activities. This means above half respondents are exam 

centered. The above finding is correlated with   Alderson and Wall‟s view. But it contradicted 

with Cheng (1998) as she argued that the washback of tests on students practice is not 

significant.  She said the exam did not bring about significant impact on students‟ learning. She 

exemplifies those students‟ perceptions of their motivation to learn English and the way they 

were learning English were found unchanged.  

 In addition to the above point, students like to attend their English teacher when s/he teaches 

writing skill lessons from the   exam related contents than from the general skill contents   in the 

textbook. 

When we see the second research question; the relation between classroom writing skill items   

with Regional Examination items, those contents are related to regional exam than contents from 

our textbook. This means, language teachers teach exam related contents than from their 

textbook. It indicates us classroom language contents are related with regional exam contents. 

Moreover, contents of regional exam and their degree of presentation in the exam are more 

related with the contents of textbook that students have been learning in classroom. This means, 

textbook writing skill contents are unrelated with the contents of the regional exam.  

In addition to students‟ questionnaire, the researcher checked it through classroom observation 

and the observed teachers teach writing skill in controlled method. While observing the class, 

teachers were teaching contents like letter writing, gap filling tasks, crossword puzzle, and 

sentence writing and the basic steps that teachers use while teaching at the time of observation 

were, write and check but not think, and plan in process of writing; and other writing skill 

contents like summarizing a text, analyzing a text type from an extract, given in the text book, 

report writing, spelling, punctuation, short story writing, writing short paragraph, phrase writing, 

post cards writing. 

The above idea is contradicted with the view of (Brown, 2003). As he explained that teachers 

may design writing tasks on grammatical transformations of controlled writing like changing the 

given sentences in to yes/no or WH – questions, changing questions in to statements, combines 

sentences using relative pronouns, changing direct speech in to indirect speech, changing from 

active in to passive. And so it is agreed with (Cheng, 2005) “Washback of tests influences the 

contents areas of learning and teaching.” 
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  The researcher didn‟t get these points throughout the study findings. So it will be the reason 

that the students can‟t know how to write name of person, place, and their difference from other 

words like adjective, adverb, verb etc. As Peterson (2003:37) stated mechanics of writing 

includes: Capital letters for the names of continents, oceans, rivers, mountains, valleys, and the 

months of the year.   Some of this was the researcher observed during observation time. And 

another reason will be because of lower grade teachers‟ educational experience were generalist. 

As the interviewed teachers stated, grade 1-4 teachers are still generalist and the may concentrate 

on a subject they know more unlike other subjects. Even they stated as they didn‟t get any in-

service training about teaching English. It is related with the idea of Dereje(2012). As he said: 

“Majority of the teachers were teaching English without receiving any training related to the 

teaching of English to the young learners.” 

  When we see the third research question, it examines the repetition of textbook writing skill 

items in the Regional and school made English Examinations in past three years. Based on the 

finding, from the total number of the regional exam questions (60) the average number of writing 

skill questions appeared in the regional exam is 7 in the last three Years and those writing skill 

questions focused on similar contents (word order, sentence combination, paragraph coherence, 

spelling, plural and singular, capitalization, but not other contents like letter writing, gap filling, 

paragraph coherence, sentence construction, poem writing, opinion writing, summary writing, 

descriptive writing, story writing punctuation…   though these are available in the textbook. 

There is no content variation in regional exam. This contradicted with the idea, “Writing skill 

contents include a certain issues such as choosing the right word, building a proper sentence, 

developing paragraphs, arranging ideas logically and connecting ideas properly.”( Sileshi, 2002, 

cited in zeleke (2018). But those regional exam contents more grammar focused and is far from 

the objectives of each unit of students textbook. According to (Madsen, 1983:103) intermediate 

writing skill tests includes mechanics (spelling and punctuation), vocabulary, grammar 

correction, appropriate contents, diction (word selection), rhetorical matters of various 

kinds(organization, cohesion, unity, appropriateness to the audience, topic, and occasion), 

Madsen,1983); but as the researcher checked through his study both regional and school made 

exams didn‟t include those points.  

The above content of the regional exam lacks the following main areas like language use, 

mechanical skill, stylistic skill, judgment skill as Heaton (1990) stated. 

In addition to students‟ questionnaire and classroom observation, the researcher approved it 

through teachers‟ interview, and the study indicates that both teachers and students are mainly 
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affected by the contents of the regional exam while they practice writing skill in the classroom. 

And writing skill contents of the regional exam are not related with the contents of students‟ 

textbook and may hinder students practice the skill for both academic and lifelong purposes. 

According to (Clay,2001), the purpose of test are: To provide a record for assigning Grades, to 

provide a learning experience for students, to motivate students to learn, to communicate to 

students their level of understanding of the course objectives and serve as a guide for further 

study  When utilizing pretests, feedback is provided regarding the knowledge students bring to 

the content, to assess how well students are  achieving the stated goals and course objectives, to 

provide the instructor with an opportunity to reinforce the stated objectives and highlight what is 

important for students to remember. But the regional exam lacks the above key points.  

 Alderson and Wall‟s (1993) wasback hypothesizes are proved that as the regional exam 

influenced what and  how to teach the language and the rate, sequence and depth of teaching and 

their attitude to the contents, methods of teachers teaching, and how, what, sequence of learning, 

degree and depth of students‟ learning.  

Another finding of the study is that as teachers who teach grade 1-4 are generalist and it may 

affect teachers‟ subject selection, and those teachers may not fulfill the standards of first cycle 

English teachers (MOE, 2013:5-9); and primary school teachers‟ affected by the shortage of 

materials like computer and printer as they obliged to give even final exams on the board and it 

forces them to choose short contents than assessing all skills equally. The wasback effect this 

regional exam can be considered as  in both macro-level( it affects school administrators, 

parents, Woreda educational offices and decision makers (Newfield, 2005 cited in Simachew, 

2012)) and micro-level as (Watanabe, 2004) notes that micro-level washback is the direct and 

immediate effect of tests on the classroom setting mainly on the perceptions and practices of the 

students and teachers and the researcher‟s argument is identical  with the  ideas of (Shohamy, 

1996) as he stated that: “ In the class room, many students attend when teachers teach exam areas 

than those who teach regular classes. Learners are exam dependent than learning regular courses 

in the syllabus.” Students who have detail knowhow about the language contents they have been 

learning and those contents appeared in their regional exam wanted to focus on exam related 

contents of writing skill; but some respondents‟ responded to the questionnaire shows us as they 

are neutral, have no idea about those questions. This will be problems of researchers‟ sampling 

technique; as he select his sample population the (
 
N

th) 
 item of each sitting desk; and it was better 

if he select them  using judgmental/ purposive technique of selecting students based on their rank 

in class (result oriented).  
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CHAPTER FIVE: SUMMARY, CONCLUSIONS AND 

RECOMMENDATIONS 
 

In this chapter, important information were summarized and concluded according to the main 

findings and possible recommendations are drawn to bring positive result in the future through 

the study conducted on washback of Amhara Regional State grade 8 leaving English 

examination on teachers‟ and students‟ writing skill practice in the classroom. 

 5.1. Summary  

 The main objective of this research was assessing the washback of Amhara Regional State grade 

8 leaving English examination on teachers‟ and learners‟ writing skill practice in the classroom. 

Teachers teaching writing skill and testing system ,the teaching method they use ,learners 

opinion to learn writing skill and teachers focus areas of teaching writing skills were core 

concepts in dealing washback of the regional on teaching writing skill. To fully achieve these 

purposes of the study, the following three basic research questions were formulated.  

1. „Does the washback of regional English Examination affect students‟ writing skill 

classroom practice? 

2.  „Does the washback of regional English Examination affect teachers‟ writing 

skill classroom practice?  

3.   „Does the washback of regional English Examination affect teachers‟ writing 

skill teaching method? 

4. „Does the washback of regional English Examination affect teachers‟ writing skill 

teaching contents? 

The finding of students‟ questionnaire, teachers‟ interview, document analysis, and classroom 

observation showed that students‟ writing skill practice is highly affected by the contents of the 

regional exam as they ignore contents of their textbook if it didn‟t appear in the exam. The 

contents of regional exam were more grammar focused and on similar writing skill contents. The 

exam ignores basic (for intermediate level) writing skill contents like spelling, subject, verb, 

adjective, adverb (word construction), punctuation, rewriting, constructing, combining, 

sentences, letter writing, etc.  
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Teachers interview show that teachers teach writing skill contents selectively from the regional 

exam to their students‟ interest of touching exam relating contents to pass their final and regional 

exam.  Woreda school stake holders push teachers to teach to pass students the high stake tests, 

even to give tutorial classes on exam related contents if not the management punish teachers by 

giving lower mark on their efficiency in each semester and teachers can‟t get chance of selection 

to upgrade their profession in higher education and other opportunities. Students are poor in 

writing skill.  As the researcher analyzed it, the content of the regional exam is not skill focused 

and it didn‟t help teachers to use it as reference in class to teach writing skill contents. It was 

proved through classroom observation that teachers teaching style and teaching items were 

highly grammar focused and in five days‟ time (200 minutes/ three hours and half) they didn‟t 

outline to teach writing skill in a period in their daily lesson plan.   To show the relation between 

language curriculum and students‟ skill performance, the researcher summarized in a short chart 

below. 

 

 Figure 5.  1. Summary of Curriculum implementation and students‟ language/skill 

performance/ relation between curriculum implementation and students skill performance 

students' Writing  
skill Ability 

Language 
curriculum/ 

syllabus  
1.Educational sectors' 
orientation to Schools' 
community/adminisrative  

2.Regional exam 
contents,  

3. students'  interest on 
skills ( Washback Effect) 

4. Teachers' skills 
teaching experiences  

     Teachers' 
understanding   
about textbook 
contents and 
their lesso plan     
contents 

 

1.Classroom  
implementation 
(student-Teacher 
interaction)  

2. Mid and final 
exam contents  

3.Assessment/evalua
tion     methods   

 students' 
skill 
studying 
style/ writing 
skill practice 

students'  
writing skill 
performance 
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4.4. Conclusions 

  Based on the finding, results from students‟ the researcher made the following conclusions: 

 Teachers‟ teaching writing skill and testing it in the classroom and the contents of writing 

skill tests in the regional exam were not the same. This is resulted in experienced 

unintended washback of the high stake tests. When teachers teach writing skill lessons, 

they didn‟t pay attention for writing skill sub skills even ignore it if necessary. The 

finding also indicates as teachers have been working for students to pass the test.  

 Teachers‟ teaching method used in the classroom is more or less teacher centered and it 

was more or less based on regional exam contents and the woreda‟s educational office     

ordered them to do so. Contents of writing skill activities in the textbook and in the 

regional exam were not identical/ similar.  

   The regional exam affected teachers‟ teaching method as they taught to the test using 

commercial books and past exam sheets as a reference about writing skill; so, teachers‟ 

teaching approach and testing style were affected by negative washback of the regional 

exam. So it revealed that contents of writing skill in the textbook and contents that 

teachers select to teach were affected by the harmful effect of the regional exam contents. 

The class made writing skill test contents and formats were not related with the textbook 

contents as it was influenced by the regional examination and so, the school made exam 

contents were more grammar centered as regional exam.    

  Classroom writing skill practice as it included very few sentence coherence and 

paragraph coherence, but not mechanics of writing skill sub skills. So students‟ writing 

skill practice was affected negatively by the regional exam contents as they study exam 

related language contents.    

 Most students were poor in their writing skill as they highly influenced by their teachers‟ 

content selection because of regional exam contents and so, students couldn‟t identify 

even the word parts of a sentence and   couldn‟t write grammatically correct sentence in 

their grade level.  

4.5. Recommendations 

Based on the findings of the research, the researcher made the following possible 

recommendations. 

 For Amhara Regional State Education Bureau  
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• The textbook  should be redesigned based on intermediate students‟ level as it includes 

composition writing,   

•  The bureau should outline the assessment focused area contents of every grade level in 

every skill.  

• The bureau also has to give professional updating trainings for teachers about how to 

teach writing skill contents productively.  

For Regional Exam Designers 

 They   have to blueprint of contents to be examined.   

 They have to design regional exam contents in variety writing skill contents from year to 

year.  

 They have to develop the regional exam focusing on skills contents to initiate students to 

practice those skills in their life  

 Finally they have to design the regional exam based on the syllabus of grade 7 and 8 

textbook. 

 

For Zonal Educational Directive Office 

 It has to send zonal exam blueprint for every school in each skills, or they has to include 

exam contents report chart/tables of specification with their pass and fail report based on 

the syllabus.    

For Woreda Educational office 

 It has to follow/supervise every school exam contents based on the textbook contents and 

if possible could give focused areas of the grade level in the subject with relation to the 

syllabus.  

 Follow up teachers teaching practice using continuous classroom supervision and 

comment them on what was observed in the classroom. 

For English language teachers 

 They shouldn‟t use commercial books and exam sheets as main teaching material rather 

they should pay due attention for the way how to develop students writing skill. 

 Teachers have to give equal emphasis for writing skill tasks and activities which are 

written in the text book.  

 They have to use English language as medium of instruction while teaching except it is 

impossible without using students‟ first language.  
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 Teachers have to give stress for writing skill sub skills which appear in the textbook for 

developing students writing skill. 

For students 

 They have to learn language skills for their general knowledge  

 If they know the main language skills, they can pass the school made and regional   

exams but, if students focus on exam related language contents, their skill performance is 

going to decrease time to time as these days. 

 Have to practice the skill in their day-to-day activity without anxiety/ frustration.   

For whom it May concern 

 Detail research should be carried out in the area of washback effect of regional exam on    

(teachers teaching writing skill, learners interest about learning writing skill and testing, 

teachers teaching approach used in the classroom and  teachers testing system) and other 

related contents.  
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Appendix A: Students’ questionnaire: 

  
በደብረብርሃን ዩኒቨርሲቲ 

ማህበራዊና ስነሰብ ኮላጂ 

በእንግሉዘኛ ቋንቋና ስነጽሁፍ ትምህርት ክፍሌ 

የድህረ ምረቃ ትምህርት መርሃ ግብር 

የእንግሉዘኛ ቋንቋና ስነጽሑፍ ትምህርት ክፍሌ 

በተማሪዎች የሚሞሊ የጽሁፍ መጠይቅ 

የመጠይቁ አሊማ፡- የዚህ የድህረ ምረቃ ማሟያ ጥናታዊ ጽሁፍ መረጃ መሰብሰቢያ ጽሁፊዊ መጠይቅ 

ዋና አሊማ “በአማራ ክሌሌ የ8ኛ ክፍሌ መሌቀቂያ/ማጠቃሇያ የእንግሉዘኛ ቋንቋ ፇተና በተማሪዎች 

የጽሑፍ ክህልት የመማርና የመምህራን የማስተማር ሂደት ሊይ የሚያሳድረውን ተጽዕኖ መፇተሽና 

የመፍትሄ ሀሳብ መጠቆም” ነው፡፡ በመጠይቁ ውስጥ ሇተካተቱት ነጥቦች የምትሰጡት ምሊሽ 

ትክክሇኛነት ሇጥናቱ መሳካት ከፍተኛ አስተዋጽኦ ስሊሇው ሁለንም መጠይቆች በፅሞና በማንበብ 

ሇምትሰጧቸዉ መሌሶች ከወድሁ ምስጋና አቀርባሇሁ፡፡  

 አጥኝው፡፡ 

ክፍሌ አንድ፡-የግሌ መረጃ 
1.  በሳጥኑ ውስጥ የ “ x” በማድረግ መሌስ/ሽ፡፡ 

                                                      ክፍሌ: 7   ☐   8☐    
       ዕድሜ: 13-14 ☐  14-15 ☐  15-16 ☐  17 እና በሊይ☐  
                                                       ፆታ :   ወንድ ☐  ሴት☐    
ክፍሌ 2: ስሇክሌሊዊ ፇተናው ይዘቶችና የመማሪያ መጽሐፊቸው የክህልት ይዘቶች ስሊሊቸው ግንኙነትና 

ስሇክሌሊዊ ፇተናው ተማሪዎች ክህልትን ሲማሩ ስሇሚያሳድርባቸው ተጽእኖ ያሊቸው ግምገማ/አተያየት      

መመሪያ፡ በሚከተሇው ሳጥን/ ሰንጠረዥ ውስጥ ስሇ 8ኛ ክፍሌ ማገባደጃ ፇተን በተማሪዎች የጽሑፍ 

ክህልትን በክፍሌ ውስጥ በምርና በመምህራን የጽሁፍ ክህልትን የማስተማር ሂደት ሊይ ስሊሇው 

ተጽእኖ የሚጠይቁ ዝርዝር ሃሳቦች ቀርበዋሌ፡፡ ሇእያንዳንዳቸው መጠይቆች የሚከተለትን የኮዶችን  

ቁጥር በመጠቀም ሙለ፡፡   

ኮዶች: 1=በፍጹም አሌስማማም 2 =አሌስማማም 3=በጉዳዩ ገሇሌተኛ ነኝ    4=እስማማሇሁ 5=በጣም 

እስማማሇሁ   

No ዝርዝር ሃሳቦች 
  

የመሌስ አማራጮች 
1 2 3 4 5 

1 የእንግሉዘኛ ክሌሊዊ ፇተናው ይዘቶች መምህሮቻችንን የጽሁፍ ክህልትን 
ክፍሌ ውስጥ እንድያስተምሩ ያስችሊቸዋሌ 

     

2 የክሌሊዊ ፇተናው ይዘቶች የቋንቋ ክህልታችንን እንድናዳብርና ጥሩ የቋንቋ 
ክህልት ችልታ እንድኖረን ያግዛለ   

     

 3 መምህራን የጽሁፍ ክህልትን ሲያስተምሩን በአብዛኛው ትምህርቱ መምህር 
ተኮር ስሇሚሆን ክህልቶቹን እንድንሇማመድ አያግዙንም 
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4 ከፍሌ ውስት የምንማራቸው የቋንቋ ይዘቶች ከመማሪያ መጽሐፈ ይዘቶች 
ይሌቅ ከክሌሊዊ ፇተናው ይዘቶች ጋር በጣም የሚዛመዱና የሚገናኙ ናቸው    

     

5 እኔ እንዳየሁት ከሆን፣ የክሌሊዊ ፇተናው ይዘቶችና አወጣጣቸው 
ከመጽሃፊችን ይዘት የሚገናኙ ናቻው፡፡ 

     

6 መምህራን የሚያዘጋጇቸው የጽሁፍ ክህልት ፇተናዎችና የክሌሊዊ ፇተናዎች 
ይዘቶች በመማሪያ መጽሃፊችን ውስጥ ያለትን የክህልት ይዘቶች 
ስሇማይወክለ ብዙዉን ጊዜ በክሌሊዊ ፇተናው የሚመዘገበው ውጤት 
ከሚጠበቀው በታች ይሆናሌ 

     

7 ክሌሊዊ ፇተናው ብዙውን ጊዜ ከዋናዋና ክህልቶች ይሌቅ ሰዋሰው ሊይ 
ያተኩራሌ 

     

8 የእንግሉዘኛ መምህሮቻችን የጽሁፍ ክህልትን ንዑስ ይዘቶች ቢያስተምሩንም 
ከክሌሌ ፇተናው ጋር ስሇማይገናኝ ጊዜ ገዳይና አሰሌች ናቸው  

     

 
ክፍሌ 3 : የጽሁፍ ክህልትን ሇመማር ተማሪች ያሊቸው ፍሊጎትና ክሌሊዊ ፇተናው የሚያሳድርባቸው 
ተጽዕኖ   
መመሪያ: በሚከተሇው ሰንጠረዥ ውስት ባለት( እናንተ አሁን ስሊሊችሁ የጽሁፍ ክህልትን  የመማር 
ሁኔታና ስሇክሌሊዊ ፇተናው ስሊሊችኁ አስተያየት የሚገሌጹ ነጥቦ ናቸው) በእያንዳንዳቸው ጽሁፊዊ 
የመጠይቅ ነጥቦች  ፉትሇፉት ባለት የኮድ ቁጥሮች ስር የ (/)  ምሌክት በማድረግ  መሌሱ፡፡   
ኮዶች፡  1= በፍጽም 2 =በጥቂቱ 3=   እንዳንድ ጊዜ 4=  በጣም ብዙ ጊዜ     5 = ብዙ ጊዜ   
  የመሌስ አማራጮች 
NO ድርጊታዊ አረፍተ-ነገሮች 5 4 3 2 1 
1  ሁሌጊዜ ነጻ የጽሁፍ ክህልትን ክፍሌ ውስጥና ከክፍሌውጭ እሇማመዳሇሁ                 
2 ሁሌጊዜ የቃሊት አፃፃፍን ግምት ውስጥ አስገብቸ ጽሁፍን እሇማመዳሇሁ      
3  በማማሪያ መጽሐፊችን ውስጥ የሚገኙ ከጽሁፍ ክህልት ጋር የሚገናኙ 

ሀሳቦችን በጥሩ ሁኔታ በመገንዘብ ሇክሌሊዊ ፇተናው ዕዘጋጃሇሁ        
     

4  የተሳሳተ ስረአተ ነትብ ያሊቸውን አረፍተነገሮች እንዴት እንደሚስተካከለ  
ሇማወቅ መምረጤ ክሌሊዊ ፇተናውን ጥሩ እንድሰራ ያግዘኛሌ    

     

5   እንግሉዘኛ መምህሮቸ ከጠቅሊሊ ይዘቶች ይሌቅ ፇተና ተኮር ስሇሆኑ የጽሁፍ 
ክህልቶች ሲያስተምሩኝ ትምህርታቸውን መከታተሌ እወዳሇሁ       

     

6 ክፍሌ ውስጥ በምንማርበት ጊዜ ከፇተና ተኮር ይዘቶች ይሌቅ ስሇጠቅሊሊ 
ይዘቶች ስንማር የተሻሇ አትኩሮት እንሰጣሇን   

     

7 በጽሁፍ ክህልት ትምህርት በምንማርበት ጊዜ ፇተና ሊይ የሚመጡ  
ቃሊት/ፉደሊት እንዴት እንደሚዋቀሩና ተስተካክሇው ዓ.ነገር እንደሚመስርቱ 
መማር መጽሐፊችን ውስጥ ባይኖሩም ያነቃቃኛሌ    

     

 
 
ክፍሌ 4 : ተማሪዎች የጽሁፍ ክህልትን ክፍሌ ውስት ሇመማር ሊቸው ተነሳሽነትና ከሌሌዊ ፇተናው 
የሚያሳድርባቸው ተጽእኖ    
መመሪያ:  በሚከተሇው ሰንጠረዥ ውስጥ ያለትን አረፍተ ነገሮች በጥሞና አንብቡና የ (×)  ምሌክት 
በመረጣችሁት ኮድ  ስር በማስቀመጥ መሌሱ  
 ኮዶች: 1=በፍጹም አሌስማማም   2 =አሌስማማም 3=በጉዳዩ ገሇሌተኛ ነኝ   4=እስማማሇሁ 
5=በጣም እስማማሇሁ   

  የመሌስ አማራጮች  
ተ.ቁ የመጠይቅ አረፍተ ነገሮች 1 2 3 4 5 

1 እንደ እኔ አስተሳሰብ መምህራን ከእውቀት ተኮር የጽሑፍ ክህልት ይሌቅ 
ክሌሊዊ ፇተናውን በማገናዘብ ማስተማር አሇባቸው   

     

2 
 

የቋንቋ መምህሮቻችን ሁለንም የቋንቋ ክህልቶች በእኩሌነት የምስተማር 
ሌምድ አሊቸው        
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3 መምህራኖቻችን የጽሁፍ ክህልትን ክፍሌ ውስጥ በተግባር ሲያስተምሩ እና  
እኔም የጽሁፍ ክህልት ተግባራትን በተግባር  ስማር/ስሇማመድ ስሜቴ 
የበሇጠ ሇመማር ይነሳሳሌ   

     

4 
 

ከመማሪያ መጽሐፊችን ውስጥ  የምንማራቸው  የቋንቋ ይዘቶች በአብዛኛው 
ክህልት ተኮር ስሇሆኑ ቋንቋን በእሇት ተእሇት ህይታችን እንድንሇማመድ 
ይረዱናሌ   

 
 

 
 

 
 

 
 

 
 

5 የቋንቋ መምህሮቻችን ቋንቋውን እንድንሇማመድ ተግባር ተኮር የጽሁፍ 
ክህልት ፇተናወችን በመስጠት ያበረታቱናሌ     

     

6 መምህሮቻችን በተገደበ የጽሑፍ ዘዴ የጽሁፍ ክህልትን ሲያስተምሩኝ ደስ 
ይሇኛሌ    

     

7 ከክሌሊዊ ፇተና ጋር በቀጥታ የሚገናኙ የጽሑፍ ክህልት ይዘቶችን 
የሚያስተምሩ መምህራንን ከሌቤ አደንቃሇሁ   

     

 

 

DEBRE BIRHAN UNIVERSITY 

COLLEGE OF SOCIAL SCIENCES AND HUMANITY 

DEPATMENT OF ENGLISH LANGUAGE AND LITERATURE 

MASTERS PROGRAM/MA in TEFL 

Students’ questionnaire:    

Dear students, this questionnaire are designed to gather reliable information about “Assessing   

the washback effect of English Regional Examination on teachers‟ and students‟ language 

teaching and learning practice in the classroom.”  Hence, your genuine response will have a 

value for the completion and success of the research. 

       No need of writing your name.      

                                                     Thank you very much in advance!                       The researcher 

Part 1 :  Back ground information 

Direction: Please put a tick mark (˅) in choices in the box given below. 

1.    General  background: 

                                                      Grade: 7   ☐   8☐    

                                                        Age: 13-14 ☐  14-15 ☐  15-16 ☐  17 and above☐  

                                                       Sex :   Male ☐  Female☐    

Part 2: Students’ judgment about the correlation of regional exam contents’ with their 

textbook contents and the effect of ARSEE on Teachers’ teaching writing skill in EFL 

classroom    
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Directions:  Please read each of the statements in the table and put a(٧) mark in front of each 

statement that best shows situations of teachers approach in level of agreement forms. 

In this questionnaire,  „ARSEE‟ refers to Amhara regional state English examination and „EFL‟ 

refers to English as foreign language 

Keys: 1=strongly disagree 2 =disagree 3=neutral 4=agree 5=strongly agree 

N

o 

alternative items 

    

Alternatives  

1 2 3 4 5 

1  Contents of English Regional Examinations enables our 

language teachers to teach us writing skill in the classroom  

     

2  Contents of English Regional Examinations helps Us to have a 

good language performance in the future   

     

3 The writing activities do not help us to practice writing skill 

effectively since teachers employ teacher-centered approach    

     

4 Our English teachers teach us contents that are related to 

regional exam than contents from our textbook. 

     

5 

 

As I  have revised, contents of regional exam and their degree 

of presentation in the exam are more related with the contents 

of textbook that we have been learning in classroom   

     

6 To me, contents of teacher made writing skill tests and   

Regional Exam contents are not similar with the textbook 

contents and that is why students‟  language performance result 

becomes below the expected 

     

7 Our English regional exam‟s contents are more grammar 

focused than basic language skills content      

     

8 Our English teachers teach us sub skills of writing skill from 

textbook, but most of them are unimportant and time 

consuming as they are not related to the regional exam   

     

 

Part 3: Students’ interest in learning writing skill and washback effect of Regional Exam 

on their writing skill 

Direction: Please read each of the following statements and put a (/) mark in front of each 

statement that best indicates your current learning situation of writing skill and the Regional 
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Examination based on the degree of frequency level Likert scale . Use the following keys to 

complete the statement. 

Keys:1= Never 2 =rarely 3=some times 4=often 5=usually 

  Alternatives 

NO Statements /activities 5 4 3 2 1 

1 I always practice free writing in and out of classroom         

2 I always consider spelling skills while I practice writing skill      

3 I enjoy using  free writing approach      

4 I go through my English text book‟s writing skill lessons well and 

study them to use in the  Regional Exam    

     

5 I punctuate   wrong sentences  to do well in the Regional Exam 

than to develop my writing skill 

     

6  I give less attention for my English language teacher when s/he 

teaches writing skill lessons/contents from     general skill contents   

in the textbook than from regional  exam related contents 

     

7 Learning about how to spell words, writing letters, and rearrange 

words to make sentence  in the writing skill lesson motivates me if 

it exists in the Regional Exam  even though it has no lesson about it 

in my textbook 

     

 

Part 4: Students’ opinion about how EFL teachers teaching writing skill in the classroom 

and their degree of satisfaction  

Direction : Please read each of the statement in the box and put tick(/) mark in front of them that 

best fits with your choose based on level of agreement .  Use the following keys to do . 

Keys: 1=strongly disagree 2 =disagree 3=neutral 4=agree 5=strongly agree 

  Alternatives  

No Statements 1 2 3 4 5 

1 I think teachers should teach writing skills based on the  

Regional Exam but not for classroom purpose 

     

2 

 

Our English teachers have good habit of teaching every skills 

equally from our textbook      
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3 I get excited very much in doing writing activities using its 

step when the EFL teacher teaches us  practically 

     

4 

 

In my view, language contents in our textbook which we 

have been learning  are more skill based and they help us to 

practice the language in our day today life 

     

5 Our English teachers inspired us to practice writing skill by 

giving us practical writing classroom tests 

     

6 I have a great pleasure in time of learning writing  skill using 

controlled writing approach 

     

7 I appreciate language teachers who teach writing skill 

elements which are directly appear in the Regional exam   
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76 

Appendix B:Teachers’ interview questions 
Welcome to this interview. I thank you very much for your volunteerism to participate in this 

interview. The response you give will enable the researcher to gather reliable data about the 

washback effect of English Regional Examination on teachers‟ and students‟ writing skill 

teaching and learning practice in the classroom.     

  I kindly require your genuine response to the questions that I am going to raise to you as 

follows. 

                                                                                                 Thank you very much in advance!! 

1. The EFL teachers’ opinion about washback effect of Regional Examination on teaching 

writing skills 

1.1.  In your view, which of the writing sub-skills do frequently appear in the Regional Examination?  

Why do you think that is so?   

1.2. Do you think that the contents of Regional Exam items are related with the writing skill contents and 

activities in the syllabus that you are teaching/using now? If yes, how?  

 1.3. As far as your teaching experience is concerned, for which sub skill of writing skill do you 

give more emphasis and much time to teach? Why? 

1.4.In your classroom practice of teaching skills have you used past exam sheets for students by 

ignoring basic skills in the textbook? If so, in your view, is it advisable to  do so? 

1.5.Do you think that the Regional exam affects your teaching and testing of writing skill 

techniques in the classroom? If yes, how? 

1.6.Do you affected by regional exam while teaching basic language skills? If yes, how? 

1.7. How many periods have you taught English per a week and how much time do give for 

teaching writing skill? 

2. EFL teachers’  teaching and assessing methods  of  writing skill and the impact of 

Regional Exam to do so   

2.1 How do you teach and assess your students‟ writing skill in the actual classroom? 

2.2 What methods of teaching do you apply when you teach punctuation, spelling, and filling 

gaps system from the text book?    

2.3 What kind of teaching style do you use to teach writing skill lessons attractively? Are you 

familiar about the use of principles of teaching? If yes ,in what way? Explain it .What are the 

approaches you use to teach each sub skills in the text book? 

       2.4 can your students write logically and grammatically correct sentences and paragraphs? If 

no, what is the reason? And what techniques have you been using to minimize this problem?    
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Appendix C: Class room Observation check list format 
 

Name of the school: Lalo-Midir General primary school: Number of periods allotted for the 

lesson 42’ 

Date of observation:  05/9/2011E.C -08/9/2011E.C                 Total time observed 35’ each class 

                                                                                                       Special coding Yes፡ 1  No፡  2 

Grade and section observed: 8A_C                                  Teacher‟s code : T1,T2,T3,T4                                                                                                    

Lesson plan:  used-----Not used(x)  

NO Main contents Specific items  1 2 

 

1 

 

 

 

Class room Activities 

 

Teacher‟s lecture √  

Individual work √  

Pair work  √ 

Group work  √ 

Whole class discussion  √ 

Others/ if any  √ 

2     

     Teaching materials 

# Teaching Aids 

Radio lesson  √ 

Teacher‟s own notes √  

Reference/commercial books √  

Exam papers(Past) √  

Others  √ 

3 Contents of the lesson that the 

teacher was teaching during 

supervision (Observation) 

Writing :-   

Interpreting a given data 

 Completing a letter part √  

 Summarizing a text  √ 

 Analyzing a text type from an extract  √ 

  given in  the text book    

 Report writing    √ 
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 Spelling    √ 

 Letter writing   √  

 Punctuation  √ 

 Capitalization    √ 

 

   Gap filling tasks  √  

 Short story writing   √ 

 Writing short paragraph   √ 

 Crossword puzzle   √  

 Phrase writing   √ 

 Post cards writing  √ 

 Sentence writing √  

4 

 

 

Strategies to teach writing 

skills and sub skills in the 

class room   

Product approach 

Controlled writing  √  

Guided writing   √ 

Free writing /independent writing   √ 

5 Basic steps which the 

teacher frequently used in 

teaching writing skill 

Think   √ 

Plan  √ 

Write  √  

Check/Edit √  

6 Students participation  Actively participate   

Medium participant √  

Generally passive participant  √ 

7 Mediums of instruction 

while teaching  in classroom   

English  √#  

Amharic  √  

√# shows that as it was very rare teachers use English as a medium of instruction while researcher 

observed them. 
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Appendix D: Regional and School made Exam/ analysis check list 
Document analysis checklist 

i. Regional Exam/ analysis check list  

1. General item reputation analysis of English Regional Examination (2008-2010E.C) 

format 

The following table contains the summary of contents of the Regional exam to make the data 

valid  

 

    Examination contents 

Examination Year 

 

Grand mean  

2008/16 2009/17 2010/18 

No of items  

%

  

No of items  %  No of items  %  

Reading comprehension        

V
o
ca

b

u
la

ry
 

   

Substitution         

Completion       --- 

Grammar        

Communication (speaking)        

Writing          

 Total question           

 

2.4.DOCUMENT ANALYSIS OF THE REGIONAL EXAMINATION relating to writing skill 

Writing skill content analysis of REGIONAL EXAMINATION based on item distribution  

The following table denotes the contents of writing skill test items of (2008/16-2010/18) regional 

exams  

Examination items/ writing sub 

skills 

                         Examination years  Total 

2008/16/ 

No of questions 

2009/17/ 

No of questions  

2010/18/ 

No of questions 

Paragraph coherence      

Word order     
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Sentence combination/forming 

compound sentence   

    

Letter writing      

Mechanics in writing (spelling)     

Punctuation     

Report writing      

Plural and singular     

Capitalization      

Total number of questions     

Content source: Amhara Regional examinations(2008-2010E.C) 

General item repetition  analysis of Lalo-Midir General Primary School made English 

model and final Examinations (2008-2010E.C) format 

The following table contains the summary of contents of the School made exam to make the data 

valid  

 

 

 Examination contents 

Examination Year  Average   

2008/16 2009/17 2010/18 

No of Q  %  No of Q  %  No of Q  %  

Reading comprehension Model         

Final         

V
o
ca

b
u
la

ry
 

   

Substitution  Model         

Final         

Completion/       

gap filling  

Model         

Final         

Grammar Model         

Final         

Communication (speaking) Model         

Final         

Writing  Model          

 Final         

Total question  Model         

Final        

Table : school made final and model exam analysis. 
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Appendix E: Analyzed zonal and school made exams(2008-2010)  
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