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Abstract 

Although content validity is the most significant aspects of validity, in the working environment, the 

exam was non representative. The  purpose  of  this  study  was  to  analyze  the  content validity of  

English  language tests  administered  in  Addis Ababa City administration in  three private schools. 

Hence, to meet the purpose of the study, 2010 E.C Grade Nine first semester English tests, mid exam 

and final exam were selected.  The main  data sources, therefore, were  the existing  English Grade 

Nine textbook  for the students  and sample  test  papers  administered  for  the  same  group  of  

students  in 2010 E.C. From each sample school, class tests, mid exams and final examinations were 

analyzed as per the allotted times. Then, the  contents of  the  textbook  and  sample  test  papers  were  

analyzed  in  order to get the required data for the study. Besides, semi structured  interview and 

questionnaire were administered to each English language teacher who were teaching in Grade Nine 

during the first semester, to each sample schools’ English language Department heads and Grade 

Nine students in the sample schools respectively. The data collected were analyzed both quantitatively 

and qualitatively. The content areas of the textbook, the allotted time to cover each language area and 

the frequencies of sample tests were analyzed by employing SPSS, percentages and figures. After  the  

necessary  data  had  been  obtained, SPSS  and  Spearman Correlation Coefficient   was  used  to 

determine to what extent  the textbook  and contents of sample tests  are  related.  The  results  of  the  

study revealed that  the content  of sample  tests  did not  adequately  represent  the  coverage  of  the 

textbook. Some  content  areas,  for  example,  grammar, speaking, writing and listening,  were  not 

proportionally included  in  the sample  test  papers.  Therefore,  there  was  a  problem  in  allocating  

the percentages  in  tests  from  each  content  area  in  the  teaching  material or course book.  The 

degree  of  relationship  between  the  textbook  and  sample test  papers  was  found  to  be  0.086.  

Thus,  it  was  concluded  that  English language  tests  in  the  sample schools were  very weak  at  

content validity. As a result, English language teachers were recommended to prepare valid tests by 

setting table of specification and by considering whether the tests are the reflection of the textbook. 
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                                                Definition of Key Terms  

The researcher himself defined terms that could be interpreted in different ways to avoid 

misinterpretations.  

Content validity: It is the validity of a test that measures whether or not the items in Grade Nine 

English teachers made test correlate proportionally to the content areas (both macro and micro 

skills) that appear in grade nine English textbook and syllabus. 

Teacher made tests: Refers to tests which are set by teachers who teach formal education in the 

classroom setting and include tests, mid exam and final examinations. 

Language components: Refers to micro skills, grammar and vocabulary, which are emphasized 

both in grade nine English textbook and syllabus.  

Content areas: Refers to both language skills and language components that are designed in 

Grade Nine English textbook and syllabus to enhance Grade Nine English language learners‘ 

language competency. 
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CHAPTER ONE: INTRODUCTION 

1. 0 Introduction 

        The aim of this study was to analyze the content validity of Grade Nine English Language teacher 

made tests. This chapter begins with the background of the study and continuous with statement of 

the problems, objectives of the study, basic research questions and significances of the study. 

Towards the end of this chapter, the researcher presented about delimitation of the study and 

definitions of terms. 

1.1 Background of the Study 

In order to achieve general academic success, students are expected to be effective or proficient in 

the English language. It is true that language testing plays a significant role in the entire process of 

language teaching and learning. Several scholars also stated about language testing and suggested 

that testing plays a significant role in teaching and learning process. For instance, Alderson (1995), 

Weir (1993), and Brown (2003) stated the importance of language testing. According to Weir 

(1993), testing promote teaching and learning in that it helps teachers encourage their pupils 

towards learning, assists teachers to monitor their students‘ progress in learning. Brown (2003) as 

cited in Iron (2008, p.11), also suggested that ―Assessment defines what students regard as 

important, how they spend their time and how they come to see themselves as individuals.‘‘ 

Since teaching and testing are interrelated, the classroom made test is expected to reflect the 

teaching which has been practiced before. In this regard, Weir (1993) notes that contents of 

classroom tests must reflect what the students have learned from their syllabus to arrive at relevant 

decisions about students, syllabus etc. 

 The above ideas imply that the test need to be the reflection of those contents covered in the 

textbook. It is clear that the basic purpose of testing in education is to provide information for 

making decisions. This reminds one as there is decision to be made after test. In this regard, 

Harrison (1983) stated that the usefulness of information we get from the test depend on the 

effectiveness of test developers. To get a better decision, a test should maintain qualities of 
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validity, reliability, practicality and comprehensiveness. As Grondlund (1982), validity, 

specifically, content validity is a major concern in achievement testing. 

  Content validity helps to check whether the learners mastered all content or not. According to 

Hughes (1989), a test should be valid, reliable and practical. Of which, content validity is the 

most important aspect to assess what the students have mastered and not. To this point, Hughes 

(1989) says that content validity is quite relevant because it is a means to ascertain how 

thoroughly a language tests samples the instructional objectives or the universe of a certain 

behavior. Moreover Weir (1990), Bachman, (1990) and Heaton (1990) described that content 

validity is important part of tests. As it is stated in Harrison (1983), Hughes (1989), and Heaton 

(1990), there are different kinds of tests like achievement test, aptitude test, proficiency test, 

diagnostic test and so on. Of which, achievement test is the concern of this study as teacher made 

tests are kinds of achievement tests.  

  In order to screen out students properly, English language teachers should be able to develop tests 

reflective of English language courses they are teaching. With this regard, Heaton (1975) and 

Hughes(1989) claimed that English language teachers face difficulties in constructing reflective 

tests as assessing mastery of language skills is difficult compared to that of other subjects like 

Geography, physics etc. since these subjects are assessed based on their language areas.  

 The findings of local researchers revealed that there were mismatch between the contents of 

English examinations and the contents of English textbook prepared at any stage. As a result, the 

preparation of content valid tests always appears to be a burning issue in the assessment of 

achievement tests. Therefore, in the Ethiopian context, much effort is needed to be done with 

regard to the content validity of tests and that is why the problem calls the researcher into this 

area. 

1.2  Statement of the Problem 

Hughes (1989) noted that even though all aspects of validity have significance in teaching and 

learning, content validity is the most relevant one since it is a way of checking the attainment of 

objectives of each contents of the syllabus. As Weir (1990) cited in Yibrah et al (2014), valid test 

triggers learners to study with strong commitment to each content area. On the other hand, if the 
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test lacks content validity, the students ignore those language skills which do not appear in their 

examination. 

According to Bachman (1990) and Brown (1996), factors that affect students‘ unsatisfactory 

performance can be categorized as factors related to language abilities and factors related to non-

language abilities. Factors related to non-language abilities are health condition, age, sex, race, 

and representativeness of test items (issues of content validity). 

Concerning content validity, some local studies have been conducted by Asmare (2008), Kassaw 

(2006), Kifle (1995), Ressom (2011), Samuel (2011), and Simachew (2005). 

Kifle (1995) has assessed the content validity of grade ten English tests in relation to English 

textbook. He included test format, sample tests, English textbook and syllabus in the process of 

document analysis. In Kifle‘s study, class size and teachers‘ belief   have contributed the cause of 

low content validity.  

Ressom (2011) and Simachew (2005) conducted their studies on the Investigation of Content 

Validity of Grade Ten English Model Examination and the Content Validity of Grade Eleven 

English Language Tests respectively. To achieve their objectives, both of them employed both 

qualitative and quantitative research. This was done since the instruments were document 

analysis, questionnaire for students and interview for teachers. The finding of their studies 

indicated the existence of weak correlation between the course book and sample tests. 

Asmare (2008) also assessed the Content Validity of English Language Tests in the case of 

Awassa College of Health Science and his findings showed that there were weak relation between 

the course book and the sample tests. 

There are some reasons for the researcher to focus on studying the content validity of Grade Nine 

English Language teacher made tests. The first reason was the researcher observed non-

representative English language examination papers in the working environment. The researcher 

was serving as a leader of English language department. Hence in the process of checking the 

appropriateness of English language teachers‘ made tests, the English language final 

examinations were unlikely to represent the contents of English language textbook and the 

syllabus. On top of that, those test takers of Grade Nine pupils were not performing well in 
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accordance with the tutorial class arranged for them. Besides, declining of students‘ English result 

becomes high in 2009 E.C.as compared to the previous years. Moreover, as Sireci (2007), 

evaluation of test validity is not one time event rather it is a continuous process. Therefore, the 

researcher still feels that the issue is sensitive and demanding for further investigation. 

The present study focuses on analyzing content validity of Grade Nine English language tests in 

Addis Ababa. It aims to analyze to what extent Grade Nine English language tests of private 

schools are valid content wise. As stated in the previous studies by by Asmare (2008), Kassaw 

(2006), Kifle (1995), Ressom (2011), Samuel (2011), and Simachew (2005) the findings revealed 

that the content validity of each sample tests were found to be weak at any stage. The present 

study focuses on analyzing the content validity of Grade Nine English examinations (2010 E.C) in 

relation with the course book, syllabi and teacher guide. The former studies did not tell us 

anything whether the classroom tests in private schools had content validity or not. Are classroom 

tests in private schools valid content wise? Therefore, the current study aimed to answer this 

question. The previous research papers focused on governmental schools and college but the 

present study is different from the previous studies in terms of scope of the study for it is confined 

to private schools. Unlike the former studies, the present study was also inclined to apply the 

descriptive research design together with mixed method. 

Thus, the focus of the study was the analysis of content validity of Grade Nine English language 

examinations because representativeness of test items is an aspect of content validity. Besides, 

content validity of English language teacher made examinations have not been done in private 

school yet though some researchers have conducted studies about content validity of EHEC 

(Ethiopian Higher Examination Certificate) and model examinations in governmental schools. 

1.3 Objectives of the Study 

   1.3.1General Objective 

The main objective of the study was to analyze the content validity of Grade Nine English 

language teacher made tests of three private secondary schools in Addis Ababa. 
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 1.3.2 Specific Objectives 

The specific objectives of the study are: 

 to analyze the correlation between Grade Nine English language teachers made 

       tests and the contents of English textbook, 

 to assess the English language teachers‘ awareness about test specification, and 

 to assess the proportionality of the allotted time in the syllabus and frequencies of test  

  items. 

1.4 Research Questions 

To guide the study, three research questions were posed: 

 Do English language examinations reflect grade nine English language textbook? 

 Do English language teachers have awareness about test specification? 

 Is there correlation between the allotted time in the syllabus and frequencies of test 

items 

1.5 Significance of the Study 

The results of this study contributes to broaden English language teachers‘ awareness on language 

testing and to provide a valuable input for teacher education. The finding of the study also has 

great importance to teachers, test developers and students. Besides, the current study has 

paramount importance to those private schools‘ administrators since the copy of the findings is 

addressed for each school administrator. 

It was also hoped that the study could have a great contribution to the improvement of English 

language teachers to develop valid tests. Moreover, the study could be used as blue print for 

researchers who are interested to conduct their study on content validity and related areas. 

1.6 The Scope of the Study  

There are many private secondary schools in Addis Ababa. However, this study was confined 

only to three private secondary schools thinking that they could represent the other schools. As far 
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as examinations were concerned, the study covered merely Grade Nine English language teacher 

made first semester examinations in 2010 E.C. The researcher did not include second semester 

and 2009 E.C. examination for they are not timely to get data from the teachers and students. 

Besides, other kinds of validities were not included for it was not manageable to see them 

simultaneously. 

1.7 The Limitation of the Study  

Despite the fact that   the finding revealed as there was weak content validity, the researcher wants 

to address the limitation of the study before the findings are generalized to the whole population so 

that other researchers who are interested in the same area could fill the gap.  In this study, the 

researcher was supposed to interview only this year‘s English language teachers who were teaching 

in grade nine and  English department heads for they are close to the intended data. In this situation, 

the researcher feels happy to inform researchers to include the number of respondents to make it 

more generalizable.   

          The second limitation of this study was originated from the existing grade nine English syllabuses. 

The syllabus did not provide time allocation for each language skills and language component.  As 

a result, the researcher recommended those English  PhD candidates  to determine the emphasis and 

time allocation to each content area that appear in the grade nine English textbook so as to see the 

correlation between the textbook  and the test in the way that the content validity is determined.  It 

would have been more valid if the syllabus specified the time for each language skill. So other 

researchers are recommended to consider such shortcomings in the process of conducting the study 

in this area. 

1.8 Organization of the Study  

In this study, chapter one deals with the background of the study, statement of the problem, 

objectives of the study, significance of the study, the scope of the study and definition of terms. 

Chapter two deal with a review of related literature. Chapter three state about the design of the 

study, the methodology, the participants, and data gathering instruments, sampling techniques, 

sample size and pilot study and method of data analysis. In chapter four, data analysis, findings 
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and discussions were presented. In the last chapter, summaries, conclusions and recommendations 

were described. 
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

2.0 Introduction 

The researcher searched for enormous books and studies which have been made on content 

validity and related areas. Therefore, the researcher made a brief survey of previous studies 

related to the problem. For this reason, contents like the meaning of content validity, the relation 

between testing and teaching, kinds of validity, evaluation and importance of the content validity 

of achievement tests, guidelines to establish content validity, the importance of preparing a table 

of specifications in content validation of tests, and finally the previous studies or empirical studies 

were presented.  

2.1. Theoretical Description 

       2.1.1 Evaluation 

Evaluation is inseparable process from teaching and learning. According to Djiwandono (2011) 

cited in Fathony(2017), evaluation is a process of collecting information on how the teaching 

learning process is practiced and with this it can let us make a wise decision. According to Bloom 

(1991) as cited in Fathony (2017), evaluation is an important process both for the teachers and the 

students. 

Teachers are also expected to be involved in evaluation activities although the focus in the 

evaluation phase is on the students‘ self-evaluation. Teachers must evaluate the teaching and 

learning process to know to what extent it is addressed for the learners. Through evaluation the 

teachers can collect information on how well the teaching and learning process are going on. 

Therefore, from the above expressions the researcher can deduce that evaluation is the corner 

stone of the teaching- learning process that helps collect information about the learning process. It 

can create opportunity to teachers to make decisions whether the students‘ achieved the intended 

learning outcomes or not.   
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     2.1.2. Assessment 

Different scholars suggested definitions for the term assessment. According to Brown (2003), 

assessment is a continuous activity that incorporates broad domain. When the learners respond to 

questions, provide suggestions or attempt to point out a new structure, the teacher makes an 

assessment of the students‘ achievement. Assessment is a general term that includes all the 

different ways teachers gather information in their classroom. It includes observations, oral 

questions, tests, homework, laboratory work, research paper and the like. It is a process of 

collecting synthesizing and interpreting information to aid in decision making. 

               2.1.2.1. The Purpose of Assessment  

Brown (2003) suggested that assessment defines what students regard as important, how they 

spend their time and how they come to see themselves as individuals. Iron (2008) also suggested 

that assessment is seen to exert a profound influence on student learning, on what students‘ focus, 

their attention, on how much they study, on their quality of engagement with learning tasks, and 

through feedback, on their understanding and future learning. 

According to Scales(2008),assessment is used as (a) the measurement of students‘ ability and 

understanding; (b) a means of giving feedback to students; (c) a means of enabling students 

learning during assessment activities; (d) a means of motivating students‘. Furthermore, 

assessment is used to provide feedback to academic staff by using summative assessment as a 

measurement of the success of learning and teaching used to show the accountability of academic 

staff (results of summative assessment may also be used for judging the achievement of 

individual teachers or of school as a whole), and used as a means of monitoring standards, and 

used for preparation for life. 

                  2. 1.2.2 Authentic Assessment 

The way how we apply an assessment should be in line with the real lives of our learners. As 

stated by Martin (2000), an assessment is authentic only when it tests the students to involve with 

the real life situations they experience in their lives. The application of authentic assessment 

encourages the learners to establish correlations between their knowledge perceived in the school 
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and the world in which they live. Martin (2000) also suggested that authentic assessment has the 

potential to provoke students to demonstrate what they have learned in school.  

In our classroom teaching and learning interaction, we language teachers have to design authentic 

assessment so that the learners will use the language in the real world. However, more often we 

do not examine our assessment whether it has sense of authenticity or not. One example of 

authentic assessment is providing conversation activity in which the students describe themselves 

in asking turn by turn. 

                     2.1.2.3 Attributes of Authenticity in Assessment 

As Martin (2000) described, authentic assessment has its own features. Some of these features 

are: 

Real purpose and audience: This is an attribute which is reflected when the learners solve real 

problem beyond the classroom due to the presence of authentic assessment. 

Integration of contents and skills: When the learners are provided assessment tasks based on 

their background knowledge and skills on real life related situation, we can say such kind of 

assessment is authentic. 

Disciplined inquiry / academic rigor: This is to mean that learners need to be given activities 

that demand in depth study and investigation using their own reasoning skill. The implication is 

that the assessment tasks should be designed in such a way that it has achievable challenge. It 

should not be too easy and too difficult.  

Reflection, self and peer assessment and feedback: The assessment should let learners provide 

ideas on both product and process of the assessment. The students should be motivated to 

evaluate their learning through ongoing and specific feedback provided both from their teachers 

and peers. The feedback should have positive effect to the learners. 

Flexible in content, strategies, products and time: The assessment task should permit learners 

to generate choice of content and strategies. The allotment of time should be flexible to 

accommodate difference among individuals.  
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Level of thinking: The assessment task should trigger learner‘s higher level of thinking to 

combine skills and knowledge.  

                          2. 1.2.4 Stages of Assessment 

As Scales (2008), assessment involves four stages. First, we have to know what we want to 

assess. Secondly, we must determine how to gather information and collect it. Thirdly, we must 

analyze the evidence and the last we must make decision based on our analysis.  

From this we learn that assessment is not simple task rather it demands a thorough thinking on the 

effectiveness of it. Therefore, as language teacher, we had better check whether our assessment 

has brought success or not. Here, the determinant factor is to think about the evidence or 

information that we collect. We can get information using observation, questions, essays, formal 

test and the like. We can also analyze the evidence by correcting and scoring papers. Finally, we 

can make decision about the learning and teaching process. 

       2.1.3 Test 

According to Brown (2003), test is one of the evaluation instruments. A test is defined as a 

systematic procedure for observing (i.e. getting information and describing one or more 

characteristics of a person with the aid of either a numerical scale (measurement such as test 

scores or a category (qualitative means). A test is a task or a serious tasks or questions that 

students must answer. It is used to get information regarding the extent to which the students have 

mastered the subject matter taught and the attainment of instructional objectives. A test is also 

seen as a particular form of measurement. 

                      2.1.3.1 Test Development 

As noted by Scales (2008), experts should assist English Language Learners (ELL) in the test 

construction. Some of the responsibilities of experts are: designing test specification, reviewing 

content items for ELL, giving training to exam developers and participating in giving decision 

about exclusion or inclusion of items. 
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                       2.1.3.2 Why do we Test? 

We test our students hoping to achieve the intended goals. Therefore, test should be prepared to 

support the teaching and learning process. The purpose of testing is the initial step that has to be 

clear about developing tests. Different kinds of tests have different uses. 

Measurement of the pupils‘ growth will help teachers determine whether there are serious gaps in 

instructional program and whether our classroom procedures and methodology are bringing about 

effective development in the language arts. 

Most of the time, tests are set to assess students‘ achievement in different content areas that they 

were exposed to. In relation to this, Bachman (1990) states as the language tests are used as 

source of information for making decisions with the context of educational program and as 

indictors of abilities or attributes that are of interest in search on language acquisition, and 

language teaching. 

As Ressom (2011), tests, especially achievement tests can be used for teachers and supervisors to 

suggest students for promoting into a higher school. Using tests one can diagnose students‘ areas 

of weakness. Tests can also be used to compare achievement of one group with those of another 

group in the same school or in other school. In the same way, teachers could also make use of it to 

evaluate not only the feasibility of the methods and materials employed during the language 

sessions but also to assess their own effectiveness in their teaching methodology which could 

later help them in addressing their students (Madsen, 1983; Heaton, 1975). 

Scales (2008) also stated many reasons why we assess learners and their learning. Some of the 

reasons are the following. 

We implement assessment because we are required to assess learners. Once learners took courses, 

we teachers can be evaluated by external body through observation of our learners‘ performance. 

The second reason for assessing our students is for the sake of grading, selection and progression. 

Our assessment result determines success in employment areas. For instance, grades that we earn 

in a university and college may affect us in the competition. 
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The third reason for assessing our learners is to find out if learning has taken place. Assessment 

tells us to what extent our learners learned and developed. So assessment helps us ascertain 

whether learners have brought progress or not. This can be achieved informally though 

discussion, questioning or formally through essays and phase tests. Mostly, this is done prior to 

proceeding to the new topic or portion to check students. 

Moreover, we assess students to stimulate learners. As scales (2008) suggests, although most 

teachers and students think that assessment as frustrating, it is rewarding for some learners. If the 

assessment is not well designed, it can create demonization sense by giving them the belief of 

weakness for themselves. Therefore, we language teachers should consider many things before we 

administer assessment.   

Assessment can also be used to diagnose learners‘ needs. We language teachers should know 

what learning, skills and experience our students have. Diagnostic and initial testing leads 

teachers to plan based on students‘ understanding. Besides, assessment is used to provide support 

so as to meet the need of individuals. 

The last reason why we conduct assessment is to evaluate and develop learning programs. Scales 

(2008) asserts that teachers to be accountable for the students. If learning products are not 

satisfactory, it is true that learners become offended. In short, assessment can help teachers 

improve their learning.  

Tests also have a power of extrinsic motivation for students, i.e., classroom tests make student 

hard working. Hopkins (1998), in line with this, note that when learners know as they are 

subsequently evaluated on each content, they retain information better than students who are not 

tested based on each contents.  

In general, for the above mentioned points and other significant reasons an achievement testing 

program should be made an integral part of the instructional program of all schools. 

                          2.1.3.3. What is Tested in Language? 

As Heaton (1975), tests are consciously administered primarily to achieve its intended objectives. 

Therefore, the language areas and the instructional objectives (learning outcomes) are the two 
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major areas which are tested in language. Mostly mastery of areas of knowledge (i.e. content) is 

being assessed than a mastery of language skills. He also adds that the four major skills, listening, 

speaking, reading and writing, should be carefully integrated and used to perform as many 

genuinely communicative tasks as possible. In this case, it is important for test writer to 

concentrate on those types of items, which appear directly relevant to the ability to use language 

for real life communication especially, in oral interaction.  

From the above points, one can understand that it is the test developer‘s task to assess the relative 

importance of these skills. But Harrison (1983) and Heaton (1975) share as it is difficult to 

separate one skill from another, for the very division of the four skills, is an artificial one and the 

concept itself constitutes a vast oversimplification of the issues involved in communication. So, 

problems of knowing what to include in test may sometimes arise in designing an achievement 

test because there is often so much ground to cover. In the process of setting achievement tests, 

the three domains of Bloom‘s taxonomy, cognitive domain, affective domain and psychomotor 

domain, need to be considered to specify the contents of the tests.  

                        2.1.3.4 Test Specification 

As it was discussed before, tests are used as a means for making decisions on the process of 

learning. However, the appropriateness of the information derived from a test is highly linked 

with the quality of a given test. As a result test developers ought to give due attention for the 

preparation of test specification since writing a successful test items is determined by the blue 

print or table of specification. According to Heaton (1975), Madsen (1983), and Alderson et al 

(1995), terminologies like test specification, table of specification, item specification, content 

specification, test blue-print, test frame work, and table of test specification are used for 

specification.  

A test‘s specification specifies the formal statement about the tests and how it tests it. It is used as 

a point of departure for developing a test. With this regard, Heaton (1975:13) as cited in Ressom 

(2011) claims that: 

Before starting to write any test items, the test constructor should draw up a detailed 

table of specifications showing aspect of the skills being tested and giving a 
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comprehensive coverage of the specific language elements to be included. A 

classroom test should be closely related to the ground covered in the class teaching. 

In relation to the above ideas, Hughes (1989) claimed that a test specification should precede all 

other aspects in test construction. Alderson, et al. (1995) noted that the purpose of test is the 

starting point for test whether it is for placement test, diagnostic test, achievement test, etc. 

Some people claim that test specification and syllabus are the same. Especially British test 

scholars used them interchangeably. But American scholars consider them as different concepts. 

In light of this, test specification and syllabus are quite different. A syllabus is an educational 

program which is general and known to public.  But test of specification is specific and only 

known to test designers of a given school or institution (Madsen, 1983; Brown, 1996).In line with 

this, Heaton (1990, p.6) describes the term ‗syllabus‘ by saying: ―A teaching syllabus is of a great 

help in designing a classroom progress test or test of achievement. You should always try to select 

a representative sample of skills and language areas from your syllabus.‖ 

A table of specification is helpful for test developers to ascertain that different items and forms of 

the test are congruent to content, or that the content adequately represents the content of the 

syllabus. As Brown (1996, p.234), ―When specifications are used, the items are more likely to 

match those specifications, which in turn match the objectives of the test.‖ 

Besides, it is useful to make judgment about content validity of tests. Bachman, (1990) noted that 

to maximize the efficiency of this judgment, the tester may need to look specifically on the 

organization of the different types of items of the test and on the specifications for every single of 

those items. 

Test specification includes the kinds of items and their amount to be employed in every section of 

the test, the duration the test will take and how it will be scored should also be encompassed in 

the plan. Regarding this view, Brown (1996, p.234) says ―Item specification includes a general 

description, a sample items, stimulus attributes, response attributes, and supplemental lists‖. In 

this respect, classroom teachers can produce an acceptable test specification which is to be 

discussed and approved by their colleagues to ensure content validity. Scales (2008) claimed that 
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topic coverage becomes one of the major elements of tests specification that include specification 

of items and item difficulties. Cognitive complexity is also seen as part of test specification. 

As Hughes (1989), it is impossible to have the details in the test which are in the test specification 

because it is too many things for all of them to be seen in a single test. But, it should be taken as 

the basis for making a subtle selection of elements for inclusion in the test. 

            2.1.3.5. Factors that Affect Language Testing 

Although test scores are commonly used to evaluate the quality of educational programs; to 

compare students or groups, or to measure students‘ learning, there are numerous factors that can 

affect test scores. Some of them are listed here under. 

According to Bachman(1990), Brown (1996) and Emery (1980),  factors to language testing can 

be classified into two general sources of error: (a) factors related to the language ability we want 

to measure or those creating difference related to the purpose of the test which is phrased, by 

Brown (1996), as ‗meaningful variance‘, and (b) factors which are beyond language ability we 

want to measure or extraneous sources which are known as measurement error, or error variance. 

As Brown (1996), if we attempt to recognize source of error, we had better split the meaningful 

variance from the error variance or measurement error. For instance, let‘s say a pronunciation test 

is carefully developed to measure and evaluate the students‘ phonetic transcription ability; 

however, if exactly the same words (phonemes) are used on the test that were used in the 

classroom exercises, the difference in scores may be either due to knowledge of the phonetics or 

simply remembering the words. Some students may answer items correctly because of their 

knowledge of the phonetic rules, while others get them right because they memorized the isolated 

phonemes. 

Thus, the extraneous factors are related with unreliability of a given test and unreliability of a test 

adversely affects students‘ test performance. In the above example, memory is considered as a 

factor that influence test performance. 

In addition to memory, there are other extraneous factors which create influence on the students‘ 

performance. Under measurement error we may have sub-division like psychological factors, 
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technological factors, environmental factors, and etc. Environmental factors like room 

temperature, neatness of room, lighting, seating arrangement, clear printing of test papers, and 

presence of strange adults in the room have great impact on testing. As Brown (1996), in his 

checklist for potential sources of Error variance, lists the factors like: variance due to 

environment, variance due to administration procedures, variance due to scoring procedures, 

variance attributable to examinees and variance attributable to test and test items. 

Generally, test scores are affected by more than just what one teacher knows. Though it is 

ridiculous to try to know all the factors that affect test scores, a teacher should recognize some of 

the factors because knowing some of the factors can be very useful tools in helping students raise 

their scores 

                             2.1.3.6 Relationship between Language Teaching and Testing 

So far language teaching and testing were seen separately. But, since a few decades back their 

mutual interdependence has been widely recognized. A number of scholars like Heaton (1975 and 

1990), Madsen (1983), Hughes (1989), Bachman (1990), and Weir (1990) assure the 

interrelatedness of language teaching and testing. These scholars greatly emphasized the 

indispensable nature of the close relationship between language teaching and testing. Thus, 

language tests have been considered to be among the factors that should be seriously taken both in 

teaching and designing English language courses. In defining the relationship between testing and 

teaching, Davies (1968) mentioned when a test is constructed well, it can serve as a means to 

oversee how the teaching is going on. Apparently, they are also used as instruments of changes. In 

this regard, with the introduction of new methodologies of teaching, it is a common practice to 

administer tests to check the feasibility and usefulness of the introduced method. 

However, scholars like Hughes (1989) suggests as there are relationship between teaching and 

testing. He beliefs that testing should not be anticipated to occur by merely following the 

teaching. What is quite important is that testing should be supportive of good teaching and, where 

necessary, exert a corrective influence on bad teaching.  

Regarding the use of tests, Baker (1989) noted that testing is inseparable from language 

instruction for the reason that it enables teachers, learners, and administrators to obtain 
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information they need. Therefore, tests could be used as source of information and feedback for 

all participants who are concerned with the language teaching and learning process. 

Supporting the same view, Harrison (1983:1) states that ―A test is seen as natural extension of 

classroom work, provided teachers and students with useful information that can serve each as a 

basis for improvement.‖ Besides, tests could be used for enabling teachers to examine the taught 

areas that have been found difficult by an individual student and the class as a whole (Heaton, 

1990). The impracticability of working in each without involving the other is also stated by 

Heaton (1975). Heaton states that testing and teaching are so closely interrelated and it is unlikely 

to work in either field without being constantly concerned with the other. 

Tests have different purposes. To this regard, Negussie (2009) notes that they may be constructed 

primarily as: an instrument to encourage  learning, a tool  to motivate the student, a means of 

assessing the student‘s performance in the language, an instrument to measure language 

proficiency regardless of any language course that candidates may have achieved the objectives of 

a course study, to diagnose learners‘ strength and short coming, to identify what they know and 

what they don‘t know and to assist placement of students by identifying the stage or part of a 

teaching program most appropriate to their ability. 

          In a  In more comprehensive manner, Institute for curriculum Development and Research (ICDR) 

(1999) as cited in Asmare (2008),the benefits of testing to teaching incorporates: Improving 

learning and instruction, identifying learning difficulties that give learners opportunities to show 

the progress toward objectives; helping teachers to determine the effectiveness of their teaching 

aids, methods, techniques and learning materials; providing educational administrators with 

adequate information about teachers effectiveness and the school program as a whole and 

acquaint parents with their children‘s performance. 

Similarly, Lado (1961:20) as cited in Ressom (2011) argues on how principles in language testing 

should relate to principles in language learning as the same basic understanding of the facts of 

language learning applies to language testing. Besides, since the student has to learn language, it 

is language that must be tested. 
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According to Gumaa (2010), assessment is seen as an integral part of any effective teaching 

program, thus it should be subjected to planning, designing, modifying and revising its validity as 

tools of quality measurement. We assess our program to see how much success we have made and 

consequently take decisions according to the validity and reliability of those measurements. But 

assessment is often given less attention by the teacher than any other task, although it is an 

activity that arouses anxiety and stress in both teacher and student. The major source of this 

anxiety and inconvenience comes from the uncertainty with which the task is dealt with. We will 

set up from this point to handle the topic by asking what is assessment and how can it be done? 

Schools examinations are sometimes felt to be a source of threat and discomfort for both teachers 

and students. They are often seen as tedious and boring, but they should be non-threatening and 

non-boring because a test which is felt that way by teachers and pupils, often leads to lower 

achievement.  

Every test is a learning situation. As Hughes (1989), the results of tests must produce positive 

backwash, which is the effect of testing on teaching and learning. Backwash can be harmful or 

beneficial. When the test content and testing techniques are at variance with the objectives of the 

course, then there is likely to be harmful backwash. 

        2.1.4 The Meaning of Content Validity  

Underhill (1991) noted that content validity refers to the concept if the test produces a reasonable 

sample of the contents of the textbook and/or syllabus. Bachman (1990) also defines content 

validity as it is the extent to which the tasks required in the test adequately represent the 

behavioral domain in question.  Harrison (1983) and Alderson (1995) defined content validity as a 

test‘s ability to include or represent all of the contents of a particular domain (syllabus) in a 

proportional manner. Moreover, Weir (1990) described content validity as the extent that tests 

sample as widely as possible relevant, critical and communicative items from the syllabus in order 

to have a beneficial wash back effect on teaching. 

From the above idea, one can infer that to conduct a better achievement test, preliminary 

requirements such as identifying the purpose of the test, setting specifications and analyzing the 

contents of the textbooks (language skills, vocabulary, grammar, etc.) are very important aspects.  

Experts like Heaton (1990) sees content validity as an important feature of tests and more 
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specifically Weir (1990) focuses on contents of standardized achievement tests must reflect what 

has been in the syllabus and treated nationwide to arrive at the relevant decisions about students' 

performances.  

Content validity is more important than other validity measures such as face validity, construct 

validity and concurrent validity.  To this view, Hughes (1989)  notes that content validity is quite 

relevant for it is a means to assure how deeply language tests sample the instructional objectives 

or the universe of certain behavior. The test items help to check the performance of the students or 

their level of progress or level of language competency in each content areas of the syllabus. In 

addition to this, the test assesses every objectives of the course attended by the students in the 

classroom. Scholars like Hughes (1989), Heaton (1990), Weir (1990)and Brown (2003) defined 

content validity as a term that concerns with the adequacy of sampling. 

As cited in Yibrah et al (2017), the Wikipedia, the free Encyclopedia, suggests that to say a test 

has content validity; it must measures knowledge of the content domain of which it was designed 

to measure. This is to mean that content validity concerns, primarily, the adequacy with which the 

test items adequately and representatively sample the content area to be measured. For example, a 

comprehensive Biology‘s achievement test would lack content validity if good scores if it is 

influenced primarily by the knowledge of English, or if it only covers about single aspect of 

contents, for instance, plant cells. It has frequently been claimed, for example, that authentic tests 

are valid simply because they are authentic, and look good. At the extreme, the notions of content 

and face validity become touchstones of test validity. 

       2.1.5. Effects of Content Validity  

As it is stated by Yibrah et al (2017), in writing achievement test items, test developers must 

focus on specified contents to be achieved by the end of the given school year. The goal of item 

writers is to develop test items which measure the most pertinent skills and knowledge gained in a 

specified grade level. The standards of grade level content influence the numbers and types of test 

items which are going to be created. The success of tests is usually affected by the content 

validity. When all the language elements and skills are included in the test it will put pressure on 

the learner to cover the whole syllabus to read all the materials in the syllabus. It also makes 

teachers focus on teaching the specific components within the specific course in the specific time. 
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Content of test puts the learners and the teacher on the right track by developing commitment. 

Therefore, the content of the tests should be in line with the educational objectives of the syllabus 

which is especially designed by experts to attain the intended goals. 

2.1.6 Identification of Course Content 

According to Gumma (2010), identification of the content of the course is the initial step in the 

process of assessment. The test items should include all topics of the course with appropriate 

weighing of those topics. Educational Objectives as stated by Benjamin S. Bloom and others 

could be employed as a basic parameter in assessment. The theory of educational taxonomy dealt 

with the six major category of cognitive objective. These are: knowledge, comprehension, 

application, analysis, synthesis and evaluation. These classes can be used both for the teacher and 

the learner by giving both the framework and the plan with which they can design their 

pedagogical goals. Similarly, it can be used to measure the degree of the attainment of these 

educational programs in measuring the development of mental abilities. The first two classes of 

knowledge and comprehension is said to test the lower ability of the learner as they are concerned 

in testing someone‘s memory of recalling facts and specifics. Whilst, the other four classes of the 

mental abilities of the taxonomy are expected to test the ability of the learner in critical thinking 

that needs high skills in using the brain effectively through inferences and deductions. 

      2.1.7. Qualities of Good Tests 

There are many criteria to judge the effectiveness of test. Among them, the most important of 

them are validity and reliability. Tests should be valid and reliable in order to use them as source 

of information for making decisions in educational programs. If we develop tests having 

misunderstanding of their principles, they can provide misinformation about students if teachers 

lack awareness of the relationship between them (Harrison, 1983; Heaton, 1990; Hopkins, 1998). 

         2.1.7.1 Reliability 

Unlike validity, whether a test measures what it is intended to measure, reliability is the other 

necessary requirement of any good test that refers to the consistency of measurement. In order a 

test to be valid, it must be reliable as a measuring instrument. According to Harrison (1983),  the 

circumstance in which the test is taken, the way in which it is marked and the uniformity of the 
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assessment it makes are the three conditions needed to make a test reliable. The circumstances 

such as the classroom atmosphere including lighting, number of students and others affect 

reliability. The other aspect of reliability is a way of marking; a test with scores which fluctuate 

very much indicates unreliability. In order a test to be reliable the test score ought to be steady. 

The uniformity of the assessment is also another aspect of reliability. The assessment must be 

similar to attain a test‘s reliability. 

As Grocker and Algina (1986), as cited in Davidson (2007), when the examiners administered 

tests, the results could be replicated when the same individuals are examined again under similar 

circumstance and this feature is termed as reliability.  The British psychologist Charles Spearman 

argued that an observed score on any test is the sum of two components, a true score and an error 

component. This can be denoted by X=T+E. Hence if we examine an individual twice, the 

observed score would be slightly different from each time. If the observed score is nearer to a true 

score, and then we can say there is reliability.      

As Hughes (1989), to keep the reliability of a test, writing unambiguous items, making the 

instruction clear, developing a test with well layout and legible writing, making the format and 

testing techniques familiar to testes, following uniform administration system, using objective 

scoring as much as possible and making comparisons between testes are given emphasis. Besides, 

giving scoring key, training scorers, agreeing on acceptable response and identifying candidate by 

number, not name are among things which are recommended to make a test reliable. 

To put in a nut shell, any tests are said to be reliable if the condition, the assessment, and the 

marking process stay to be consistent. 

             2.1.7.2 Practicality 

As noted by Harrison (1983), practicality is another quality of a good test. A good test is practical 

in its layout and management in terms of time consumption, human physical and mental efforts 

and money-wise economical as well as being easy to score and report its results. The reporting of 

the test is a very important process as the learner is waiting to see his result which he will make 

use in his practical life. 
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                      2.1.7.3 Validity 

Different scholars like Harrison (1983), Hughes, (1989), Heaton (1990) and weir (1990) define 

validity that it is a test intended to measure what purport to measure and as mentioned above 

validity is one of the characteristics of good tests. All kinds of tests should possess the 

characteristics of validity 

That is, validity is dealt with how a test successes in attempting to fit the desired target. For 

example, a test set for measuring grammar should measure grammar not ability of vocabulary or 

other skills. Supporting this, Lado (1961, p. 321) notes that ―Validity is essentially a matter of 

relevance. You would not measure ability in French by the loudness of student‘s voice because 

this is irrelevant.‖ Hence to measure reading, if you give a group of students a writing test, it will 

be irrelevant and then not a valid test. 

Bachman (1990:161) also defines validity as a question form: ―How much an individual‘s test 

performance is due to the language abilities we want to measure?‖ However, as cited in 

Ressom(2011), Lado (1961:30) sees validity in language test in relation with linguistic content 

and situation as follows: 

A test that uses a perfectly valid conversational situation but does not test the elements 

of the language is not valid. On the other hand, a test that tests the elements of the 

language but does it by lists, or rules or technical names rather than in use essentially 

communicate situations is not a valid test either. 

Thus, so as to develop a valid test, English language teachers should base their developing tests 

on linguistic content of the test and on the situation used to test the content. 

        2.1.8 Kinds of Validity 

        2.1.8.1. Face Validity 

The face validity of a test assesses whether the items appear to be appropriate, reasonable, 

challenging and feasible. As Seid (2012), it can be checked by collecting comments from test 

takers. It is merely a qualitative assessment of whether the items look good or bad to the eyes of a 
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tester or other user. This could be checked by letting an expert(s) or someone who is experienced 

in teaching and perhaps testing to see the test. In doing so, he or She looks at the items one by one 

to know whether the questions at face value can be attempted by the test takers for which it was 

designed in terms of difficulty or easiness of the terms, time to attempt the questions and 

relevance to the level of the test takers and topic(s) being taught or learnt by the test takers. 

             2.1.8.2 Content Related Validity   

If we want to design a better test, we had better consider more about content validity because it is 

the most pertinent part to keep the coverage of sample tests for classroom tests. It is the 

magnitude to which a test offers adequate coverage of the course content and is more demanding 

for the classroom tests. This is because the teacher set tests to assess whether students acquire the 

necessary areas of knowledge or skills of a certain course. Regarding this, Oller (1979) notes that 

content validity is related to the question of whether the test requires the exam takers to perform 

tasks as it is intended. 

A similar view is given by Hughes (1989:22). According to him, a test is said to have content 

validity: 

If its content constitutes a representative sample of the language skills, structures, etc. 

with which it is meant to be concerned. It is obvious that a grammar test, for instance, 

must be made up of items testing knowledge or control of grammar … if it includes a 

proper sample of the relevant structure. 

From the above definition, it is understood that content validity relies mainly on appeals to 

reasons concerning the sampling of important contents. In the same spoken, content validity is the 

matching of a test to what it is supposed to assess. Therefore, a test which fulfills the qualities of 

content validity may provide invaluable information for students, teachers and course designers. 

                             2.1.8.3 Criterion Related Validity 

Davidson (2007) notes that this is a kind of validity which appear when the tester is interested in 

the relationship between a test and criterion to which we wish to make prediction. 
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As Kerlinger (1973) cited in Anyanwn (2015), test is always planned to measure some behaviors 

of test takers on present or future performance. Criteria are used to measure the present or future 

behavior of the test takers (i.e. candidates or students). For instance, a child‘s Leaving Certificate 

Examination can be used to measure students‘ performance at the end of Grade Nine 

Examination. However, Criterion-related validity is studied by comparing test or scale scores with 

one or more external variables or criteria known or believed to measure the attribute under study. 

Astin (1964) as cited in Anyanwn (2015) revealed that every criterion must have desirable 

qualities such as relevance, freedom from bias, reliability and availability. Against this ideas, 

Criterion-Related Validity is the extent to which scores obtained from a test or any evaluation 

instrument are in agreement with Current Criterion (concurrent validity) or predict future criterion 

measures (predictive validity). 

                     2.1.8.4 Predictive Validity 

As Davidson (2007), this kind of validity refers to the term that is used when the test score is 

used to predict some future success. Predictive Validity also refers to the accuracy with which 

the results of a test for instance, test scores of an aptitude test forecast future behavioral change 

in students. For instance, we can use the English scores of candidates in the University Entrance 

Examination (UEE) taken in 2017 G.C to forecast the candidates‘ grades in their English 

performance in English Examination in 2018. In doing this, it is possible to correlate the English 

scores of the candidates in 2017 with their English scores or grade in 2018 using Pearson-

Product Moment Correlation Coefficient or Spearman (Rho) rank-order correlation coefficient.  

                   2.1.8.5 Concurrent Validity 

This is when the result is supported by other concurrent performance beyond the assignment 

itself. Davidson (2007) also suggests as it is a term used to show how the scores are used to 

predict a criterion. According to Okpala et al, (1993) as cited in Anyanwn (2015), Concurrent 

Validity of a test indicates that which measures or determines the examinees present level of 

performance and typical behavior of the students or learners.  
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                         2.1.8.6 Construct Related Validity 

As Duran (1985) cited in Brown (2003) states, construct validity is the major issue in validating 

large scale standardized tests of proficiency. According to Davidson (2007), it is any theory, 

hypothesis or model that attempts to explain observed phenomena in our universe of perception. 

A construct or trait is a psychological attribute which underlines explanations of a universe of 

behavior such as intelligence, creativity, aptitude, perception, reasoning ability, study habits, 

scientific attitude etc. Hence, construct validity may be defined as the extent to which a test 

measures a specific trait or psychological construct. For instance, if a test was designed to 

measure students‘ study skills, the tester will administer the test to a sample of students, collect 

and analyze their responses. In this process, the tester will attempt to find out whether the test 

measures attitudes to school work, verbal reasoning, attitude toward teacher and peers or whether 

it actually measures study skills.  

       2.1.9 Strategies for Improving Test Validity  

As stated by Anyanwu (2015), there are nine strategies for the sake of keeping the validity of 

tests. Keeping the validity of any test is a very important characteristic that is a must for any test 

be it for public or school examination. Caution must be exercised in the test development 

procedures in order to ensure validity and fairness in every assessment activity. Some of strategies 

suggested to keep the content validity of tests are: thorough planning and development of a test, 

provision of clear instructions and use of unambiguous items, use of less difficult vocabulary and 

use of appropriate level of difficulty of test items. Besides, appropriate arrangement of test items, 

use of poorly constructed items, altering the pattern of answers or keys, length of a test and the 

length of time or duration of a test determine the validity of a test 

2.2 The Previous Studies 

There are both international and local researches which were conducted in the area of content 

validity of English examinations in various countries. The researcher put some of the findings of 

the previous local studies as presented here under. 

As Yibrah et al (2014) stated, in the 2009 EGSEC English examination test items, it is difficult to 

observe any correspondence between the data frequencies (observed test items) and fit values 
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(expected test items). In this study, grammar and reading have been given due attention in the test 

with equal emphasis. In this exam, both of them dominated the testing practice. The fit values of 

grammar from the total amount of constructed questions which are 75 in number are 13 (17.3%). 

However, 23 (30.67%) questions were observed in this test paper, which are almost two times 25 

greater than it deserves. The result of the study revealed that the contents of the sample test papers 

did not adequately represent the coverage of the textbooks. 

As it is  cited in Yibrah et al(2014) and  Kifle (1995)  conducted a study on content validity of 

grade ten English language tests with reference to the former textbook and English for grades six 

and eight respectively. The results of both the above mentioned studies showed that the 

examinations lacked content validity. 

Analysis and results of content validity of 2010 EGSEC English exam which was conducted by 

Yibrah (2014)  also indicated  that the 2010 EGSEC English examination has a great disparity 

between the numbers of test items constructed by the GEQAEA when compared to the expected 

amount of questions. The exam clearly showed the dominance of reading and grammar at the 

expense of other test items. Besides, listening skill did not receive any representation at all. 

Likewise, analysis and results of content validity of 2011 G.C.EGSEC English exam vocabulary, 

listening, reading, and writing were not well treated in the test paper. Listening was totally 

ignored in all the EGSEC English language testing system. This may affect students‘ attention 

towards learning listening activities in the classroom. The result of the chi-squared test of 

independence elaborates the disparity between the two variables.  

The researcher has gone through Yibrah et al (2017) was mainly on the content validity of 

General Secondary schools (2009-2012). As it was mentioned earlier, the amount of test items 

prepared for each language items is not proportional to the amount of their coverage in the 

textbook/ syllabi. Much of the weight given in the test is to the grammar and reading. On the 

other hand, vocabulary, and the other skills such as listening and writing are not well treated. In 

this examination, vocabulary and speaking have received relatively fair representation as 

compared to the other test items, though speaking was represented with its several limitations. 

The tester(s) tried to assess students' communicative ability through dialogue paper and pencil 

task format, however, fails to assess students' oral fluency and accuracy as the best way of testing 
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speaking is by making students speak. Writing test items were also constructed almost less than 

half of the fit values where as listening comprehension tasks which were fairly treated in the 

syllabi (13.145%) received no attention (0%) in this exam. 

Samuel (2011) conducted a study on assessing content validity of Primary Education Completion 

English Examination of SNNPR. The purpose was to assess whether content validity had been 

achieved between language contents of Grade seven and eight English textbook and 2002 E.C 

English Leaving Certificates Examination of SNNPR. Descriptive study was used for it explains 

the present situation of the problem and attempts to measure the problem exists without asking 

why it exists. Content analysis was the major tool which was substantiated by unstructured 

interview to exam developers. The findings have shown that there was low content validity since 

the correlation read 0.21. 

Kassaw (2006) has also studied an exploration of the content validity of the 1997 EHEGC English 

language examination. He employed document inspection, questionnaire for learners and 

interview for language experts. He mainly used mixed research approach to analyze the data. His 

finding revealed that the test had weak correlation with the course book and syllabus and failed to 

reflect the content and formats of the textbook. 

Asmare (2008) also assessed the Content Validity of English Language Tests in the case of 

Awassa College of Health Science. The purpose of his study was to assess whether  English 

language tests  administered in Awassa College of Health Sciences (ACHS) fairly represent the 

coverage of the textbook  or not.  Hence, to meet the purpose of the study, English tests for third 

year students were selected and the  data sources  were the English textbook for third year 

students, sample test papers administered for the same group of students in the academic years 

2006-2008 and unstructured interview for language instructors. So he used mixed research design.  

Asmare (2008) analyzed English Course book for third year students in terms of major content 

areas and frequencies of practice items in each major content area. Reading comprehension, 

vocabulary, grammar, listening, punctuation, speaking, writing and pronunciation were used as 

major content areas. Although the content areas of the course book were classified into eight 

possible sections, the frequency of items in practice exercises are reading comprehension, 

vocabulary, grammar, listening, punctuation and pronunciation. The frequency of speaking and 
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writing skills were not used because it is difficult to put items or activities for them quantitatively 

(in frequencies) for they are very general. For instance, speaking tasks are debating, describing 

and so on. Similarly, writing activities are like writing summary, writing composition etc. Hence, 

they are difficult to express in frequencies for comparison purpose. However, it is fair to see them 

in terms of period allotted to them, because number of periods given to contents can be an 

indication of emphasis given to that particular content area. 

According to Asmare (2008), Siegel and Spearman assert that two observations are said to have a 

perfect relationship if coefficient value is 1 (one). But if correlation value reads less than 0.5, 

there is weak correlation between the two observations. The two observations in Asmare (2008) 

study are contents of the course book and sample test papers. Therefore, the result of this study, 

i.e. the value 0.13, tells us that there is hardly any relationship between contents of the course 

book and sample test papers. 

Nigussie (2009) also conducted a study on the Content Validity of Ethiopian General Secondary 

Education Certificate English Examinations and his finding indicated that the treatment of the 

different content area was not balanced. Much of the weight given in the test was to the grammar 

area, which is 35.2%, the leading from all the rest contents. This idea violates the 

recommendation forwarded by many scholars that the emphasis to structure and simple recall of 

fact on grammar should be avoided in achievement tests. On the other hand, the listening, writing 

and speaking skills were not well treated. In this case, the construction of the test seem as there 

was not representative of the content of the textbook. 

To put it in a nut shell, all most all of the above mentioned researchers‘ findings indicated as there 

were no content validity in English examinations in each sample areas. The findings of each study 

revealed as there were mismatch between the content of English textbook or course books and 

sample test papers. In most cases, grammar and reading are dominant at the expense of other 

language areas. These situations are still a burning issue and need further investigation in this 

area. 

The content of English textbook and sample test papers together with interview was used by most 

of the above researchers. The present study also involved identical data collection instruments. 

However, the researcher also employed questionnaire to triangulate the data. What makes this 
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study different from the former studies are: the interview was recorded, the pilot study was 

conducted and the rating scales were increased from three to five to provide respondents more 

option to express their feeling and it was confined to private schools. 
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CHAPTER THREE 

3. RESEARCH   DESIGN AND METHODOLOGY 

3.0 Introduction 

This study was intended to analyze the content validity of Grade Nine English language teacher 

made examinations in Addis Ababa, particularly, in three private schools. Hence, in this chapter, 

the research design, the participants, data gathering instruments, sampling techniques, sample 

size, data analysis, and pilot study were discussed. 

3.1 Research Design 

As Creswell (2009), research design is a plan and producer of a research which shows the 

decision from broad to detailed methods. So in this study, descriptive design was used as a 

research design. Descriptive study was used for it explains the present situation of the problem 

and attempts to measure the problem that exists without asking why it existed. In doing so, mixed 

method research approach, where both quantitative and qualitative data are used was employed to 

analyze the data. Since studying this area call for using different forms of triangulation, the 

researcher was intended to employ both quantitative and qualitative methods to analyze the data. 

3.2 Methods 

In this study, mixed- methods approach was used since the study required both quantitative and 

qualitative data. The researcher triangulated the data by employing mixed methods, so 

quantitative and qualitative methods were demanded. As it is noted by Dornyei (2007), using 

quantitative and qualitative method independently has great importance. Therefore, these methods 

were used based on sequential method. First, the contents of sample test papers, textbook and 

teachers‘ guide were analyzed. The researcher collected and analyzed these documents 

quantitatively by changing qualitative data into quantitatively. After the document analysis, 

questionnaire for the students, interview for teachers and Department heads were conducted. 

Therefore, both quantitative and qualitative methods were employed not only during the data 

collection stage but also during data analysis stage. Therefore, in this study, the sequence was 
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from quantitative to qualitative. This was done to ensure the validity of the study as Creswell 

(2012) stated the contribution of one method to the other method. 

3.3. Sources of Data  

As stated by Weir (2005) and Alderson et al (1995), to analyze content validity of tests, the 

researcher should use document analysis, textbook, exam papers, and teachers and students. 

Currently used Grade Nine English textbook which was published in 2003 E.C., 2010 E.C Grade 

Nine English language first semester teacher made examinations of sample schools and Grade 

Nine English language teachers, department heads and students of the sample schools were 

employed as the data source of this study. 2010 E.C first semester test papers were used for this 

year‘s (2010 E.C) Grade Nine students have not yet taken second semester‘s examinations when 

this study was conducted.  

3.4. Setting 

This study was confined to three private schools in Addis Ababa city Administration. The 

researcher particularly focus on Radical Academy, which is located in Amist kilo,  Yeka St. 

Michael Secondary and Preparatory School that is located in Shola Gebia branch and 

MiskayeHizunan Primary, Secondary and Preparatory School. 

3.5 Sampling Techniques and sampling size 

     3.5.1 Sample Type 

In this research, the researcher used both probable and non-probable sampling techniques. As 

Berg (2001), convenience sampling is used to take available subjects those who are close at hand. 

So non probable sampling was used to take sample teachers, department heads and schools for 

they were chosen based on the convenient sampling which is example of non-probability 

sampling. Probable sampling was also used to take sample of students because those sample 

students were chosen from the population using random sampling technique. Random sampling 

that was lottery method was used since it allows the participants to get equal chance of inclusion. 
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       3.5.2 Selection of Sample Schools 

In this study, of many private secondary schools found in Addis Ababa, samples were taken from 

three different sub cities named as Arada,Yeka and Gulele. As a whole, in Grade Nine, there were 

ten sections within these three private schools. Therefore, the researcher was interested in 

analyzing the quality of classroom made tests to see if there was correlation between contents and 

sample examination papers in private schools. 

The sample schools, purposively chosen from three different sub cities, were Yeka, Gulele and 

Arada. The three sample schools were chosen from different sub cities based on non-probable 

sampling. With this regard, convenience sampling was used for their proximity and accessibility 

to the researcher. With this regard, as Yalew(2009) states, when the researcher studies based on 

the samples which he/ she feels easily accessible and available around the study area, then it is 

said that he or she employs  convenient sampling. Besides, these private schools were included 

from different sub cities to make the study more comprehensive and reliable because the 

researcher believed that these schools were free from homogeneous administrative influence for 

there is rare relationship among leaders and headmasters. 

      3.5.3 Selection of the Grade level 

The researcher chose Grade Nine for different reasons. First, the researcher faced this problem in 

secondary school in his working environment. Secondly, the researcher believed that the study 

was manageable if it was conducted in Grade Nine where national examinations were not given. 

Thirdly, there were no current researches conducted on this grade level in local areas. 

      3.5.4 Selection of Teachers and Department Heads 

Since the number of teachers was manageable, all of the English language teachers who were 

teaching at Grade Nine of the sample schools were involved in the study. 

As department heads were concerned, all English language department heads of sample schools 

took part in the study since they were manageable and close to the study. The researcher chose 

English language department heads for they are also close to English language examination 
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papers. So a total of three English language teachers and three English language departments were 

involved in the study. 

      3.5.5 Selection of Sample Students 

Since the number of all Grade Nine students who were found in the sample schools was not 

manageable, the researcher took sample students who could represent the population from the 

sample schools. 

As Bordens and Abbott (2008), Sample should be taken from the larger population. Since there 

were four, four and two sections in the schools mentioned above respectively, the samples were 

taken from the students. Israel (1992) suggested using simplified formula to calculate sample size. 

He also recommended the researchers to make sample size increased by 30% to compensate non 

response. As a result, the researcher used his formula to get sample size as follows. 

n=N   Where n =sample size 

1+ N (e) 2       N= population size 

e=level of precision / sampling error i.e. .05 having 95% confidence level 

So n= 467 

 1+467(.05)2   
  =216

 

Therefore, the researcher employed 216 students out of 467.     

The researcher randomly let each section students get opportunities to be involved in the study 

using lottery method and the students who picked number one was chosen while the students who 

took zero were not included. A total sample were 216 of which 102  males  and 114 females i.e. 

28 students from St. Michael Secondary and Preparatory School, 100 students from Miskaye 

Hizunan Secondary and Preparatory School and 88 students from Radical Academy. These 

sample students were taken by taking 46% of each sample school grade nine students so that it 

became 216. Besides, the percentage system was used to put the amount of sample students taken 

for the study.  
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To get more reliable data, there must be more participants. According to Bordens and Abbott 

(2008), the researchers had better include small parts of population since including every parts of 

the total population is challenging. Gorard (2004) also asserted that the sample must be adequate 

enough to perform what is intended by the analysis. As a result, 46 % of the students were used to 

make the study more reliable and comprehensive. 

3.6 Data Collection Instruments 

    3.6.1. Document Analysis 

In the process of analyzing content validity of tests for the main study, document analysis is a 

relevant means to collect data. In this regard, Kothari (2014) notes that content analysis have great 

importance to analyze the content of documentary materials. Therefore, the contents of Grade 

Nine English language textbook, teacher‘s guide and syllabus, the contents of 2010E.C.Grade 

Nine first semester English language teacher made examinations were to obtain the required data. 

     3.6.2 Questionnaire  

In order to strengthen the reliability of the data collected from the document analysis and 

teachers‘ interview, close ended questionnaire for the students were used. As Dorneyi (2007), it 

was used for it is popular and easy to be capable of gathering a large amount of information 

within a short time. The purpose of the questionnaire was to triangulate the data obtained from 

teachers‘ via Grade Nine English language students‘ opinions about the representativeness of 

their teacher made examinations. Besides, this instrument was intended as a means to triangulate 

and cross check the teachers‘ responses. Therefore, twelve close ended questions were set to 

achieve the intended goals. (See appendix 6A and 6B) 

To make this questionnaire valid, the researcher oriented the students about its contribution for 

their learning and conducted it by being there in the time of its implementation except Miskaye 

Hizunan. Here in MiskayeHizunan, the students were occupied by many tasks and not possible to 

return the paper in the same day. Moreover, the researcher discussed the issue in depth with the 

school headmasters and English teachers to inform their students to provide their genuine 

answers. This questionnaire involved items about the contents of examinations and the areas that 

teachers focus while teaching and testing. Before the implementation of questionnaire, ten sample 
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students were purposively taken to the pilot test. With this regard, Yalew (2009) noted that the 

researcher should involve 10-50 persons in the pilot study. Five point Likert scale was employed 

because as Yalew (2009), likert scale is common in Social Science to close ended questionnaire. 

     3.6.3. Interview for Teachers and Department Heads 

 The researcher set his own semi structured interview to English language teachers and 

department heads. As Dorneyi (2007), semi structured interview allows elaborations in the 

question and answer process and that is why it was chosen. The interview was recorded in 

electronic device, phone, to keep the reliability of the study since taking note is not possible to 

catch all the details stated by the interviewees .(see appendix 9 and 10). 

3.7 Procedures of Data Collection 

In the process of conducting this study, the researcher asked permission from the headmasters, 

teachers and students of the sample schools and elaborated the objectives and procedures of the 

study. Then the researcher conducted a pilot study and modified interviews and questionnaire via 

the comments of subjects involved in the pilot test. After that, data collection, data analysis, 

conclusions and implications were made. First document analysis was conducted. Further 

descriptions are presented here under. 

     3.7.1 Document Analysis 

Grade Nine English textbook analyses were conducted first. Eight tests, one mid examination and 

three final examinations were analyzed. This was done by classifying contents of the textbook as 

reading, speaking, listening, writing, grammar and vocabulary. The lists of Language elements in 

each unit were analyzed accordingly. Those teachers who were chosen based on their better 

experience and level of educational status were told to decide on the time for each task in each 

unit. The Teacher‘s Guide was also used to crosscheck the content areas and indicated additional 

activities to be carried out by the students.  

As far as each content  area under each major and sub skill is concerned, the researcher pick out 

each topic included to foster learners‘ language competency and let those PhD candidate teachers  

specify time based on the general time allotted for the units. After that, the researcher computed 
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frequencies of each topic in the textbook and sample test papers. This was done since the 

researcher did not feel comfort in taking the frequently appearing topics as they are for there were 

redundant tasks and secondly those writing, listening and speaking skills are not liable to be 

determined by their frequencies just like structure based tasks. 

The researcher made those experienced teachers focus on the content areas that are designed to be 

accomplished during first semester. Therefore, out of twelve chapters, the raters focused on the 

first six chapters since the study focuses on it. First they specified time individually and then the 

researcher let them discuss on it together. Finally, the researcher took the time coverage given by 

those experienced teachers as it was put under appendix one. As Heaton (1990), the time given to 

teach determine the focus of sample test and that is why it was seen within data collection 

instrument. Then the researcher computed the inter rater reliability using Cronbach Alpha for it is 

a better way to those items designed in terms of rating scales  Yalew (2009). The result was 

determined by the researcher based on the rank suggested by Yalew (2009). According to 

Yalew(2009, p.340), correlation coefficient can be interpreted as follows. 

Correlation coefficient           Interpretation 

0.00-0.19                            no relation or very weak 

0.20-0.39                           weak relation 

0.40-0.59                           moderate 

0.60-0.79                           high 

0.80-1.00                          very high or strong relation 

Spearman‘s Rank order correlation coefficient statistical method  and SPSS were used to 

determine the degree of relationship  that exist between the time allotted for different kinds of 

tasks available in the Grade Nine English textbook and the frequencies of test items that appear in 

the sample test papers. The correlation coefficient was read to check whether there was weak 

relation between the two observations or not. 
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    3.7.2 Questionnaire Administration 

First the researcher asked permission from each sample school‘s principals. Then the researcher 

translated the questionnaire from English in to Amharic to make it clear for the sample students. 

Next the researcher conducted the pilot study to check the complexity of the questions on students 

who were not involved in the research. 

The researcher also checked the validity and reliability of the questionnaire before he distributed 

it for the sake of gathering data. This was done by a pilot study and by providing it to the 

reviewers. The researcher invited three of his coworkers, PhD candidate in Addis Ababa 

University and a member of English Department in Abune Gorgorios Primary, Secondary and 

Preparatory school to check both Amharic and English versions. Then, the expressions which 

reviewers found vague were reworded. Besides, the researcher conducted a pilot test on those 

students who were learning in the School of Abune Gorgorios for it is likely to have similarity 

with those sample schools.  

The questionnaire was conducted next to document analysis. It was distributed for the students by 

the researcher and the English department heads. The students in Miskaye Hizunan were busy to 

fill and return it in the same day. Therefore, the researcher went back just by the next day and 

collected the questionnaire. Hence, there were some papers which were not returned. The 

questionnaire was collected and administered after collecting documents to avoid artificial 

response of students. 

    3.7.3. Interview Administration 

Semi structured interview which was adapted from Yeshambel (2011) M.A. Thesis was 

presented to English language teachers. Besides, the interview was prepared by the researcher for 

the Head of English Department of sample schools. The interview was preferred to be semi 

structured to get extended, homogeneous and reliable data from interviewees. The interview had 

three parts: The general information, the main parts and the departure or thank you session. The 

interview was also recorded using electronic device to keep the reliability of the study. 

The researcher checked the validity and reliability of the interview before it was administered. 

This was done before and after the pilot study. First, the researcher asked his coworkers to 
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examine the appropriateness of the interview and he amended it based on their comment. They 

recommended the researcher to reduce the amount of questions to make it interesting to the 

respondents. The researcher also invited three of his coworkers, PhD candidates in Addis Ababa 

University and a member of English department in Abune Gorgorios Primary, secondary and 

preparatory school to listen the voice recorded and they advised the researcher to pose questions 

to get the intended data and to make the respondents answer related to the questions. Then the 

correction was thought while presenting the main interview for sample teachers and department 

heads. 

Besides, the researcher took constructive comments from the pilot test. In the pilot test, two 

department heads, from Abune Gorgorios were involved. The department heads who took part in 

the pilot study were invited since they were serving as department head in this and the previous 

years. At last, the researcher managed himself to administer as he was recommended by the 

participants involved in the pilot study. 

As Yalew (2009), interviewer has to consider various things before and during the administration 

of interview. Some of the crucial aspects that need to be taken into account are: dressing style, 

personal details, and ways of approach. Besides, explanation of the study, avoiding for sense of 

agreement and disagreement through nodding heads were considered not to affect the feeling of 

interviewees. In the process of the interview, the researcher tried his best to shape the questions 

to be in line with the intended data, so the researcher not only posed questions beyond formerly 

written but also rephrased questions when the interviewees were responding something far from 

the questions. The interview was conducted in the individual basis to make each respondents 

provide adequate data and to make them feel free in the process of providing their response.  

The researcher also gave due emphasis for ethical consideration not to hurt the feeling of the 

respondent and discussed thoroughly on the purpose of the study. On top of that, the 

interviewees were interviewed in free areas they chose to make them free from anxiety.   

      3.7.4 Sample Test paper Collection 

The researcher asked the officers of each sample schools to get 2010 E.C Grade Nine English 

teacher made tests. Then the researcher took the copy of each exam paper and analyzed the 
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contents of items by giving headings like grammar, vocabulary, reading, speaking, listening and 

writing etc.(appendix 2A-2D). This was done to analyze if the contents of sample examinations 

included each language skills or not.  The researcher excluded the previous years‘ examination 

for the existing teachers and students are not expected to remind and give valid data. Therefore, 

this year‘s Grade Nine English examinations were used to get the study more reliable and fresh. 

3.8. Pilot Study  

The researcher conducted the pilot test to achieve the following major goals.  

 To check if the data gathering tools were appropriate to collect the data that help to answer 

the leading questions. 

 To ensure that the instruments were clear and understandable to the research participants and 

 To check the quality of research procedures to be used in the main study 

      3.8.1 The Participants of the Pilot Study 

To check instruments, students‘ questionnaire and teachers and department heads‘ interview, the 

information were collected from Grade Nine students and English teachers out of the sample 

school. Both interview and questionnaire were pretested with pilot study in the nearby school 

called Abune Gorgorios secondary school in Arada sub city. Convenient sampling technique was 

used to choose the sample school for the pilot study for it is easily accessible and feasible. Out of 

53 students, the researcher employed random sampling to include heterogeneous group of 

students in the sample and ten students were involved to test the pilot study. The researcher also 

used purposive sampling to include one English language teacher and two department heads. 

3.9 Validity and Reliability of the Instruments 

Belay and Abdinasir (2015) pointed out that validity refers to whether an instrument measure 

what it is intended to measure. They also stated that reliability is the consistency of the data. 

Therefore, the researcher checked the validity and reliability of the research tools before the 

distribution of the data gathering tools to the respondents. This was done by conducting pilot 

study and by providing it to the reviewers. Three PhD candidates in Addis Ababa University and 

a member of English department teachers in Abune Gorgorios Primary, Secondary and 
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Preparatory School were invited to comment on the validity of the instruments. At last, the 

expressions which reviewers got vague were reworded. 

Moreover, the researcher applied the method of triangulation to check the appropriateness of data 

gathering instruments and respondents to yield reliable and valid data. To this view, Yalew (2009) 

noted that, particularly for qualitative data, the researcher had better include various data 

gathering instruments to triangulate and increase the reliability and validity of the findings.  

As far as the document analysis was concerned, the researcher critically analyzed if there were 

variables that affect the study. Therefore, the continuous assessment was checked apart from each 

examination to see if the language skills and language components which were not well treated in 

the test, mid exam and final examinations were included in it or not. As a result, Grade Nine 

students‘ English mark lists of each sample schools were checked. Moreover, the researcher 

considered the work load, the experience of teachers and class size as extraneous variables. 

To check the reliability of students‘ questionnaire, the researcher prepared relatively adequate 

numbers of questions (15 choice items), and set five alternatives for each question and considered 

the heterogeneity of each sample school students involved in the study. With this regard, 

Yalew(2009) stated that numbers of questions, alternatives for each question and the 

heterogeneity of each sample respondents involved in the study were used as a criterion to check 

the reliability of questionnaire. The same questionnaire was given twice for the sample students 

with a gap of a month. The students (ten students who were involved in the pilot test) were asked 

to give what they felt about the questionnaire and they reported as they were a bit confused with 

the last items about teachers ‗emphasis while teaching and testing English. They also 

recommended that there were some questions which were similar and seems redundant. On top of 

that, the researcher invited those PhD candidate teachers to comment me on the quality of the 

questionnaire. They also suggested to the researcher to eliminate four items for they were 

included in the other items. As a result, the researcher modified the questionnaire as he was 

recommended to do so. 

The researcher also used Pearson correlation coefficient to determine the reliability of the students‘ 

questionnaire as provided below. 
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Table 1. Determining the Reliability of the Questionnaire 

Students X x` X2  x`2 x x` 

1 28 30 784 900 840 

2 34 36 1156 1296 1224 

3 32 32 1024 1024 1024 

4 36 35 1296 1225 1260 

5 30 28 900 784 840 

6 31 30 961 900 930 

7 32 33 1024 1089 1056 

8 31 29 961 841 899 
9 30 28 900 784 840 

10 36 35 1296 1225 1260 

Sum Σx=320 Σx`=316 Σx
2
=10302 Σx`

2=
10068 Σxx`

2=
10173 

Using Pearson correlation Coefficient, the reliability of the questionnaire was determined as 

follow. 

rxx`=          N Σxx`-ΣxΣx`
 

√         )         ) –       )   
   

√       
 = =610/824=0.853 

Where rxx`=   reliability of the questionnaire 

, N=respondents‘ number                                                                 

                                                            

When the correlation coefficient reads close to one, the implication is that there is higher 

reliability. Therefore, from the above number, since the correlation coefficient reads close to one, 

it is possible to say that the questionnaire has reliability.   

3.10 Data presentation and Analysis Methods 

     3.10.1 Contents of English Textbook and Sample Test papers 

Both contents of textbook and sample examination papers were presented together in different 

tables in accordance with macro and micro skills. In order to analyze the degree of the 



  

43 
 

relationship between the frequencies of the contents of the textbook and the examination, the 

statistical method of Spearman‘s rank-order correlation coefficient was employed. 

In order to interpret the data gathered from questionnaires percentage, words and tables were 

used. Then, the degree of relationship between the times that were allotted to the contents of the 

textbook and the frequencies of the test items that were involved in the sample tests were 

analyzed by the researcher. These were accompanied by description. 

3.10.2. Interview for English Teachers and Department Heads 

The semi structured interview that was recorded in electronic device from the teachers and 

department heads was analyzed qualitatively. First, the recorded data were listened and 

transcribed on a separate sheet before data analysis. Then the words of respondents were 

rechecked and put as it could be seen under appendix 9 and 10. Moreover, during the data 

analysis and discussion session, what the interviewees said was analyzed based on the questions 

provided for them. 

    3.10.3. Questionnaires for Students 

The data obtained through the questionnaire were analyzed quantitatively since close ended 

items were designed to collect and analyze the data quantitatively. In the process of data 

analysis, the data were tallied and made ready for the interpretation by the researcher because as 

Belay and Abdinasir (2015), unless the data is interpreted, it doesn‘t give meaning by itself. 

The researcher analyzed the data thematically so as to keep the analysis logical. Therefore, 

during analysis stage, students‘ responses to the content & proportion of Grade Nine English 

Language test, the coverage of Grade Nine English textbook and tests and finally teachers‘ 

emphasis while teaching and testing English language were treated sequentially. 
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CHAPTER FOUR 

4. DATA ANALYSIS, RESULTS AND DISCUSSION 

4.0. Introduction 

The aim of this study was to analyze the content validity of Grade Nine English Language teacher 

made tests. In order to provide responses to the research questions, description of Grade Nine 

English Language textbook, content analysis and comparisons of Grade Nine English textbook and 

sample tests, the correlation  between the allotted time for Grade Nine English textbook and 

sample tests,  awareness of teachers about test specification  and continuous assessment were 

analyzed. The document analysis was mainly limited to the portion to be covered in 2010 E.C first 

semester Grade Nine English textbook and sample test papers. The allotted times for each content 

area and the sample test papers were presented sequentially to keep the unity of the ideas.   

4.1. An Overview of Grade Nine English Textbook 

Currently, English textbook, which this study focuses on, is being implemented in all parts of 

Ethiopian regions. It was first published in 2003 E.C. This textbook has twelve units; each of 

which is classified into six content areas. In each unit, the content areas reading, vocabulary, 

speaking, listening, writing and grammar are included with various significant activities. The 

textbook was accompanied by a syllabus. As it is noted in the syllabus, general objectives of the 

course stated, periods allotted to each unit and the main language areas are indicated. 

As the students‘ textbook and the teachers‘ guide of English for Grade Nine indicate, an English 

teacher is expected to assess students‘ language performance carefully based on various activities 

designed to achieve the intended learning out comes. Besides the students‘ textbook, the teacher‘s 

guide and the syllabus also suggest the focus of content areas in each and every unit.  As shown in 

the syllabus of Grade Nine English textbook, each unit takes 11 periods. Therefore, an English 

teacher is expected to help the students practice tasks as it was designed. Moreover, as it is seen in 

the teacher guide of English for Grade Nine, there are additional exercises to make the students 

acquire language skills.  
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Since the Grade Nine English textbook incorporates twelve units, English teachers are 

recommended to finish the first six units during the first semester. Due to this reason, the 

researcher focused on the first six units for each sample schools completed them by the end of first 

semester. Besides, as can be seen in the Grade Nine English language textbook and the syllabus, 

the students are given opportunities to give due attention for each language skills. Besides, 

vocabulary and grammar are included under the sub language skills.  

4.2 Content Analysis of Grade Nine English Language Textbook and Sample     

 Test papers 

The main content areas which are stated in each unit of Grade Nine English textbook and the 

syllabus are reading, speaking, listening, writing, vocabulary and grammar. As a result, English 

textbook for Grade Nine was analyzed in terms of these six major content areas and frequencies of 

sample items (questions in tests) in each major content areas. 

    4.2.1 The List of Grammar Tasks in the Textbook with the Allotted Time and the  

 Frequencies of Test Items in each Task 

The list of grammar tasks in the textbook with the allotted time and the frequencies of test item are 

presented in Table two below.  

Table 2: The list of grammatical tasks in the textbook with the allotted time and the frequencies of 

test items in each task 

No Lists of grammar tasks in 

textbook 

Time allotted 

per minute 

Percent             Items in tests 

Frequency Percentage 

1. tenses, 120 20% 38 27.14% 

2. reported speech  60 10% 2 1.42% 

3 ‗wh‘ questions 30 5% 18 12.85% 

4  Passive voice 30 5% 10 7.14% 

5 parts of speech 60 10% 27 19.28% 

6 indirect/embedded questions, 40 6.% _ _ 

7 first conditional 40 6% 14 10% 

8 comparatives/superlatives, 60 10% 7 5% 

9  modal verbs, 80 13.3% 22 15.71% 

10 kinds of sentence 30 5% _ _ 

11 Determiners 50 8.3% 2 1.42% 

       Total 600 

(15periods) 

100% 140 100% 
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Among the grammatical content areas presented in the textbook, tenses and modal verbs have 

relatively much (20%&13.3%) share respectively. Comparisons, parts of speech and reported 

speech have the second share as per the allotted time (10%each).Determiners (8.3%), embedded 

questions and conditional clause(6.6% each) take the third and the forth shares in the textbook. At 

last, in the textbook, the least (5%each) share is given to the ‖Wh‖questions, voice and kinds of 

sentences.  

As far as the sample tests is concerned, tense and parts of speech have the first and second share 

having 38(27.14%) and 27(19.28%) respectively. Modal verbs 22(15.71%), 

―Wh‖questions18(12.85%) and conditional sentences 14(10%) also have the third, fourth and the 

fifth share. Passive voice 10(7.14%) and comparisons 7(5%) take the six and seventh share. Of all 

grammatical aspects of the language emphasized in this Grade level, determiners and reported 

speech are the least 2(1.42%) emphasized items in the sample test. Although embedded questions 

and kinds of sentences have 40(6%) and 50(8.3%) share in the textbook, in the sample tests, no 

share is given to these content areas. 

Based on the above data, it is possible to say there is disparity on the content areas which are 

emphasized in the textbook and the items in the sample test papers. Some of the tasks which are 

given the highest time in the textbook like determiners and reported speech are not emphasized in 

the collected sample test papers. In these sample test papers, the least coverage was given to these 

contents. As a result, it is possible to say there is mismatch among content areas within the textbook 

and the sample test papers. 

     4.2.2 The List of Speaking Tasks in the Textbook with the Allotted Time and the 

 Frequencies of Test Items in each Task 

The list of speaking tasks in the textbook with the allotted time and the frequencies of test items 

in each task is presented in the Table three 
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Table 3: The List of Speaking Tasks in the Textbook with the Allotted Time and the 

 Frequencies of Test Items in each Task 

N

o 

Lists of speaking tasks in textbook Time 

allotted per 

minutes 

Percenta

ge 

            Items in tests 

Frequency Percentage 

1. Pronunciation – rising intonation 20 2.94% _ _ 

2.   Talking  about themselves& others 100 14.70% _ _ 

3. Class survey 50 7.35% _ - 

4.  Express their opinion  50 7.35% 2 13.33% 

5. Ask for repetition and clarification 40 5.88% _ _ 

6. Pronunciation (word stress) 25 3.67% _ _ 

7. Asking for and giving directions 35 5.14% 1 6.66% 

8. Pronunciation of ―ed‘‘ 30 4.41% 5 33.33% 

9 describe places  30 4.41% - - 

10 ask and respond to open and closed questions 40 5.88% 4 26.66% 

11 Talk about possible and planned futures 30 4.41% _ _ 

12 agreeing and disagreeing 40 5.88% _ _ 

13 role play 50 7.35% _ _ 

14  proverbs   30 4.41% 3 20% 

15 . interview each other 50 7.35% _ _ 

16 Describing people: like& look like 40 5.88% _ _ 

17 Total 680(17 

periods) 

100% 15 99.98% 

Grade Nine English textbook is designed to create opportunities to the learners through social 

expressions that could enable learners foster their speaking skills in their lives. More apparently, 

Grade Nine English syllabi also specify some crucial content areas as it is stated in the textbook. 

In the Grade Nine textbook, talking about themselves and others take the first share (14.7%) while 

interviews, class survey, expression of opinion and role play (7.35%) each take the second share as 

per the allotted time. Social expressions including repetition and clarification, open and closed 

questions, agreement and disagreement and description of people using like and look like have the 

third share (5.88% each). Asking for and giving directions (5.14%)take the fourth share while 

pronunciation of ―ed‘‘, description of places, description of possible and planned futures, and 

proverbs(4.41% each)take the fifth share as per the allotted time. The least time allotment is given 

to pronunciation (word stress)(3.67%) and the Pronunciation – rising intonation (2.94%) 

respectively. 
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However, in the collected sample test papers, pronunciation of ―ed‘‘5(33.33%), open and closed 

questions 4(26.66%) and proverbs 3(20%) take the first, second and third share respectively. 

Besides, expressing their opinion 2(13.33%) and asking and giving directions 1(6.66%) are given 

the fourth and fifth share. Pronunciation of ―ed‘‘ which is given 30(4.41%) share in the textbook is 

given the primary emphasis 5(33.33%), in the sample test papers. Besides, content areas which are 

given the first, second, third and the forth coverage in the textbook, are not treated in their 

appropriate manner as it is covered in the Grade Nine English textbook. Even most of these 

contents which appear in the textbook are totally ignored in the sample test papers. For instance, as 

it can be seen in table three, pronunciation, class survey, futures plans, interview, description of 

people and talking about themselves and others are totally disappeared from the sample test.  

The above SPSS coefficient result indicates that there is inversely relationship because as Bordens 

and Abbott (2008), when the c reads negative (-.185), it shows as there is inversely proportional and 

no significance or relations. It is possible to say that there is no proper distribution of speaking 

items in the sample test papers as per the allotted time in the textbook. Thus, it has an indication 

for the English language teachers to give due attention to their testing systems. 

4.2.3 The List of Reading Tasks in the Textbook with the Allotted Time and the   

 Frequencies of Test Items in each Task 

 The reading tasks in the textbook with the allotted time and the frequencies of test items in each 

task were shown in Table four. 

Table 4: The List of Reading Tasks in the Textbook with the Allotted Time and the   

 Frequencies of Test Items in each Task 

N

o 

Lists of reading tasks in the  text book Time allotted 

per minute 

Percent             Items in tests 

Frequency Percent 

1.  predict the content of a text  40 14.28% _ _ 

2. skim to get the general ideas 60 21.42% 10 31.25% 

3. Read to get specific information 50 17.85% 11 34.37% 

4. Read to get detailed information 60 21.42% 8 25% 

5. read the passage and match new words to 

definition 

40 14.28% _ _ 

6. read a letter and infer meanings of new words  30 10.71% 3 9.37% 

 Total 280(7periods) 100% 32 100% 
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In Grade nine English textbook, which is currently in practice, reading activities are given emphasis. 

To help the learners improve their reading skills, reading for specific ideas, reading for detailed and 

general ideas, prediction and matching and inferring for new words are included.    

As one can see from the time allotted for each reading task, reading for general and detailed 

information are given relatively the first shares 60(21.42%)  while reading to get specific information 

are given the second share50(17.85%).Besides, predicting the content of a textbook  and matching new 

words to definition are given the third 40(14.28%) share while  inferring  meanings of new words  

from the passage are given the least share 30(10.71%). 

However, in the collected sample test papers, reading for specific information 11 (34.37%) is given the 

primary attention while skimming to get the general ideas 10(31.25%), reading to get detailed 

information 8(25%) and inferring meanings of new words 3(9.37%) are given the second, third and the 

forth share. Moreover, prediction on the content of a text and matching of new words to definition 

based on the given passage are totally disappeared from the sample test papers. 

Therefore, it is possible to say there is no appropriate proportion in the test preparation for reading 

tasks. Although it is difficult to put everything that appears in the textbook in the sample test papers, 

content validity should be considered during designing test items. As a result, those tasks on which 

teacher spent much time should be given much emphasis and should proportionally appear in the test 

papers. 

4.2.4 The List of Vocabulary Tasks in the Textbook with the Allotted Time and the  

 Frequencies of Test Items in each Task 

The list of vocabulary tasks in the textbook with the allotted time and frequencies of sample test 

items for each task is given here under in Table five.  
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Table 5:The List of Vocabulary Tasks in the Textbook with the Allotted Time and the  

     Frequencies of Test Items in each Task 

No Lists of Vocabulary tasks in 

textbook 

Time allotted 

per minutes 

Percent             Items in test 

Frequency Percentage 

1. countries&  adjectives for 

countries 

20 8.33% 2 2.89% 

2. Collocation 20 8.33% 2 2.89% 

3. Guessing meanings of words 40 16.66% 43 62.31% 

4. Homonyms 20 8.33% 1 1.44% 

5. Word search 30 12.50% _ _ 

6. group words in  their  parts  of 

speech 

40 16.66% 4 5.79% 

7. Match words with their meaning 40 16.66% 17 24.63% 

8. make and do 30 12.50% _ _ 

 Total 240(6 periods) 100% 69 100% 

As depicted in the above data, in the Grade Nine English current textbook, matching words with 

their meaning, guessing meanings of words and grouping words in their parts of speech are given 

much emphasis 40 (16.66%each).Word search and lesson on make and do are given the second  

share 30(12.50%) in the allotted time. Homonyms, adjectives and collocation have the 

least(8.33% each) allotted time. 

As it is indicated in the collected sample test papers, guessing the meaning of words is given the 

highest 43 (62.31%) share without the presence of contextualized clues while matching words 

with their meaning 17(24.63%) and grouping  words in  their  parts of speech 4(5.79%) are given 

the second and third share. Parts of speech which is given 40(16.66%) in the textbook is given 

less focus (5.79%) in the sample test. Although ‗make and do‘ and word search are expected to 

be assessed in the testing system, these content areas are totally ignored in the sample test papers. 

The emphasis given for guessing new words in the sample test papers exceeds the emphasis in 

the textbook at large. Besides, for the other content areas, given in table five, it is difficult to say 

there is relatively equal coverage in the Grade Nine English textbook and the sample test papers. 
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Therefore, it implies that much should be done to keep the test proportional as it appears in the 

textbook. Otherwise, this condition can affect the validity of sample test items in vocabulary 

content area. 

4.2.5The List of Listening Tasks in the Textbook with the Allotted Time and the   

 Frequencies of Test Items in each Task 

The list of listening tasks in the textbook with the allotted time and the frequency of test items 

are presented in Table six. 

Table6:The List of Listening Tasks in the Textbook with the Allotted Time and the   

 Frequencies of Test Items in each Task 

N

o 

Lists of listening tasks in textbook Time allotted 

per minute 

Perc

ent 

 

       Items in tests 

Frequency Percent 

1 Listen to get specific information 40 20% __ __ 

2 Listen to get general information 60 30% __ __ 

3 listen  descriptions  to get detailed 

information  

70 35% __ __ 

4 Listening game /Simon says/ 30 15% __ __ 

 Total 200(5periods) 10% __ __ 

Listening for detailed information 70(35%) and general information 60(30%) take the first and the 

second share in the Grade Nine English textbook. In the time allotment, listening for specific 

information 40(20%) and listening games 30(15%) have the third and the forth share respectively.  

As it is indicated in the Grade Nine English syllabuses and textbook, the students are expected to 

develop their listening skills based on the above mentioned listening activities. However, as it is 

depicted from the above data, irrespective of the emphasis given in the Grade Nine English 

textbook, no listening activities are there in the sample test papers. Listening activities are only 

limited in the text book and ignored in the test. 

It implies that emphasis should be given to test students‘ listening skills through listening activities 

designed to foster students‘ listening skills. On top of that, although it is difficult to include 

listening tests with tests and final examinations, recorded listening tasks should be set and 
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administered as part of continuous assessment to check to what extent the students mastered 

listening skills.  

4.2.6 The List of Writing Tasks in the Textbook with the Allotted Time and the   Frequencies 

of Test Items in each Task 

The list of writing tasks in the textbook and its frequencies in the sample test were presented under 

Table seven. 

Table 7: The List of Writing Tasks in the Textbook with the Allotted Time and the         

 Frequencies of Test Items in each Task 

N

o 

Lists of Writing tasks in textbook Time 

allotted 

Percentage 

of  time 

 Items in tests  

Frequency Percent 

1. Writing  descriptive passage 40 6.25%   

2. writing Letter  60 9.37% 10 100% 

3. Writing posters , play & story 70 10.93 _ _ 

4. Preparing questionnaire 30 4.68% _ _ 

5. writing complex and compound 

sentences 

20 3.12% _ _ 

6. Writing  paragraph about past  30 4.68% _ _ 

8. punctuating sentences  30 4.68% _ _ 

9. Dictation 30 4.68% -- _ 

10 Punctuation of a paragraph and passage 50 7.81% _ _ 

11 Writing poem 40 6.25% _ _ 

12 writing one or two paragraph of narrative 

passage 

40 6.25% _ _ 

13  Writing introduction to an essay  30 4.68% _ _ 

14 Sentence completion (for/ since) 20 3.12% _ _ 

15 Writing TV/radio news broadcast 50 7.81% _ _ 

16 Writing Simple biographies 40 6.25% _ _ 

17 Gap-fill text about a holiday 30 4.68% _ _ 

 Total 640(16p

eriods) 

100% 10 100% 

In the Grade Nine English textbook, various writing tasks are incorporated to scale up students‘ 

writing skills. Those writing tasks which are included in the Grade Nine English textbook could 

enable pupils be in a position to share their views in written form. Writing posters, play and story take 

the first share (10.93 %) in the time allotment while writing letters (9.37%) and punctuation of a 

paragraph and passage and writing TV/radio news broad cast (7.81%each) take the second and the 

third share as per the allotted time. During the time allotment, writing descriptive passage, poem, 
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narrative passage and simple biographies have the forth share 40(6.25%each). Preparing 

questionnaire, writing paragraph about past, punctuating sentences, dictating learners, writing 

introduction to an essay are given the fifth share. The sixth share 20 (3.12%) is given to compound 

and complex sentences and sentence completion. 

Although there were different writing tasks which are included in the textbook, only letter writing is 

included in the sample test paper. The remaining content areas which are given the highest, middle 

and least value in the textbook are totally ignored in the sample test papers. The writing tasks which 

are emphasized in the textbook are not equally emphasized in the sample papers as per the allotted 

time. Writing letter which is given the third place in the textbook is dominant in the sample test 

papers. 

 As a result, by observing this data, it is possible to say that writing skills are not adequately sampled 

enough to examine the level of students‘ writing skills. 

4.3The Summary of Time Coverage Given to Main Content Areas and  

Frequencies of Tasks in Sample Test Papers 

The comparison between the summary of the allotted time for the main content areas and the 

frequencies of tasks in the textbook and sample test papers are provided as follows. 

Table 8:The Summary of Time Coverage Given to Main Content Areas and Frequencies of 

Tasks in Sample Test Papers 

N

o 

language 

areas 

Time allotted in 

periods 

Percent Frequency in 

the textbook 

Percent Frequency 

in tests 

Percent 

1 Vocabulary          6 9.09% 154 19.89% 78 28.67% 

1. t Grammar        15 22.7% 213 27.51% 143 52.57% 

3 Reading         7 10.6% 164 21.18% 30 11.02% 

4 Listening          5 7.6o% 83 10.72% - - 

5 Speaking         17 25.7% 94 12.14% 15 5.21% 

6 Writing         16 24.2% 66 8.52% 6 2.20% 

 Total  66Periods 99.9% 774 99.96% 272 99.97% 
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As depicted in the above data, speaking, writing and grammar have the first, second and third share 

having 17(25.7%), 16(24.2%) and 15(22.7%) periods per the allotted time respectively. Next reading, 

vocabulary and listening take the fourth, fifth and six share with 7(10.6%), 6(9.09%) and 5(7.60%) 

periods respectively.  

As far as the frequency of each content area in the textbook is concerned, grammar 213(27.51%), 

reading 164(21.18%) and vocabulary 154(19.89%) take the first, second and the third share 

respectively. Besides, speaking 94(12.14%), listening 83(10.72%) and writing 66(8.52%) have the 

fourth, fifth and the six share respectively. These frequencies contradict with the allotted time to 

cover each content area included in the textbook. 

Regarding the frequency in the test is concerned, grammar, which takes the first share in the textbook, 

is dominant 143(52.57%) and it is followed by vocabulary 78(28.67%). Reading 30 (11.02%), 

speaking 15(5.21%) and writing 6(2.20%) are given the third, fourth and the fifth share. Despite 

mismatch among the time allotment, frequency in the textbook and sample test, all language skills 

and language components except listening skills are included under each category. However, 

listening skills are totally ignored in the sample tests.  

As depicted from the above data, both in the textbook and sample test papers, grammar has the 

highest (27.51%and 52.57%) share respectively. However, this contradicts with the allotted time. 

Besides, Tasks in the textbook are not sufficient condition to determine the time given to finish the 

tasks. This is because of the reason that some language skills like speaking, writing and listening can 

take much time although they have limited items. Although there are many items 83 (10.72%) in the 

textbook for listening, it was totally ignored from the sample test papers. Besides, vocabulary and 

reading which are given less time exceed speaking and writing skills that are given much time. So, 

one can infer as the above data have some disparities in the focus areas. 

The implication of the above data is that test specification should be practiced so as to include all 

language areas incorporated in Grade Nine textbook and syllabus to confirm whether the students 

acquired expected learning outcomes or not. Moreover, English language teachers ought to be 

informed to examine all content areas even to trigger learners‘ interest to each language areas.  
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4.4 .Raters‟ Judgment  on the Contents of  Language Skills in  the Textbook 

The researcher picked out each content area that appears in the syllabi and let the raters judge on the 

rank of emphasis to be given for each language skill and language component as they appear in the 

syllabi and the textbook so that the observation was made between the contents in the textbook with 

the sample test for each content area. Therefore, based on the frequencies of the contents found in the 

syllabus and the textbook, the raters judged on the emphasis of major and sub language skills 

emphasized in the textbook as shown in table nine below. As discussed in the preceding chapter, 

Cronbach Alpha was used to compute the inter rater reliability because as Yalew (2009), it is 

common and easier means of computing the reliability when the raters are more than two. 

Table 9:Raters‟ Judgment  on the Content of the Language Skills 

Language skills Judge A Judge B Judge C Sum 

Reading 4 5 4 13 

Writing 3 2 1 6 

Listening 6 6 5 17 

Grammar 2 3 3 8 

Vocabulary 5 4 6 15 

Speaking 1 1 2 4 

   Total 21 21 21 63 

α =k/K-1[1-Σsi
2

/Sx
2]  

Where 
Σsi

2    =The sum of difference among raters 

,Sx
2
stands for rank given to language skills and K represents the number of judges 

To know coefficient relation among judges, Σsi2andSx
2 must be calculated as given below. 

Judge A= S
A

2=Σ (Ai-Á)/N-1, Á=
3.5 Since the total of each response is the same,Sb2 and

Sc2 are 3.5. 

Now by adding the variance for each rater, we can get10.5. 

S
x

2= Σ(x-x`)/N-1=
27.5 

α =k/K-1[1-Σsi
2

/Sx
2 ] 

α =k/K-1[1-10.5/
] 
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α=0.6 

According to Yalew (2009), correlation coefficient that read between 0.60 -0.79 represents as there is 

higher relation among judges in the study. As a result, there is high correlation among raters. 

4.5 Ranking the Six Main Content Areas in their Time Allotment and Frequencies 

of Test  Items 

Spearman‘s Rank order correlation coefficient statistical method and SPSS were used so as to 

determine the degree of relationship  that exist between the time allotted for different kinds of tasks 

available in the Grade Nine English textbook and the frequencies of test items that appear in the 

sample  test papers. Ranking the six main content areas in their time allotment and frequencies of test 

items is provided in Table ten. 

Table 10:Ranking the Six Main Content Areas in their Time Allotment and test items 

Language 

areas  

Ranking 

based on 

time 

allotted  

Ranking based on the 

frequency of tasks in the 

sample test papers  

D=x-y D
2
 

Vocabulary 5                           2      3 9 

Grammar 3                           1      2 4 

Reading 4                           3       1 1 

Listening  6                           6       0 0 

Speaking 1                           4      -3 9 

Writing  2                           5      -3 9 

 

To show it in the simple manner, the rank of different language areas was put in Table 10and 

the correlation between the time allotment and the frequencies of test items was computed by 

employing spearman‘s rank order correlation coefficient as given below. 

R
‘
=1-6 ΣD

2
/ N (N

2
-1) 

r = 1-6(32)/ 6/ 6x—1) 

r = 1-192/ 6 (35) 

r =210-192/210 =0.086 

As shown below, the researcher also used SPSS to compute the correlation between the time 

allotment and the frequencies of test items. 
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Table11. Result of SPSS on the Correlations between Time Allotment and the Frequencies of 

Test items 

Correlations 

 VAR00001 VAR00002 

VAR00001 Pearson Correlation 1 .086 

Sig. (1-tailed)  .436 

N 6 6 

VAR00002 Pearson Correlation .086 1 

Sig. (1-tailed) .436  

N 6 6 

 

NB.VAR00001 refers to ranking based on time allotment while VAR00002 refers to ranking 

based on the frequency of tasks in the sample test papers. 

The researcher used SPSS for it is used to compute the correlation easily and to check whether 

the result of spearman‘s rank order correlation coefficient is right or not. The result of SPSS also 

reveals that the Pearson correlation reads something far from number one. That means the 

correlation coefficient between the time allotment and the frequencies of test items was.086,and 

implies that there is hardly any relationship between the time allotment for the content in the 

textbook and sample test papers. So there is similarity in the result of SPSS and spearman‘s rank 

order correlation coefficient. As stated by Yalew (2009), when the significant level reads greater 

than 0.05, it means there is no correlation between the observations. 

Based on the result of correlation coefficient, the result indicates as there is Very weak correlation 

between the time allotment for the content in the textbook and sample test papers. From this one 

could infer as those language skills were not treated in the test papers as they appear in the 

textbook because as stated in Muljs (2004), the lower the coefficient value, the lower the 

relationships it reads.  For example, listening skill was totally ignored from the test papers. The 

disappearance of listening skill from the test is likely to affect the content validity of the test. As a 

result, it is not possible to use these test papers as evidence to judge learners‘ language ability for 

it is not proportional and fully representative of the textbook. 
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As table ten depicted, the frequencies of content areas in the test papers have no correlation with 

the content of some language skills. For instance, speaking skill which is given the first rank in 

the time allotment didn‘t appear in the test as it was given emphasis in the textbook. It is fourth in 

the collected sample test items. As there were many exercise and tasks in writing skill in the 

course book, there should have been question that assess students writing skills; however, from 

all collected test papers, there were only few questions which were prepared at sample schools. It 

is grammar which is dominant in those test papers. It covers more than half of (52.57%) the total 

test items in the sample papers. But grammar is the third based on the allotted time. Furthermore, 

vocabulary skill which is given the fifth rank in the time allotment gets the second (28.67%) in 

the sample test papers. It is reading skill which is given almost moderate emphasis as it is there in 

the textbook. 

In spite of the fact that it is difficult to include all content areas that appear in the textbook, 

teachers should attempt at least to take some samples from most content areas to make the test 

content valid. Besides, the emphasis that teacher spent much time during classroom discussion 

should have been given priority in the testing too. Nevertheless, some relevant issues given 

emphasis in the textbook did not appear in the sample test papers. For instance, pronunciation, 

agreement and disagreement, asking and giving directions etc. were parts of lessons that appear in 

the textbook to help the students develop their speaking skills; however, these content areas were 

ignored in the test papers. This practice is against scholars views. For instance, Henning (1987) 

notes that inappropriate selection of content is one of the causes for the content validity. 

Furthermore, it is obvious that the weight for each task should be determined by the emphasis 

given during the classroom discussion. However, as one can infer from the collected sample test 

papers, there were no proper allocation of tasks in the sample test papers. For example, ―Wh‖ 

questions under grammar are given 5% in the time allotment but much emphasis was given to it 

in the testing papers. Unless there is no proper sample of language areas or content areas, one 

can‘t say there is content valid test because this inappropriate allocation of tasks has direct 

influence on the quality of a test. In contrary to the emphasis given in the textbook, parts of 

speech was given much emphasis as compared to all contents in the textbook and under grammar 

part, reported speech which was given much emphasis in the textbook didn‘t appear in the sample 

test paper with the allotted time in the textbook. Against this practice, Cheng and Watnabe (2004) 
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noted the importance of considering the relationship between teaching and testing language skills. 

With this regard, Hughes (1989) also suggested that to say a test has content validity; it must have 

proper allocation of sample structures. 

According to Hughes (1989, P.10),‖Achievement test is used to assess to what extent students are 

successful in achieving the objectives set by the curriculum designer.‖ However, if content areas 

that appeared in the textbook didn‘t appear in the test paper in their proper condition, it is difficult 

to judge what the students achieved and not. To support this point, Hughes (1989) also noted that 

there could be harmful wash back effect as a result of invalid test. Therefore, to make decision 

based on the result of testing, teachers should consider the content of the textbook and the test. 

The more teachers design non representative sample test, the worse the decision they reach on. 

For instance, although learners are expected to enhance their communicative competence through 

the tasks designed in the syllabus, as it was indicated in the sample tests, it was given the least 

focus next to listening skill. In this regard, Cunning (1995) noted that most recent courses 

included the teaching of phonology including stress, articulation of sound and intonation. 

However, with the absence of such tasks in the sample test papers, how could teachers decide on 

the performance of their students? Consequently, emphasis should be given to the content of the 

test. Surprisingly listening skill is totally forgotten in these collected sample papers. Then this 

could lower the content validity of the test and it also lead to  inappropriate decision for the 

sample tests are not proper enough to determine the attainment of the intended goals in Grade 

Nine English textbook. 

It is obvious that learners give due attention for those contents which appear in the examination. 

If there are content areas which are not covered in the testing systems, it is likely for that content 

areas to be given less emphasis by the students because of the negative effect of wash back.  

It is speaking which receives much emphasis in the time allotment. However, in the collected 

sample test papers, grammar is dominant and it covers the highest weight 143 (52.57%) out of the 

total items. As it can be checked both in the Grade Nine English textbook and syllabus, writing 

and speaking are given focus hoping to make the students more effective in productive skills. 

Nevertheless, as this research indicates, these sample test papers failed to achieve this objectives. 

As a result equal share should be given for each language skills so as to keep the content validity 

of tests. 
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If we look back to the history of language teaching, the dominant focus was given to grammar. 

However, as Richards (2006), there was a paradigm shift from grammar oriented lesson to 

communicative approach. However, when we see these test papers, it seems we were following 

what was formerly criticized. 

According to Cunning (1995,p.77),―Speaking practice takes place through the oral presentation 

and practice of new language items in dialogue, role play and so on.‖ Teachers are supposed to 

employ directed tests to assess productive skills. (Brown, 2004). Nevertheless, when we see these 

test papers, even those limited number of items (5.21%) were presented indirectly and this also 

reduce the content validity of the test. 

4.6. Analysis of Questionnaire and Interview 

        4.6.1. Analysis of Questionnaire 

As it was described in chapter3, the questionnaire for students included the general information 

including the name of the school, section and grade and sex, the content of Grade Nine English 

teacher made testes and teachers‘ emphasis in teaching and testing English language. As it was 

discussed in chapter three, out of 467 students 216 were involved in the sample to get the study 

more representative. However, there were 12 students who did not return the papers, 16 students 

who missed or did not complete the whole items properly, and 6 students who answered carelessly 

without considering the reality. Particularly, the last group of the participants put the ―x‖ mark 

under the same rating scales, so the researcher ignored these participants (34 students‘ papers) to 

make the study free from bias and a total of 182 students were employed for data analysis.  

            4.6.1.1. Students Responses to the Content and  Proportion of Grade Nine English     

        Language Test 

Students‘ responses to the contents and proportion of Grade Nine English language tests are shown 

in Table twelve as follows. 
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Table 12: students‟ Response to the Proportion of Grade Nine English Language Test and 

textbook 

 

NB. In the above table, figures 1-5 represent the five rating scales.(see appendix6A) 

In the case of continuous assessments (question1),48%,41.9% and 45.78%  of St. Michael,  

Radical, and Miskaye respectively responded‗ that they disagree about the proper implementation 

of continuous assessment to examine students‘ speaking and listening skill. Besides, 12%,9.45% 

and 12.04%of St. Michael, Radical, and Miskaye respectively responded that they undecided, the 

respondents replied that they could not decide if there was a system to assess students‘ listening 

and speaking skills through direct contact in the classroom. According to Hughes (1989), even a 

known professional cannot measure students‘ skill indirectly. As a result, the implementation of 

continuous assessment to check learners‘ mastery in speaking and listening is something which 

needs to be appreciated. However the researcher checked out that there was no emphasis given to 

these skills in the continuous assessment. As it can be understood from in the teachers and 

Item  Schools Scale  5 4 3 2 1 Valid N 

1.My English teacher includes 

both speaking and listening skills 

in continuous assessment   

Proportionally as  treated during 

classroom discussions 

St.Michael F - 5 3 12 5 25 

% _ 20% 12% 48% 20% 100% 

Radical 

Academy 

F 5 8 7 31 23 74 

% 6.75% 10.8% 9.45% 41.9% 31.08% 100% 

MiskayeHi

zunan 

F 3 9 10 38 23 83 

% 3.61% 10.84% 12.04% 45.78% 27.71% 100% 

2.My English teacher sometimes 

includes the language components 

(grammar & vocabulary) in the test 

paper in appropriate proportion 

St.Michael F 4 7 2 10 2 25 

% 16% 28% 8% 40% 8% 100% 

Radical 

Academy 

F 13 22 7 26 6 74 

% 17.56% 29.72% 9.45% 35.13% 8.1% 100% 

MiskayeHi

zunan 

F 10 27 10 31 5 83 

% 12.04% 32.53% 12.04% 37.34% 6.02% 100% 

3.My English teacher  includes 

the language skills learned in the 

classroom in the test and mid 

exam in the appropriate 

proportion 

St.Michael F 2 6 4 13 - 25 

% 8% 24% 16% 52% _ 100% 

Radical 

Academy 

F 5 17 12 33 7 74 

% 6.75% 22.97% 16.21% 44.59% 9.45% 100% 

MiskayeHi

zunan 

F 6 22 12 35 8 83 

% 7.22% 26.50% 14.45% 42.16% 9.63% 100% 

4.My teacher prepares test items based 

on the time he/she spent in the 

classroom discussion in appropriate 

proportion 

St.Michael F 3 8 2 11 1 25 

% 12% 32% 8% 44% 4% 100% 

Radical 

Academy 

F 13 19 6 23 13 74 

% 17.56% 25.67% 8.10% 31.08% 17.56% 100% 

MiskayeHi

zunan 

F 14 20 5 29 15 83 

% 16.86% 24.09% 6.02% 34.93% 18.07% 100% 

5.My English teacher includes writing 

skill in English mid and final 

examinations as treated during 

classroom discussion during classroom  

discussions 

St.Michael F _ 3 2 17 3 25 

% _ 12% 8% 68% 12% 100% 

Radical 

Academy 

F 3 11 7 29 24 74 

% 4.05% 14.86% 9.45% 39.18% 32.43% 100% 

MiskayeHi

zunan 

F 5 9 11 32 26 83 

% 6.02% 10.84% 13.25% 38.55% 31.32% 100% 
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department heads response, the components of continuous assessment didn‘t seem that it gave 

emphasis to direct way of testing. On top of that, as it can be inferred from the item1 above, 20%, 

31.08% and 27.71% of the respondents replied that they strongly disagreed about the presence of 

speaking and listening tasks under continuous assessment. 

Still the respondents were not confident to say their continuous assessment is efficient enough to 

measure speaking and listening properly. This then could reduce the quality of the testing system. 

Concerning the proportion of sub language skills,(question 2),out of the total respondents,  

40%,35.13% and 37.34%of St. Michael, Radical, and Miskaye respectively responded that they 

disagreed. On the other hand, there were16%, 17.56% and 12.04% of St. Michael, Radical, and 

Miskaye respectively who responded that they strongly agree. 

The responses of the participants ascertain that the proportion of sub English language skills 

examinations do not have appropriate proportion in the examination.  

Concerning the proportion of language skills in test and mid exam (question 3), 24%, 22.97%, 

and 26.50% of St. Michael, Radical, and Miskaye Hizunan students respectively agreed. ‗While 

52%, 44.59% 42.16 of St. Michael, Radical, and Miskaye respectively disagreed. Similarly, there 

were still 0%,9.45% and 9.63% students who strongly disagree while 16%, 16.21% and14.45% 

undecided about the emphasis given to all language skills. Majority of the students disagree about 

the content validity of their English test and mid examination is proper. 

The responses of the participants assure that grade nine English language examinations did not 

cover language skills in test and mid examination. So this is an indication for the English language   

teachers to revise their testing systems. 

The data collected from the students on the correlation of the time given to each task in the 

classroom and the test item (item 4),12%,17.56% 16.86% of the students strongly agreed and 32%, 

25.67% and 24.09% of them replied that  there were correlation between the time given to each 

task in the classroom and the test item. However, 8%, 8.10% and 6.02% of the respondents 

reported that they could not decide. There were also44%, 31.08% and 34.93% of students who 

disagreed that there was correlation between the allotted time and the sample items. On top of that, 
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4%, 17.56% and 18.07% of the respondents strongly disagreed. This information is good enough 

to support the information collected through sample test papers. 

The response of the participants ascertain that  their English examinations do not correspond to  

the time given to each task in the classroom, so this is an indication for the English language   

teachers to revise their testing systems. 

Concerning writing skills (question 5), only 12%, 14.86% and10.84% of the respondents replied 

that their mid and final examinations incorporated writing items as they were taught in the class 

room. Conversely, large number of respondents, 68%, 39.18% and 38.55% replied that they 

disagreed about the proportion of the content they were taught and items appeared in the 

examination. Surprisingly, 12%, 32.43% and 31.32% of them strongly agreed about the content of 

writing in their mid and final examination. As Hughes (1989, P.75), the best way to test students‘ 

writing skill is to let them write. Therefore, irrespective of its challenge, English language teachers 

should design writing tasks to assess to what extent their learners master the skill. 

The students implied that their mid and final examinations do not incorporate writing items as they 

were taught in the class room. And this is warning for the English language teachers to revise their 

testing systems. 

4.6.1.2 Students‟ Responses to the Coverage of Macro and Micro Skills in Grade   

 Nine English Language Test 

Students‘ responses to the coverage of macro and micro skills in Grade Nine English language 

tests were presented in Table thirteen. 
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Table 13: students‟ Response to Coverage of Macro and Micro Skills in Grade Nine English 

 Language Tests 

Item  Schools Scale  5 4 3 2 1 Valid N 

6. My English Tests and 

final examinations mostly 

focus on speaking skills  

St.Michael F - 4 2 16 3 25 

% _ 16% 8% 64% 12% 100% 

Radical 

Academy 

F 1 15 6 34 18 74 

% 1.35% 20.27% 8.10% 45.94% 24.32% 100% 

MiskayeHizu

nan 

F 2 14 8 38 21 83 

% 2.4% 16.86% 9.63% 45.78% 25.30% 100% 

7.My English tests mostly 

emphasize on grammar 

St.Michael F 6 12 - 7 - 25 

% 24% 48% - 28% - 100% 

Radical 

Academy 

F 17 35 5 14 3 74 

% 22.97% 47.29% 6.75% 18.92% 4.05% 100% 

MiskayeHizu

nan 

F 19 41 4 14 5 83 

% 22.89% 49.39% 4.82% 16.86% 6.02% 100% 

8.My English teacher 

usually includes all sub 

language skills in my 

English final examination 

equally 

St.Michael F 5 9 4 5 2 25 

% 20% 36% 16% 20% 8% 100% 

Radical 

Academy 

F 11 26 6 24 7 74 

% 14.86% 35.13% 8.10% 32.43% 9.46% 100% 

MiskayeHizu

nan 

F 9 32 8 25 9 83 

% 10.84% 38.55% 9.63% 30.12% 10.84% 100% 

9.My English teacher 

usually includes all major 

language skills in my 

English final examination 

St.Michael F 3 8 3 11 - 25 

% 12% 32% 12% 44% - 100% 

Radical 

Academy 

F 10 25 7 22 10 74 

% 13.51% 33.78% 9.45% 29.72% 13.51% 100% 

MiskayeHizu

nan 

F 10 26 9 28 10 83 

% 12.04% 31.32% 10.84% 33.73% 12.04% 100% 

10.In English final 

examination, my teacher 

gives equal emphasis to all 

language skills 

St.Michael F 2 5 2 12 4 25 

% 8% 20% 8% 48% 16% 100% 

Radical 

Academy 

F 7 25 6 27 9 74 

% 9.45% 33.78% 8.10% 36.48% 12.16% 100% 

MiskayeHizu

nan 

F 8 31 5 29 10 83 

% 9.63% 37.34% 6.02% 34.93% 12.04% 100% 

 

Regarding speaking skill (question 6) 16%, 20.27%, 16.86% of the total respondents replied that 

their test and final examination included speaking activities. Nevertheless, 64%, 45.94% 45.78% of 

them responded that they disagreed respectively. There were also 12%, 24.32% and 25.30% of the 

students who strongly disagree about the presence of spoken activities in the test and final 

examinations. According to Richards (2006), since there was a shift from structural to 

communicative view, spoken activities should have been given emphasis so as to measure speaking 

skills. Nevertheless, as the subject of this study implied, little emphasis was given to this skill. 

Even for question 7, 24%, 22.94%and 22.89% % of the respondents strongly agreed while 48%, 

47.29% and 49.39% agreed that their English test gave much emphasis to grammar at the expense 
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of other language skills. The number of participants who disagrees is 28%, 18.92% and 16.86% 

respectively. This is against the theories of language testing. With this regard, Heaton (1990) noted 

that class room test need to be related with the content discussed in the classroom and with the 

amount of time spent to cover the textbook. However, it seems this suggestion was not applicable in 

this way. 

This response is an indication that much emphasis was given to structural components of the 

language aspects. 

Regarding the content of sub language skills (question 8), out of the total respondents, 20%, 

14.86% and 10.84% of the respondents responded that they strongly agreed while 36%, 35.13% and 

38.55% responded that they agreed respectively. Moreover, 16%, 8.1% and 96.3% reported that 

they could not decide and 20%, 32.43% and 30.12% disagreed.  

From these responses, one can infer as the sub language skills are not well treated in test and need 

care to design test by including sub language skills. 

As one can infer from the above data, with regard to the contents of Grade Nine English teacher 

made tests, 33.78%, 31.32% and 32% of each sample students respectively agreed that their final 

examination usually included all language skills. Besides, from the total respondents, 12%, 9.45% 

and 10.84%, of the respondents reported that they could not decide while 13.51% and 12.04% of 

Radical and Miskaye respondents strongly disagreed respectively. No one strongly agreed as the 

Grade Nine English final examinations usually covered all language skills. This response has 

connection with the sample test papers collected and analyzed in that in both case the final 

examination was seen as it was not fully representative of the language skills expected to be 

covered. 

The response of the participants justify that their English examinations did not usually cover all 

language skills.  

The last question used to know whether equal emphasis was given to all language skills in their 

final examination or not. For this item, 8%, 9.45% and 9.63%of St. Michael, Radical, and Miskaye 

respectively responded that they strongly agreed. ‗Similarly, 20%, 33.78% and 37.34 % of St. 

Michael, Radical, and Miskaye respectively responded as they agreed. Next, 48%, 36.48% and 
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34.93%of St. Michael, Radical, and Miskaye respectively disagreed. From these results, it was 

possible to wrap up that the majority of the students disagree on the equal emphasis of all language 

skills in their final examination. 

4.6.1.3 Students‟ Response to the Emphasis Teachers Give in Teaching English  

 Language Skills 

The researcher put the students‘ response to the emphasis teachers give in teaching English 

language skills here in Table fourteen. 

Table14: Students‟ Response to the Emphasis Teachers Give in Teaching Language skills 

 

 

 

 

NB. English letters A-F stands to language skills and language components. (See appendix 6C). 

As the emphasis teachers give while they are teaching their students is concerned, out of the total 

students, 63(34%) of the respondents reported that grammar had the first share. Next to grammar, 

reading 41 (22.52%) was grouped as it was given the second emphasis. It was 36(19.98%) of the 

students who replied as vocabulary was given the third coverage in the process of teaching 

English. Concerning the other skills, the students put as speaking, vocabulary, writing and 

listening are given the fourth, fifth & sixth rank in the process of teaching language content areas. 

(See appendix 6C) 

4.6.1.4 Students‟ Response to the Emphasis Teachers Give in Testing English  

 Language skills 

As presented below, Table 15 shows students‘ response to the emphasis teachers give in testing 

English language skills. 

                                 Teacher‟s emphasis to teaching English       

Choice A B C D E F total  

Frequency 63 36 41 22 15 5 182 

Percentage 34.% 19.98% 22.52% 12.0% 8.24% 2.74% 100% 
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Table15: Students‟ Response to the Emphasis Teachers Give in Testing English Language 

 skills 

 

 

 

Concerning the emphasis teachers gave to tests, out of the total respondents, 76(41.75%) of the 

students reported that grammar was given the first rank. Besides, the students reported that 

vocabulary 37(20.32%) and reading 34(18.6%) are the second and the third emphasized areas. As 

it could be depicted from the above data, the students put that speaking 23(12.6%)  and writing 

12(6.6%) are the fourth and fifth and no one replied as listening is given emphasis in the process 

of testing language content areas. As the data in table 15 reveals, the students‘ response to the 

emphasis teachers give for teaching and testing are relatively similar except reading and 

vocabulary which are reciprocated each other. On top of that, listening skills are totally ignored 

from assessment techniques.  

As to the productive skills are concerned, no matter how the highest emphasis was given for them 

in the time allotment, little attention was given in the tests. Those content areas under writing and 

speaking were not proportionally treated in the tests as they were designed to be practiced. Both 

teachers and students‘ reported as there were no much emphasis to these productive skills. 

In the time allotment, reading and vocabulary were given the fourth and fifth rank. Nevertheless, 

in the sample test papers as well as in the response of the students and teachers these skills were 

given the second and the third emphasis next to grammar. This information contradicted with the 

focus the textbook gives for language skills. 

Regarding the skill of listening in all cases the least emphasis was given to it. Nevertheless, as it 

can be seen in the table seven, there are some activities which were set to assess students listening 

skills. However, this skill is totally ignored from the tests. It was tested neither in the informal 

assessment nor in formal assessment. This trend is totally against the goals of testing language 

skills.  

Teacher‘s emphasis to testing English Language 

Choice A B C D E F Total 

Frequency 76 37 34 23 12 - 182 

Percent 41.75% 20.32% 18.6% 12.6% 6.6% - 100% 
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To put it in aunt shell in most cases, there was no proper emphasis given to tests based on the 

emphasis of the textbook. This implies that in the process of preparing test, the English language 

teachers did not depend on the time allotment and the emphasis of the language contents. 

  4.6.2. Analysis of English Teachers‟ Interview 

           4.6.2.1 Analysis of English Teachers‟ Interview on Test specification 

As long as test specification is concerned, teachers responded that they specify tests based on 

students‘ academic performance, the given textbook, time taken to cover the contents, and the 

importance of the topics. 

With regard to their view about test specification, although they attempted to express its 

significance, from their expression, it seems that they do not have clear awareness about it 

because they don‘t have clear idea about the components of test specification. (Appendix 9). The 

first one (T1) also added his view as: 

       It concerns about four skills, that is writing, speaking, reading and listening. But most 

of the time, I try to specify, to evaluate students’ grammar and including writing and 

speaking most of the time I use these… 

         4.6.2.2. Analysis of English Teachers‟ Interview on the Coverage, Proportion  

          and Emphasis of the Test and Textbook 

Out of the interviewees, only the third interviewee (T3) replied that his tests have adequate 

coverage of each sub and major language skills. The others reported that shortage of time and the 

content areas they taught determine the coverage of each sub and major language skills. 

The first interviewee said that he gave emphasis to grammar for it is helpful to communication. 

Unlike the others, the second one also reported that he included writing, reading and listening tests 

during test preparation while the others said that they gave emphasis to grammar and reading. The 

third interviewee also reported that he found the implementation of listening test difficult.   

Regarding question 6, i.e. whether their tests sample the language component and language skills in 

their appropriate proportion as they appear in the textbook or not, interviewee one confirmed that he 



  

69 
 

included contents which is not there in the textbook while the other two replied that they tried to 

include each language component as they appear in the textbook.  

As far as the guideline was concerned, none of them replied that they used clear guideline and this 

was an indication for the absence of test specification to limit tests properly. Concerning the 

language elements teachers allot more time when they teach, interviewee one and two said that they 

allotted more time to speaking since language focuses on communication. For instance, T2. Said, 

―Most of the time I try to give more time is to speaking. As language focus on communication, I 

think the students are expected to overcome or to be a good communicator with the 

others.”However, these were not reflected in the sample tests. (see Appendix 9) 

      Concerning the relationship between the contents of Grade Nine English textbook and the tests, two 

interviewees replied that the test and the textbook have relationship. They reported that what they 

taught before is expected to be there in the test also. However, the third respondent replied that his 

test also incorporated questions beyond the textbook and that this condition also limited the 

relation. 

        With respect to the components of continuous assessment of Grade Nine English classroom made 

examination, the first interviewee (T1) asserted that the component of continuous assessment 

included writing, grammar and reading. He also agreed that he did not include speaking and 

listening in the mid and final examination. The second respondent replied that his assessment 

incorporated quiz, group work and individual work; besides, he reported that there was situation for 

him to assess listening skill under continuous assessment. The third interviewee reported that he 

checked students‘ exercise aiming to distinguish who properly write note or not and who gives 

attention nor not. He also noted that there was no situation for listening and speaking to be assessed 

under continuous assessment since no practical materials are there. The emphasis was not on the 

mastery of writing skills instead on the attention of the learners. 

      As teachers‘ emphasis while teaching and preparing English test items was concerned, the first 

interviewee emphasized on reading and writing and sometimes listening. He focuses on reading and 

writing for the reason that he has got students who face problems on reading and writing. He gave 

much emphasis to speaking, writing, vocabulary, article, and essay. He also gave the least emphasis 

to listening and dialogue. According to the second interview, listening is given the highest 
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emphasis. As he said, most of the time, reading, grammar and vocabulary were given much 

emphasis consecutively. However, he finds it difficult to assess listening. The third teacher replied 

that he gave equal share for all language skills. For him, without listening, reading is meaningless; 

without reading, writing is meaningless. He gave the highest emphasis to writing, Speaking and 

listening. He also claimed that he gave vocabulary and grammar the highest focus. 

     4.6.3. Analysis of English Department Heads‟ Interview 

              4.6.3.1 Analysis of English Department Heads‟ Interview on Test specification 

As far as test specification is concerned, all of the interviewees responded as test specification is 

crucial to specify tests based on the teaching and learning process. However, it is unlikely to say they 

have clear awareness about test specification because they don‘t have clear idea about the 

components of test specification. As shown in Appendix 10, interviewee one (D1) and two (D2) 

reported that the components of blue print are limited to the four language skills, which are mistaken. 

Only the third one included the three domains, cognitive, affective and psychomotor, within the 

components of test specification.  

The second question was about to what extent they follow up English teachers to develop their tests 

with a test specification and if not, why? With this regard, interviewee one replied that he didn‘t do it 

too often because of the burden and lack of awareness. However, the second and the third participants 

reported that they follow up their teachers‘ tests before administration of the tests.   

Regarding the guideline they use to review test items in final examinations prepared by English 

teachers, the first interviewee reported that the department prepares its own guideline. On the other 

hand, the second one replied that there are checklists to check questions. The third one confirmed that 

he didn‘t have any guideline but he reported as they simply prepare themselves to have good 

questions. With respect to English teachers‘ awareness about test specification, the former 

interviewee reported as:  

         Very few of them, 25% of them have clear awareness and we are doing by traditional 

way. As department we are thinking about helping them by giving in training by inviting 

college and university lecturers but still we haven’t done it yet but we have a plan to do it 

in the future. 
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And he also asserted that they are doing by traditional way. Conversely, the second and the third 

participants replied that almost all of them have awareness. One of the interviewee, interviewee three, 

ascertains that it is based on the authority that they prepare test specification. Likewise, the first 

interviewee also reported that he is thinking about helping them by giving in training via college and 

university lecturers. From this one can infer as there is a little awareness about test specification.  

  4.6.3.3 Analysis of English Department‟s Heads   Interview on the Coverage,  

    Proportion and Emphasis of the Test and Textbook 

Regarding to the coverage of each sub and major language skills, the first interviewee said that 

because of the teacher‘s lack of awareness his teachers‘ tests rarely cover both macro and micro 

language skills. To the reverse, the second and the third interviewees replied that their tests sample 

both sub and major language skills.  

With regard to the proportion of macro and micro language skills in their appropriate proportion as 

they appear in the textbook, only the first interviewee confirmed that only a few teachers, very 

handful of them, have information about it. Nevertheless, the second and the third one believe that 

their tests had correlation with the textbook 

   As far as the correlation between the contents of grade nine English textbook and final examinations is 

concerned, the first interviewee did not know anything about the content of Grade Nine textbook, but he 

relies on the voice of his teachers. He put his idea as: 

    Because I don’t teach in grade 9, I don’t have much information. I don’t know the text 

book. But from the information the teacher gives me, he is trying his maximum potential to 

correlate but still it needs more to be done. 

This could have an implication that the department heads were not monitoring others examination 

critically. The second and the third participants replied that the students should be asked what they 

have learned before from the textbook. The third one added that since there are no materials, they 

missed the listening tasks in the textbook and in the examination. Since this idea contradicts each 

other, it can be an indication for the omission of some content areas. 
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As teachers‘ emphasis while they are teaching and preparing English test items is concerned, the first 

interviewee emphasized equally to all language skills in teaching, but for examination, he emphasized 

on speaking, listening and writing skills. Unlike the former interviewee, the second interviewee 

agreed that the focus is not fixed but most of the time the reading comes first. Then vocabulary, 

grammar and speaking come next. According to the second interviewee, when his coworkers are 

preparing test, they gave due emphasis to structure. Then speaking, reading, listening and writing 

come respectively. He also replied that his teachers test listening skills in tests through reading. For 

the third participant, since the textbook begins with reading, reading is the first on their examination 

and then there is vocabulary. After that, grammar, speaking and finally writing come. Grammar has 

received the most emphasis for practice and testing and the least emphasis is given to the writing. 

There may be one or two writing items in the examination. So the most emphasis was   given to 

grammar. 

4.7. Discussion 

The discussions of the findings were made in relation to the research questions posed. That is to say, 

the organizations of the discussions were made in such a way that it can address the objectives of the 

research questions.  

The first research question was intended to examine the correlation between the tests and the 

textbook. The findings of the questionnaire, interview and document analyses were used to address 

the objectives of this question. 

In this study, the relationship between the contents of the textbook and sample test papers has been 

determined by using the statistical formula of Spearman correlation Coefficient. The result is that the 

correlation coefficient value C is 0.086.  Based on Yalew (2009), to say  two  observations  are  said  

to  have  a  perfect  relationship,  the coefficient  value  must   be 1(one). However, when  correlation  

value  reads  less  than  0.5,  the implication is that there  is  weak  correlation  between the  two 

observations. This finding was similar with the findings of  Nigussie (2009) and Samuel (2011). 

                   A table of specification is helpful for test developers to ascertain that different items and forms of the 

test are congruent to content, or that the content adequately represents the content of the syllabus. In 

relation to this, Brown (1996, p. 234) notes that ―When specifications are used, the items are more 
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likely to match those specifications, which in turn match the objectives of the test.‖However, in this 

study, the researcher found that English teachers had no clear awareness about it. 

      With respect to the components of continuous assessment of Grade Nine English classrooms made 

examination, although few teachers reported that they employ quiz, listening and speaking skills, 

there are still teachers who did not assess students‘ listening and speaking skills. The researcher also 

confirmed that the continuous assessment did not include those forgotten skills(listening, speaking 

and writing).As Yibrah et al (2017), when all the language elements and skills are included in the test, 

it will put pressure on the learner to cover the whole syllabus to read all the materials in the syllabus. 

Therefore, all content areas should be included in the language testing. 

      As the findings revealed, less emphasis was given to writing and speaking. But it is not even logical 

to get no items in light with listening skills. Learners should be given repeated exposure to tests of 

speaking so as to foster their communicative skills. The allotted time to cover the speaking tasks is 

the first as compared to the other language skills and component; as a result, the speaking task is 

expected to be high in the sample tests.  

      The test takers were not given adequate opportunities to express their feeling in writing and speaking. 

They were asked to provide response in the form of matching, multiple choice, and there were few 

items which can assess students writing skills. More specifically, under reading skills, the students 

were interrogated to what extent they were qualified enough to choose the appropriate responses to 

the sample conversation. Both data collected from document analysis and, questionnaire and 

interview revealed that the students were not assessed directly. This way of testing language skills has 

negative contribution to the validity of tests. As Read (2000) stated, it is necessary to make the 

vocabulary assessment context dependent other than making it an isolated one. However, in the 

sample test papers, majority of the questions were designed in the way that examinees recite the 

meanings of each word that appear in their textbook.  

     Besides, what is unexpected here is listening skills, which teachers and department heads noted as 

they give the least emphasis is totally ignored from the sample tests. With this regard, Nigussie 

(2009) also found out that listening was forgotten skills. 
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     According to Back (2001), although resources are needed to administer listening examinations, 

English teachers should administer it by designing authentic contents that could have positive 

outcome to foster learners‘ communicative skills.  

The majority of the students disagreed as their tests have the content validity. This information was 

supported by the sample test papers and teachers‘ response. Regarding the proportion of the test items 

with the textbook, the students‘ responses correlated with the information gathered from sample test 

papers.  

The second question was about teachers‘ awareness about test specification. With this regard, 

teachers responded that they specified tests based on students‘ academic performance, the given 

textbook, time taken to cover the contents, and the importance of the topics. Although they attempted 

to express its significance, from their expression, it seems they don‘t have clear awareness about it 

because they don‘t have clear idea about the components of test specification. Hughes (1989) claims 

that a test specification should precede all other aspects in test construction, so English language 

teachers should specify the number of items based on test specification. 

It is unlikely to say English teachers have clear awareness about test specification because two of 

them reported that the components of blue print are limited to the four language skills, which is 

mistaken, while the third one included the three domains, cognitive, affective and psychomotor. 

Regarding this view, Brown (1996) states that item specifications include a general description, a 

sample items, response attributes, and supplemental ideas and classroom teachers can produce an 

acceptable test specification which is to be discussed and approved by their colleagues to ensure 

content validity. Hopkins (1998) notes that when learners know as they are subsequently evaluated on 

each content, they retain information better than students who are not tested based on each content. 

So each language area should be assessed to make learners ready in all aspects. 

The third question was about the correlation of the allotted time and the tests. As the data collected 

from the students revealed, majority of the participants disagree as there was correlation between the 

allotted time and the sample items. This information was good enough to support the information 

collected through sample test papers. So the response of the students implied that their English 

examinations did not   correspond to the time given to each task in the classroom. 
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   It is likely to say that the content in the textbook and the coverage of each language skills in test is not 

identical. With this regard, grammar nearly covers the half of the entire language skills. This finding 

is identical with the findings of Yibrah et al (2014) and Nigussie (2009) in that in all cases grammar 

and reading were given much emphasis over other language skills. Hughes (1989) also noted that 

content validity is quite relevant for it is a means to assure how deeply language tests sample the 

instructional objectives or the universe of certain behavior. However, if content areas are ignored in 

the language testing, the instructional objectives will not be achieved. In this study, the analysis of 

sample test papers indicates that listening is ignored in all sample tests despite the fact that it has 

given coverage in the textbook. This situation is likely to affect the content validity of the tests.  

Hence, it is likely to say that there is disparity in allocation of percentages. The presence of non-

representative content  areas  of  the  course  book into  tests has  negative  impact  on the validity  of  

tests.  

   Students and teachers‘ responses are similar in the case of grammar, speaking, writing and listening. 

In both students and teachers‘ response, the skill of grammar was shown as it was given the highest 

emphasis. This information was even supported by the evidence the researcher found from the 

collected sample test papers. The information that was gathered from the sample test papers, students 

and teachers was in harmony in most cases. For instance, in all case speaking, writing and listening 

were given the least emphasis. 

   The time allotment for the given language skills and language component were not in harmony with 

the responses gathered from different sources, students, teachers and sample test papers. As Heaton 

(1990), syllabus play crucial role in designing a test based on time allotment. As a result, insuring if 

representative sample of skills and language areas from the syllabus taken or not is needed before 

administering the tests. In short, it is likely to say that there were no correlation between the allotted 

time and the emphasis given to teaching English language content areas.  

    The results of this study are also consistent with the previously conducted studies. For instance 

,analysis and results of content validity of 2010 EGSEC English exam which was conducted by 

Yibrah (2014) indicated  that the 2010 EGSEC English examination has a great disparity between the 

numbers of test items constructed by the GEQAEA when compared to the expected amount of 

questions. In the same way, the findings of Nigussie (2002) also revealed that the Content Validity of 

Ethiopian General Secondary Education Certificate English Examinations was very poor. 
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CHAPTER FIVE 

5. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.0 Introduction 

In this chapter, the summary, the conclusions, and the recommendations of the study were 

presented. First of all, the participants of the study, the instrument of the study, the major findings 

of the data analyses and the discussions made on the findings were summarized. Then, the 

conclusions drawn from the study follow. In the last section, the recommendations were forwarded. 

5.1 Summary 

The main purpose of this study was to analyze the content validity of grade nine English teachers 

made test. The study was conducted on three private schools in Addis Ababa City Governance. The 

tools used to collect data were questionnaires for students, document analyses, and interview for 

English teachers and department heads. 

Before the administration of the tools for the study, the validity and reliability of the tools were 

checked through judges and pilot study. Three PhD Candidates reviewed the face and content 

validity the questionnaires and teacher‘s interview. Then, these tools were pilot tested. The pilot 

study was conducted at Abune Gorgorios Primary, Secondary and preparatory school for it is 

identical in many aspects with the schools where this study was conducted and for it is easily 

feasible and manageable. The students involved in the pilot study told me that there were few 

questions that are vague and redundant, so based on the lessons gained from the pilot study, the 

tools were reworded and revised before use. 

In accordance with the types of tools, different numbers of participants were selected to collect data 

for the main study. In order to analyze the relationship between the time allotted and the sample 

tests and the textbook and the sample tests Spearman‘s correlation coefficient and SPSS were 

employed. 
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To collect data regarding teachers‘ awareness about test specification, proportion, coverage, 

emphasis and continuous assessments, 3 teachers and 3 department heads were interviewed from 

sample schools. Similarly, to gather data regarding the proportion, coverage, emphasis and 

continuous assessments, all 216 students were involved in the study. 

The data collected were analyzed quantitatively and qualitatively. The questionnaire and document 

analysis were analyzed quantitatively while the data collected through interview were analyzed 

qualitatively using words. The researcher made discussion by merging the findings of the 

quantitative and qualitative data analyses in order to answer the basic research questions. The 

discussions of the findings aimed to analyze the content validity of grade nine English Language 

teachers made tests. Moreover, the discussions were made to see the correlation between the syllabi 

and the tests and to examine teachers‘ awareness about test specification. The discussion of the 

findings was summarized in line with the response to the research questions and presented here 

below. 

The finding  of  the  study revealed   that  the  relationship  between  the  contents  of  the  two 

observations  is very weak for the reason that the allocation of the contents of the course book in 

sample  tests was  not  done  in  appropriate proportion  as they appear in the textbook. There are 

language skills which were given attention in the textbook but not in the sample tests. For instance, 

listening skills, which have significant coverage in the textbook, were given no attention and it was 

even ignored from sample test papers. This condition is unfair and against the principles of 

language testing. 

As the correlation between the time allotment and the frequencies of test items was computed by 

employing spearman‘s rank order correlation coefficient, and SPSS read 0.086, and it indicates as 

there is very low correlation between the content of textbook and sample test papers. Besides, as 

table eight depicted, the frequencies of content areas in the test papers had no correction with the 

content of language skills. 

Concerning test specification, it is likely to say that the awareness of teachers is not adequate 

enough to prepare tests in accordance with the coverage of the textbook. Only a few teachers and 

department heads confirmed as teachers have full understanding of test specification. Even teachers 
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and department heads who reported as they have better understanding of blue print, are not 

frequently preparing their tests based on test specification. 

To put it in a nut shell, the relationship between the contents of the grade nine English textbook and 

sample test papers found to be very weak. It is 0.086. 

5.2. Conclusion  

Based on the summary, the following conclusions have been made.  

 According to the finding obtained from document analysis as well as teachers and students‘ 

responses, the study  revealed  that  the coverage  of  the  sample  tests  did not  adequately 

reflect  the  contents of the textbook. 

 The language skills, macro and micro skills, incorporated in the textbook were inadequately 

included in the sample test papers. It is to say that some content areas treated in the textbook 

were not proportionally represented in the sample tests as per the allotted time. In spite of 

their significances, Percentage allocation for sample tests was unfair and even some 

important contents were totally forgotten in the tests. 

 The sample tests were not good enough to assess the learners‘ language proficiency in each 

language skill and language component that was emphasized in the syllabus. Since the 

contents of the tests were not representative, learners‘ were not given opportunities to show 

their progress in every aspects of the syllabus. 

 Mismatch among the time allotment, frequency of contents in the textbook and sample test 

were revealed from this study.  

 Although the sample teachers and department heads attempted to express the significance of 

test specification, from their expression and from the coverage of their test papers, it is 

likely to say that they don‘t have clear awareness about it. 

 On top of that, the tests totally ignored important language skills, mainly listening and gave 

less attention to productive skills. 

 To sum up, due to the above reason, the  extent  of  relationship  between  the contents  of  

the  textbook  and  sample  test  papers  has  been  found  to  be 0.086  which  means  there  

is  hardly  any  relationship  between  the  two observations.  
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5.3. Recommendation  

The  result  of  this  study  revealed  that  the  content  validity  of  sample  tests  in Addis Ababa 

City Administration sample private schools  is very  low. There is disparity between the coverage of 

the textbook and sample test papers. As a result, the researcher would  like  to  forward  the  

following recommendations  which  help  increase  the  content  validity  of  the  English language 

tests in the schools in the way that it could show implication for practice and research.   

 The concerned authorities should facilitate in-service training to fill the gap that English 

teachers face in designing language tests. 

 The school should also assign concerned body to approve test validity before administration.  

 The school headmasters should follow up their departments in the way that they oversee the 

validity of the tests. 

 Teachers should act in line with their professional responsibilities to implement the designed 

syllabi through the principles of language testing though they encounter challenges from 

students and other parties to make their lesson and test exam oriented. 

The researcher also felt happiness to forward some of the implications of the findings for the further 

research as follows. 

 The  result  of  this  study  reveals   that  the  content  validity  of  sample  tests  in Addis 

Ababa City Governance sample private schools  is  very  low due to  disparity between the 

coverage of the textbook and sample test papers and the time allotment and the contents of 

test items, so additional research should be conducted to increase the generalizability of the 

findings to other schools. 

 On top of that, the result of this study reveals that some of the content areas were ignored or 

used in fewer amounts as compared to other skills. Therefore, it is significant to go in depth 

and see how listening, speaking and writing are assessed independently in different schools. 

 All in all, further studies should be conducted on factors affecting the proper 

implementation of language testing. 
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Appendix 1:   Content Areas with Time Allotment 

Observe the following contents in Grade nine English textbook and specify the time for each topic in 

terms of minutes. Since the allotted period for each unit is eleven, so you can use it as a main reference   

to decide the time for each area given below. 

units Content areas Time Units Content areas Time per 

minutes 

1 

 

 

 

 

Grammar: 

present simple, present continuous,  

‗wh‘ questions 

should/need to/have to 

 

 

60 

20 

30 

1 Writing 

Letter writing(informal) 

Posters/slogans 

Questionnaire 

 

 

15 

15 

30 

 

 

 

 

 

Vocabulary: 

countries&  adjectives for countries 

  guessing meaning of words 

 

 

20 

10 

2 Grammar: present simple, 

present perfect VS past simple 

(been /gone), 

How long /fast…? 

Expressing future 

20 

20    

 

10 

10 

 

 

 

 

 

Listening 

listen to descriptions and identify the 

main ideas 

listen to instructions and identify 

specific     information 

Play listening game /Simon says/ 

 

15 

10 

 

30 

 Vocabulary: 

Matching words with their 

meaning 

 

20 

 

 

 

 

 

 

 

 

 

 

 

Speaking: Pronunciation – rising 

intonation 

 Class survey 

  Express their opinion  

Ask for repetition and clarification 

talk about themselves, others and their 

daily lives 

 ask and respond  to open and closed 

question 

20 

30 

 

20 

 

 

45 

 

 

20 

 Listening 

Listen to get specific 

information 

Listen to get general 

information 

 

 

10 

15 

 

 

 

 

 

 

 

 

Reading 

 predict the content of a text  

 

read a letter and skim to get the 

general  

ideas 

 

20 

 

30 

 Speaking ; asking for and 

giving direction 

Pronunciation of‘ ed‘ 

 

Pronunciation of word stress 

 

Describe place  

ask and respond  to open and 

closed question 

talk about planned and possible 

futures 

 

20 

30 

25 

30 

20 

30 
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Reading 

Read to get specific information 

 

 

Read to get detailed information 

 

20 

 

 

 

30 

 D. Writing 

write a short informal letter 

write 1 or 2 paragraph about 

past 

A letter to a friend 

Writing diary 

Writing narrative passage 

 

15              

30                                             

15 

 

30                                                                                    

 40 

3 

 

 

 

 

 

 

 

Writing 

Sentence completion 

Gap-fill text about a holiday  

Writing  descriptive passage 

Writing letter of inquiry 

 

20 

30 

40 

15 

4 Grammar: 

present simple passive, 

adjectives of colour/shape, 

prepositions of place, 

first conditional 

which/that to join sentences, 

comparatives/superlatives 

 

30 

20                     

20  

20 

10 

30 

 

 

 

 

 

Grammar:    present simple, 

adverbs of frequency, 

determiners 

 

10 

20 

50 

 Vocabulary ;  Homonyms 

Word search 

group words  in to part of 

 speech,  

20 

30 

10 

 

 

 

 

Speaking:   Ask for direction 

 

Role play 

 

15 

 

50 

 

 

 Writing; write play 

 Write story 

 Write compound and complex 

sentences 

Writing poem 

25 

30 

20 

40 

 

 

 

 

 

 

Vocabulary 

 make and do 

 

 collocation 

 

 

30 

 

20 

 . Listening 

Listen to a talk and identify 

specific information 

• listen to descriptions and 

identify detailed information 

 

 

5 

 

     25 

 

 

 

 

Listening 

 listen to description for 

specific information  

 

 

 

15 

 Speaking 

proverbs 

 interview each other 

 express their opinion 

talk about themselves& others 

 

30 

15 

20                                

10 

 

 Reading 

read the passage and match new 

words to definition  

read to get specific information 

read a letter and infer meanings of 

new words 

20 

10 

30 

 Reading 

• read labels and scan to obtain 

specific information 

 predict the text from pre-

reading activities 

15 

 

20   

 Speaking :Interview each other 

    Describing people 

agreeing and disagreeing 

Reading: Read  to get detailed 

information 

read a leaflet and scan to obtain 

specific information 

35 

40 

40 

30 

10 

5 Grammar : present continuous 

and past simple, 

zero conditional, 

modal verbs,                                          

 

indirect questions 

15 

20 

30 

30 

15 
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 Writing:  punctuate sentences 

Dictation 

Punctuation of a paragraph Writing 

introduction to essay 

 

30 

30 

50 

30 

 Vocabulary: Group words into 

parts of speech 

Match words with their 

meaning 

30 

 

15 

 Grammar 

present perfect (for/since) 

comparatives/superlatives, 

indirect/embedded questions, 

reported speech, 

kinds of sentences 

 

 

15 

30               

15 

60 

30 

 

 Listening: Listen 

text/guest/radio/TV on – HIV 

and AIDS to detailed 

information 

Listening;  Listening to general 

information                         

Listening to detailed 

information 

 

20 

 

30 

25 

 Vocabulary: 

Guess  meanings of words 

/synonyms/antonyms 

 

10 

 

 Writing; 

Write Tv/radio/News broadcast 

Write simple biography 

 

50 

40 

  Reading; read the passage and match 

new words to definition  

read to get general information 

30 

 

20 

 Speaking; 

Class survey 

Talk about themselves 

 

Ask for repetition 

 

20 

45 

20 
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                                                          Appendix 2A 

Frequencies of content areas of Radical Academy‘s test per question numbers 

              Test one             Test two       Test three 

  Content areas Content areas Content areas 

No V G R S W L V G R S W L V G R S W L 

1  X       X      X    

2  X       X      X    

3  X       X      X    

4  X       X    X      

5  X     X        X    

6    X   X       X     

7    X   X       X     

8  X      X     X      

9 X       X      X     

10 X       X      X     

11     X   X      X     

12     X   X      X     

13     X   X      X     

14  X      X      X     

15    X    X      X     

16 X       X      X     

17 X       X      X     

18 X       X      X     

19 X       X      X     

20 X      X       X     

21                   

Tot

al 

7 7 - 3 3 - 4 1

2 

4 - - - 2 14 4 - - - 

Key: 

V = vocabulary              R = Reading      W =Writing                                         

G = Grammar                S =Speaking        L =Listening                             

NB. The above key serves for all abbreviations that are available in the following three consecutive pages. 

 

 

 



  

89 
 

Appendix 2B 

Frequencies of Content Areas of St Michael School‟s Test per Question Numbers 

              Test one             Test two       Test three 

  Content areas Content areas Content areas 

No V G R S W L V G R S W L V G R S W L 

1 X        X     X     

2    X     X     X     

3  X       X     X     

4  X       X     X     

5  X       X    x      

6  X      X      X     

7 X       X      X     

8  X      X      X     

9  X      X      X     

10  X      X      X     

11 X       X      X     

12 X       X      X     

13 X       X      X     

14 X       X      X     

15   x     X      X     

16 X      X      X      

17 X      X      X      

18 X       X     X      

19 X       X     X      

20 X            X      

Total 1

1 

7 1 1 - - 3 12 5 - - - 6 14 - - _  
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Appendix 2C 

Frequencies of Content Areas of Miskaye Hizunan School‘s Tests and mid exam per question 

numbers 

              Test one             Test two       Mid exam 

  Content areas Content areas Content areas 

No V G R S W L V G R S W L V G R S W L 

1  X      X       X    

2  X      X       X    

3  X      X       X    

4  X      X       X    

5  X      X     x      

6 X      X      x      

7 X      X      x      

8 X      X      x      

9  X      X     X      

10  X      X      X     

11              X     

12              X     

13              X     

14             x      

15             x      

16             x      

17             X      

18             x      

19             x      

20              X     

21              X     

22              X     

23              X     

24              X     

25 3 7 - - - - 3 7 - - - - 1

1 

9 5    
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Appendix 2D 

Frequencies of Content Areas for Final Examinations of Sample school‟s  per question  

numbers 

 Miskay‘s    Final     Exam        Radical‘s Final St. Michael‘s Final     

  Content areas Content areas Content areas   

No V G R S W L V G R S W L V G R S W L     

1   X      X    X        

2   X      X    X        

3   X    X       X       

4   X    X         X     

5   X    X         X     

6 X        X       X     

7 X        X        x    

8 X        X     X      

9 X       X      X      

10 X       X         x   

11  X      x     X       

12  X      X     X       

13  X      X     X       

14  X      x     X       

15  X      x       X     

16  X      x      X      

17  X      x      X      

18  X      X      X      

19  X      x      X      

20  X        x    X      

21 X       X     X        

22 X       x     X        

23 X       X     X        

24 X       X     X          

25 X         x   X        

26 X       x        X x    

  

 

27 

X       x           

28 X       X      X        

29 X       x      X     

30        x      X     

31        x      X     

32        X      X     

33        x      X     

34        X        X   

35        X        X   

36        X        X   

37        X        X   

38        x        X   

39        x           

40        x           

To

tal 

14 10 5 - - - 3 30 5 2 - - 11 14 1 9 3  
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Appendix 3A:Test 1 of Radical   Academy 

RADICAL ACADEMY       Date _________ 

1
ST

 SEMESTER ENGLISH TEST1 FOR GRADE 9 

Academic Year → 2010 E.C                                             Result 

Time Allowed30mins                                                                                                                     

                          P.S_______ 

Name_____________________________Section_________Roll No _________ 

I. Choose the correct answer from the given alternatives and write the letter of your choice  

on the space provided.  

_____________1  Where is Alemu? Has he ___________to the bank? 

A. gone        B. been                               C. worked                          D. went 

_____________2  Have you ever _____________to football match? 

A. been B.  gone                                C. went         D. go 

_____________3 I‘m____________visit my grandparents this evening. 

A. going       B.going to                        C. will                                    D. will be 

_____________4 Nigist__________ come with us to Nairobi, I‘m uncertain about her. 

  A. going to                       B. may                                  C. have to                        D. will 

_____________5  We ______________pay tax, It is our duty. 

  A. must  B. may                                  C. have to                             D. should 

_____________6  A: It‘s very hot and airless in this room. 

 B:____________________________________. 

A. Don‘t worry. I will lend you one.                               C. I will lend you an umbrella.  

B. I will send him a card.                                                 D. I will  open the window 

_____________7  A: I have forgotten my pen. What shall I do? 

 B:____________________________________ 

A. I have brought mine     B. I will lend you one    C. Don‘t forget again  D. All can be answers  
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_____________8  She has ______________English___________2002. 

  A. thought/since              B. taught/since                 C. taught/for                 D. thought/for 

_____________9 Mr. Jon came from Congo, therefore he is_______________. 

  A. Congoan                B. Conglese                  C.Congan                             D. Danish 

_____________10  Mrs. Lina came from Holland, therefore she, is_____________. 

   A. Holandian  B. Dutch                            C. French                             D. Danish  

  11   Which title is used in informal letter    A. sir     B. mrs   C. mr. D. none 

_____________11  ―I miss you so much‖ this sentence is taken from_________. 

    A. body part                 B. heading part      C. complimentary part             D. salutation part 

_____________12  ―your son,‖ this is taken from_____________ 

     A. salutation                 B. heading            C. complimentary                     D. body 

_____________13  I ______________a new house. come and see it. 

   A. will built                    B. have built                    C. would build               D. could build 

_____________14  A:__________I use your pen? 

 B: yes, you can.         A. May          B. Might     C. Could    D. All 

II. Match the following words with their meaning and write the letter of your answer on  

the space provided. 

      Words                                                   Meaning 

_____________15  Recommend                                       A. Amazing/marvelous 

_____________16  Incredible                                           B. Suggest/encourage  

_____________17  Fusion                                                    C. Greenery/foliage 

_____________18  Remarkable                                        D. Animals that live in a particular area 

_____________19  Flora                                                   E. Unusual/surprising 

                                                F. Combination/mixture 
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                           Appendix 3B: Test 2 of   Radical Academy 

 

RADICAL ACADEMY                      Date ________ 

1
ST

 SEMESTER ENGLISH TEST2 FOR GRADE 9 

Academic Year → 2010 E.C                                      Result 

Time Allowed40mins                                                          

                          P.S_________ 

Name_____________________________Section_________Roll No _________ 

 I. Reading comprehension  

Direction: Read the following passage carefully and then answer the questions that follow  

according to the information in the passage and write the letter of your choose  

on the space provided. 

The human skin  

   No organ of the body is less appreciated than the skin. One of the biggest and busiest organs and the 

most tales-tell. If mirrors the state of our health, our age and our race. Occupation and style of life may 

also indelibly imprinted for all to see. 

  There are some facts about our outer covering to show that there is more to the skin than meets the 

eye. Our skin is our body‘s thermostat. It regulates heat of 97
0
c -99

0
c. It takes about two square yards 

of skin to cover the average adult from head to toe. Undoubtedly, the most intricate wrapping in 

existence, the skin contains three million cells, three feet of blood vessels, and twelve feet of nerves in 

each area equivalent to the size of postage stamp. 
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   The widest difference between the darkest human skin and that of an albino is brought about by not 

more than 1/2s of melanin. Intact, the amount of this dark brown pigment accounts for all variations in 

racial colors including yellow, brown and black.  

Source:Pre-college English 

_____________1  The skin length of an average adult is: 

  A. three feet                       B. 22 feet             C. two square yards of skin         D. 22 yards of skin 

_____________2  How many racial groups are there in the world      A. 2     B. 3     C. 4      D. 7 

_____________3  The skin mirrors: 

  A. one‘s height       B. one‘s age    C. one‘s race     D. one‘s state of health   E. all of the above 

_____________4  The widest difference between the darkest human and an albino is caused by: 

  A. 25 ounce of melanin                                                    C. hereditary traits      

  B. small amount of pigment                                            D. the large amount of pigment  

_____________5 „Indelibly‟ paragraph 1 means: 

  A. impossible to remove                                                  C. hardly to removed 

  B. impossible to forget                                                     D. none  

_____________6 „Intricate‟ paragraph 2 means: 

  A. having many parts                                                       C. having complicated parts       

  B. having many complexly                                               D. all the above   

_____________7 „Tales-tell‟ paragraph 1 means: 

  A. part of the body which as a particular functions                    C. gossip       

  B. transparent or mirror like object                                             D. untrue   

II. Choose the correct answer to complete each sentence and write the letter of your choice  

on the space provided.  

_____________8  Alemu and his sister ____________ in the sitting room an hour ago: 

  A. are            B. were                            C. be                                             D. was 

_____________9  What time ____________Alex get up at the weekend? 

  A. do B. does                            C. did                                            D. were 

_____________10  How ____________you? A. am      B. many      C. is    D. are 

_____________11  Who is the head teacher _____________to? 

   A. taking                   B. talk                              C. talked        D. talks  
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_____________12  My father and sister ____________ in the South now. 

   A. live                     B. lives                             C. are living   D. lived  

_____________13  Ali and I _____________ students in Radical Academy. 

   A. am          B. were                       C. are               D. B and C 

_____________14  Millions of people _______________ to London for her funeral when she died. 

   A. come                   B. coming                   C. came           D. comes 

_____________15  I ____________ him there months ago: 

   A. see                   B. sees                        C. saw                       D. seen 

_____________16  Look! The birds ______________ in the sky. 

  A. were flying              B. are flying                C. have flown   D. fly 

_____________17  My mother always ________________ to church on Sunday. 

   A. go                                B. goes                C. went              D. going 

_____________18  She is sitting ____________ on the chair. 

   A. smart                    B. smartly                   C. beautiful                          D. good 

_____________19  When the teacher knocked out the door, the students ______________silently 

   A. were studying     B. are studying                     C. have studied          D. was studying 

_____________20 ______________ is a profession that creates all other professions. 

  A. teach              B. teacher                     C. teaching              D. taught 
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Appendix 3C: Test 3 for Radical Academy 

      RADICAL ACADEMY                   Date _________ 

1
ST

 SEMESTER ENGLISH TEST3 FOR GRADE 9 

Academic Year → 2010 E.C                                      Result 

TimeAllowed40mins 

                          P.S_______ 

Name_____________________________Section_________Roll No _________ 

 I. Read the following paragraph and answer the question below. 

If trade was one medium for European penetration of the Ethiopian economy in the Post-Adwa 

years, concessions were another.It was often viewed by Europeans as a sure means of making 

accessible to themselves the reputedly rich resources of the country that Adwa had denied 

them-or at least one of them, Italy. Indeed, Concessions were deemed less expensive than 

outright Colonial domination. 

_______________1  The underlined word It refers to: 

A. Trade                    B. Concessions                     C. European                D. Italy           

_______________2 According to the paragraph the means for European penetration were: 

A. Trade and colonization         C. Trade and concessions 

B. Concessions and domination      D. None 

_______________3 The word themselves refers to: 

            A. Adwas          B. Domination                  C. Europeans                D. Concession 

_______________4 The word reputedly according to the context used means: 

  A. happening again      B. being famous       C. being poor    D. being rich and again 

_______________5 The paragraph mainly deals about: 

A. Colonial domination is more about war. 
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B. Ethiopian economy develops more and more. 

                            C Trade didn‘t play any role in European penetration. 

C. Concessions as a medium for European penetration. 

II. Choose the best answer and write the letter of your choice in the space provided. 

_______________6 Have you _______________your assignment already? 

A. did           B. Do               C. done D. does 

_______________7  ________________ doesn‘t know that the earth moves round the sun? 

A. which                      B. who                   C. where  D. when  

_______________8 His father earned enough money. The underlined word is: 

A. An adverb             B. A verb           C.A preposition     D. An adjective 

_______________9 If you eat to much, you ______________sick. 

A. will get  B. will gets        C. will got           D. all 

_______________10 He showed much courage in the war. The word much modifies: 

                    A. Showed             B. He           C. Courage     D. None 

_______________11 ____________you reach one time, you will miss the train. 

_______________12 A. If            B. As long as           C. Provided that             D. Unless 

_______________13 If you heat water at 100
0 
c, it ____________ 

            A. is melting        B. melt             C. melted           D. melts 

_______________14 She is _____________ the bus stop waiting__________ the bus to arrive 

A. at, for                    B. an, for                    C. at, which               D. behind, under  

_______________15 The food we are eating is ________________ than the previous one 

                  A. tastier     B. more tasty     C. tasty                D. A and B 

_______________16 We ______________ always peel a banana before you eat it. 

 A. shouldn‘t             B. can‘t          C. should              D. all 

_______________17 The new potatoes are ________________ the bag ___________ a shelf. 

                   A. through, on B. near, opposite       C. in, on               D. at, on 

III. Complete the following sentences in the passive. 

17.  Letter ___________________ (write) by my friend. 

18. He ___________________ (elect) as president. 

19. Milk ___________________ (contain) in this bottle. 

20. They ___________________ (interest) in this book. 
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Appendix 3D: Final exam for Radical Academy 

RADICAL ACADEMY                   Date _________ 

1
ST

 SEMESTER ENGLISHFINAL EXAM FOR GRADE 9 

Academic Year → 2010 E.C                                      Result 

TimeAllowed50mins 

         P.S_________ 

Name_____________________________Section_________Roll No _________ 

Read the letter carefully and answer the questions that follow it. 

YomiyuOlani 

Addis Ababa 

6
th 

November 2017 

My Dear Rekha, 

  My special thanks are due to you for so beautiful a present. I am also thankful for your personal  

presence in the birthday party. During the party I was so busy that I could not find sufficient time 

to talk with you and thank you adequately and so this let 

I received so many beautiful gifts and presents from my different friends and relatives but none 

was so lovely as your Walkman. I needed it the most, and I Wonder how  you knew it. 

  My parents also appreciate it. It is a taken of your deep  affection and warmth for me Hope you 

are in the best of your health and spirits. 

Yours lovingly, 

YomiOli 
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Source: New light English 

_______________1 The above letter is: 

 A. Formal letter         B. Informal letter                C. Friend letter           D. B and C 

_______________2 Who is the writer of the above letter? 

 A. Rekha B. YomiOli          C. Unknown          D. None 

_______________3 In paragraph 1 “adequately” means: 

A. Enough time      B. Extra time           C. Free time           D. All can be answers 

_______________4  In paragraph 2 „walkman‟ means: 

A. Portable audio player   C.A man who like walking  

B. A man who is wondering D. A great man  

_______________5 In paragraph 2 „wonder‟means: 

   A. very surprising              B. beautiful                C. amazing  D. all 

_______________6  Which phrase is taken from salutation part? 

   A. Yours lovingly,      B. My dear Rekha,    C. YomiOli         D.My special thanks 

_______________7 The writer writes the letter: 

   A. to ask apology         B. to ask forgive                C. to thanks           D. to resign 

_______________8 Whose presents is so lovely? 

   A. her friends             B. her relatives   C. Rekhas               D. all 

Grammar 

Directions :Choose the correct answer from the given alternatives and write the letter of your  

choice on the space provided. 

_______________9 If you don‘t water plants, ________________ 

   A. they die B. it dies                C. they will die                   D. all 

_______________10 HIV positive people can ________________full and active lives  

 A. live            B. lives C. lived   D. left 

_______________11 We__________ tell lies or cheat; it is wrong. 

 A. don‘t have to               B. must C. have to D. has to 

_______________12 I went home and __________ my homework. 

 A. do B. did C. doing   D. does 

_______________13 He watched television___________ he had not done his homework. 

 A. but                                B. although          C. when D. all 
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_______________14 I have been waiting at the bus stop___________half an hour. 

 A. for  B. since                C. yet  D. none 

_______________15 Jemel is very untidy, but Gebre is ___________ 

 A. more untidy       B. most untidy           C. untidier         D. untidiest 

_______________16 Abel handwriting is bad, but Yanet‘s is______________ 

 A. bad  B. worse                 C. worst                             D. better 

_______________17 I like fish, but I like potatoes even _____and like rice_____of all 

 A. less/least              B. little/les   C. little/least                      D. little/little  

_______________18 If you are tired, I______________ you to go to bed. 

 A. will advise B. would advise      C. would have advised         D. advise 

_______________19 Cars are obliged to stop________ the traffic lights are red. 

 A. when                          B. after C. before D. all 

_______________20 A: I have toothache  

 B: you had better_____________. 

 A. got to dentist          B. go to bed C. go to cinema D. go to school 

_______________21 You ____________take your ART medicine regularly. 

 A. must                      B. can C.  may   D. have to 

_______________22 Abraham Lincoln said, ―marriage is ___ heaven___hell, it is simply purgatory.‖  

A. rather-----or     B. neither----nor    C. not only-----but also           D. both------and 

_______________23 __________it is a nice day tomorrow, we can go  swimming 

 A. If                          B. Until            C. When                    D. if 

_______________24 Sara is _______ an American __________an Egyptian she is an Ethiopia. 

 A. either-------or B. neither----nor         C. not only-----but also D. both------and 

_______________25 Abebe: Do you want tea _______coffee? 

 Sara: coffee 

 A. or          B. And            C. But           D. so 

_______________26 The movie starts __________two_________ the afternoon. 

 A. at/in                          B. on/at       C. in/on                                D. at/at 

_______________27 I visit my relatives ___________ Easter every year 

 A. on            B. at            C. in              D. all 

 



  

102 
 

_______________28 She visits her grandmother ___________ Epiphany day. 

 A. at                         B. on                     C. in                             D. a and b 

_______________29 Alem __________ back from America last month 

 A. come                   B. came                C. comes       D. coming 

_______________30 He_______ he was at school the day before. 

 A. says                     B. told                  C. say                          D. is telling 

_______________31 I am student, ___________? The tag question of this statement is. 

 A. am IB. aren‘t I            C. do ID. don‘t I 

_______________32 The reported speech of He asked, ―What is your name?‖ 

A. He asked me what my name was.               C. He asked me what was my name. 

B. He asked me what my name is.      D. All can be answer. 

_______________33 When we change the following active voice to passive‖he speaks English.‖ 

A. English was spoken by him.                    C. English is being spoken by him. 

B. English is spoken by him.                         D. English has been spoken by him.  

_______________34 The dog __________the old man whenever he goes. 

 A. follows              B. followed                   C. is followed                  D. is follow 

_______________35 The young woman is pregnant soon she _________a mother. 

 A. becomes            B. became          C. will become                D. has become 

_______________36 The car was ____________ fast for him to control. 

 A. so      B. Too        C. Very           D. such 

_______________37 A man __________ refuses to eat would die in a month. 

 A. who                         B. which C. whom                         D. whose 

_______________38 Mother used to __________ raw meat a lot Now, she totally stopped. 

 A. eats                         B. eating                       C. eat                                D. ate 

             III. Change the following direct speech in to reported speech. 

39 He asked, ―Is this your pen?‖ 

Answer: _____________________________________________________ 

Change the following active voice to passive voice  

40 Do it. 
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Appendix 4A:MiskayeHizunan English Test1 

MESKAYE HIZUNAN MEDHANE ALEM MONASTERY SCHOOL 

2010 E.C 1
st
 Semester English Test1 for Grade Nine 

Name -------------------------------- Grade & Section ------ Roll No ----- 

I. Choose the correct answer from the given choices.  

1. Our company does not ----------------- young children.  

A. Employs                 B. Employ                  C .employed   D. employing  

2. While she was walking to school.  She ---------------- a snake on the road.  

A. see    B. sees   C. saws        D. saw  

3. We ---------------- sweep our class every day.  A. can     B. might C. have to     D. may  

4. ---------------- is from Addis Abeba to Dire Dawa?  

A. How height  B. How far                    C. How weight              D. How  

5. Which sentences is being put correctly?  

A. She has arrived already    C. She already has arrived  

B. She has already arrived    D. She already arrived has  

II. Match the following words with their correct meaning  

   “A”              “B”   

6. Trekking ---------     A. Daunting  

7. Tunnel ---------      B. Not broken  

8. Intact ---------      C. a long and hard walk  

9.. Reigned                                                               D. cave 

Change the following statements in to question  

9. She brought the book to home  

10. The winner loses all his seeds to his op 
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Appendix 4B:MiskayeHizunan English Test 2 

MESKAYE HIZUNAN MEDHANE ALEM MONASTERY SCHOOL 

2010 E.C 1
st
 Semester English Second Test for Grade Nine 

Name ------------------------------------------- Grade & Section ------ Roll No ----- 

III. Choose the correct answer from the given choices.  

---------- 1. Have you got ---------- oil?  

A. some    B. any   C. many   D. much  

---------- 2. The brakes on his bus ------------------ regularly. 

A. is cheek  B. are check C. is cheeked  D. are cheeked 

---------- 3. If you ---------- too many cakes.  You ---------- get lat.  

A. ate/will  B. eat/will C. eating /will  D. eaten /would  

---------- 4. Have you ---------- the film? 

A. See   B. seen   C. saw   D. seeing  

---------- 5. I am successful in ---------- my exam.  

A. pass  B. passed            C.    passing   D. passes  

IV. Match the following words with their correct meaning  

   “A”              “B”   

6.Plenty ----------     A. Lonely  

7.Solitary ----------               B. Abundant 

8.Gather ----------     C. Suck  

                                                                                 D. Collect   

V. Change the following active voice in to passive form  

9.Ethiopia farmers plough lands.  

 10.   My brother gives a malaria injection 
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Appendix 4C:  MiskayeHizunan English mid Exam 

MESKAYE HIZUNAN MEDHANE ALEM MONASTERY SCHOOL 2010 E.C 1
ST

 

SEMESTER ENGLISH MID-EXAM FOR GRADE 9
th

 

Time allowed:-1:00 

I. Read carefully the passage given below and answer the question based on the passage.  

The main objective of any educational system is to develop the individual‘s capacity for problem 

solving. It also aims to help the individuals to adapt to the environment by developing the necessary 

knowledge abilities. Skills and attitudes. The person will then be able to participate in an all – 

rounded way in the community and contribute to the overall development of the society. 

The quality and standard of education in a given country is mainly determined by the nature of its 

curriculum and on the other hand is determined by the extent it meets the educational adjectives. In 

this aspect the former educational curriculum of Ethiopia was not properly developed to meet the 

social and pedagogical demands. One of its main problems was the learners‘ profile and the 

corresponding educational structure and inputs to arrive it were not defined. This was became the 

educational objectives were not clearly formulated and stated in relation to societal needs. 

If one examines the content of the old curriculum. It is clear that it is overloaded by theoretical 

knowledge with little emphasis on practice. The lessons lack co – ordination and do not cross relate. 

The teaching learning materials are in most cases inadequately provided. The evaluation system 

does not enable one to assess the development of the student since it is not continuous, overall, the 

curriculum does not appear to have the capacity to prepare the learner for a meaningful and 

productive life. 

With respect to teachers the problem is more of quality rather than quantity. Some years ago look at 

the enrolment rate indicated that the student – teacher ratio was quite adequate at all level about 

26:1 for primary and 32:1 for secondary schools. The recruitment of teachers were done centrally 

and training took place in 12 primary school teachers‘ training center for secondary schools of 4 

colleges and 1 university with a total output of 6520 teachers per year. During the same time there 
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were 69.743 primary school. 10.769 Junior secondary school and 11.174 senior secondary school 

teachers. 

Despite this, about 82% in primary 30% in Junior secondary posts. 40% in the senior secondary had 

appropriate certification for their post 85% the technical vocational teachers in secondary schools 

did not have the required degree in their area of specialty.  

Comprehension questions 

1. One of the problem of the old curriculum was that 

A. There were abundant teaching materials  

B. Educational objectives were clearly established 

   C. Teachers and students had a participatory role 

D. More attention was given to theory 

2. The ultimate goal of education is 

A. Enable the individuals for participation C. To eradicate the society 

B. To emphasis theoretical knowledge         D. To control the environment 

3. The degree of relevance of a curriculum is 

A. Not related to the quality of education .C. Very difficult to establish 

B. Well understood by both teachers & students       D. Tried to meet educational objectives 

4. One of the problems of the former Ethiopian educational curriculum was 

A. Its ability to answer several questions   

B. Its lack of development 

C. Its inability to relate its basic element 

D. That it was meant to meet social demands. 

Vocabulary  

5. Capacity means 

A. Interest  B. Ability  C. Enthusiasm D. Concern 

6. All – rounded means 

A. Having interest in particular field  C. Having medium ability  

B. Having ability in many different ways D. Having no ability 
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7. Recruitment means 

A. Teaching  B. Learning C. Emplacement  D. Enrolment  

8. Relevance means 

A. dependence  C. rely up on 

B. appropriateness  D. chance 

9. Ultimate means  A. Final B. Cancel C. Ability D. ebrole 

II. Choose the correct answerfrom the given choices.  

10. It would be nice if we _____________ a bit more room. 

A. Would have B. Had  C. Have  D. Had had 

11. This room is one of ___________ rooms in the hotel 

A. Nicest  B. Nice       C. As nice as D. the nicest  

12. _______ do you prefer injera or bread? A. What B. Which  C.  That D. Why 

13. We have ________ the film. A. Seen  B. See C. Saw D. Seeing 

14. Which one is collocated correctly? 

A. Mortar with stick  C. Mortar with pestle 

B. Pestle with stick  D. Saucer with pestle 

III. Match the following words with their correct meaning 

     A                                B 

15. Impressed   A. Natural gift 

16. Stiff    B. Strong 

17. Stuff    C. Strongly influenced 

18. Cushions   D. round stones 

19. Pebbles   E. pillow 

IV. Change the following conditional type I in to II & III 

20. If she drinks milk: She will be happy. 

21. If we cut trees. We will devastate them. 

22. If she reads more. She will pass the test. 

23. If we clean the house. We will be neat. 

24. If I give you money. You will buy a Jacket 
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Appendix 4D: Miskaye Hizunan English Final Exam 

MeskayeHizunan MedhaneAlem Monastery School 

2010 E.C English 1
st
 Semester Final Exam For Grade 9

th
 

Time allowed 1: 30 mint 

Read the following passage carefully and answer the given questions below. 

In 1912, the Titanic hit an ice being on its first trip across to Atlantic and it Sank four hours later. 

At that time, the Titanic was the largest ship that had ever traveled on the sea. It was carrying 2207 

people, but it had taken on life boats for only 1178 people. When the passengers tried to leave the 

ship. Only 651 of them were able to get in to life boats. 

The Carpathian was 58 miles away when the Titanic called on its radio for help. It arrived after the 

great ship had gone down and it saved 705 people. Some of the survivors had been in ice water for 

hours when they were saved most of the passengers didn‘t live that long. 1502 people had lost their 

lives. 

Throughout the whole tragedy, the California was only ten milled away. Its officers more close 

enough to see the Titanic but they didn‘t understand the situation. They never received the Titanic‘s 

call for help and they didn‘t come to the rescue of the victims until to late. 

The ship had received six ice warnings on its radio when it struck the ice berg. Nevertheless, it had 

not changed its direction . . . when the Titanic hit the ice berg, the radio officer on the California 

had just gone to bed. He had tried to warn the officers, on the Titanic about the ice before he had 

gone to bed, but the officers hadn‘t listened.        

After the accident, Ocean travel changed, Now there are enough life boats for everybody. Radio 

officers work 24 hours. Ships do not go so far north in winter. A tragedy like the sinking of the 

Titanic should never happen again. Situation changed.  

1.The Titanic had stuck the ice berg.  

C. about noon   C. mid night  

D. about mid-day   D. late in the morning 

2.Which of the following is not the name of a ship? 
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C. The Atlantic  B. The California      C. The Carpathia D. The Titanic 

3.Thecarpathia didn‘t rescue more passengers because 

C. It didn‘t have enough life boats  

D. Most of the passengers had panicked  

E. It arrived after the Titanic sunk 

F. Most of the passengers were in the cold water 

4.The Titanic 

E. is the largest ship in the world 

F. had been travelling across the Atlantic before 1912 

G. was successful in 1912 

H. was the smallest ship 

5.How many people had lost their life during the accident?  

B. 2207  B. 650  C. 1178  D. 1502 

6.―Gone down‖ means 

C. sunk  B. hit the iceberg  C. rescue  D. all  

7.―Rescue‖ means   A . side B. help C. ship  D. life boats 

8.―Close‖ means 

C. sharp sight   B. kind  C. near  D. wide – awake  

9.―Victims‖ means 

A. individual  B. persons in life boat C. passengers D. sufferers  

10.―Tragedy‖ means 

A. sad event  B. drama  C. sad trip D. good event 

Grammar 

V. Choose the correct answer from the given choices.  

11.Aster  __________ water.    A. fetch B. fetches C. has fetch D. fetching 

12.Nobody in this world is quite ________. We all have some faults. 

B. right  B. perfect  C. excellent  D. admirable  
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13.He is one of the ____ who __ here.  A .men/is B. man/are C. man/is D. men‘s/are 

14.My hand writing is ____ than yours.  A .bad  B. bader C. worst D. worse 

15.If you had money. You _________ him. 

C. would invited   C. would have invited 

D. will have invited  D. would have invite  

16.Girmay and his brother ___in the sitting room an hour ago.   A .are  B. were C. did D. do 

17.I can‘t go _________ I have not ticket. A. because B. and  C. but  D. so 

18.If you heat ice. It ____________ A. will melt B. melts C. would melt D. melt 

19.Cars _________ stop when the traffic lights are red. 

A. mustn‘t  B. should  C. shouldn‘t   D. don‘t have to 

20.Lemons have _______________ taste of all citrus fruit. 

A. the most sour  B. the sourest  C. sourer  D. A and B 

VI. Match the following words with their correct meaning 

A      B 

  21. Casually     A. up and down    F .A group of mountains together 

22.Rugged    B. an activity that you do for pleasure 

23. Massif     C. done in a careless way 

24. Hobbies    D. weapon 

25. Weave     

Fill in the blank spaces with the given words 

goal  wear  it  pleaded  scored 

26.I couldn‘t ___________ my suit last Sunday. It was being cleaned. 

27. The winning ________ was __________ by Kassa. 

28.A giraffe is a tall animal and ______ eats leaves. 

29. The beggar ________ with the policeman to let him go. 
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                  Appendix 5A: St. Michael Schools English Test1 

ማይክል የትምህርት ስራዎች ኃላ/የተ/የግ/ማ 

የቅዱስ ሚካኤል ትምህርት ቤቶች 

ST.MICHAEL SCHOOLS 

CREATING STRONG CITIZENS 

Intelligence Plus Character 

 

2010 E.C /2017G.C ACADEMIC YEAR ENGLISH TEST 1 FOR GRADE 9  

Name       Grade _____   R. No ____ Time Allowed   

    The wide spread HIV/AIDS infection has hit Ethiopia with disastrous results. The current 

HIV rate is officially 6.6 %( but 16% in A.A). 2.2 million Ethiopians are infected by HIV /AIDS 

(the 3
rd

 highest number of people infected in the world). Even more worrying is the fact that the 

highest number is in the 15 to 24 age group representing recent infections for this 20 years old 

disease.  

 The age and the sex distribution of reported AIDS cases show that about 91% of infections occur 

among adults age between 15 to 49. The numbers of females infected between 15 to 19 years of age 

is much higher than the number of males in the same age group.  

    The disease is made worse because women often do not have the confidence, knowledge, or 

economic independence to protect themselves. As the disease strikes economically active within 

families, those who are affected often face financial insecurity, discrimination and therefore 

struggle for their living.   

  Answer the following questions based on the above paragraph   

_____1. Officially the current HIV/AIDS rate in Ethiopia is  

A. 6.66%  B. 66.6%  C. 6.6% D. 0.66%   
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_____2. _____ is a country which has the 3
rd

 highest number of people infected by  

             HIV in the world  

A. America   B. Iran   C. Ethiopia  D. china  

_____3. In our country Ethiopia the age and sex distribution of reported about HIV  

cases shows 91% of infections occurs among  

A. Childs   B. old people  C. adults   D. all  

_____4. In Ethiopia the disease is made worse between women often do not have  

A. Confidence        B. knowledge  C. economic freedom  D. all  

_____5. The title of the paragraph can be  

A. Disease in Ethiopia   B. yireas in Ethiopia C. HIV in Ethiopia  D. all  

Write at least 3 proverbs  

6._________________________________________________________________ 

7._________________________________________________________________ 

8__________________________________________________________________ 

Choose a question word from the box and complete the questions  

 

 

 

9.______________ makes carvings in stone?  

10.____________________ many times must title aglazed pot?  

11.____________________do you Ferezer, paintings or pottery? 

12.__________Colours of Rambo has?  

13._________ am artist need palette?  

Explain and elaborate preposition and give 5 example 

- Who   - why  - where 

What   - which  - How  
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________________________________________________________________________ 

________________________________________________________________________ 

_______________________________________________________________________ 

 

Example 

14. ________________________________________________________________________ 

15. ________________________________________________________________________ 

16. ________________________________________________________________________ 

17. ________________________________________________________________________ 

18._____________________________________________________________________ 

Define the following words  

19.Regular_______________________________________________________________________

________________________________________________________________ 

20.Ingredients __________________________________________________________________ 

 

Explain the use of adjectives with 3 examples  

__________________________________________________________________________

__________________________________________________________ 

Example  

21______________________________________________________________ 

22______________________________________________________________ 

23_______________________________________________________________ 
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                          Appendix 5B: St Michael Schools English Test2 

ማይክል የ ትምህርት ስራዎች ኃላ /የ ተ/የ ግ/ማ 

የ ቅዱስ  ሚካኤል ትምህርት ቤቶች 

ST.MICHAEL SCHOOLS 

CREATING STRONG CITIZENS 

Intelligence Plus Character 

 

2017G.C/2010 E.C ACADEMIC YEAR  ENGLISH TEST TWO FOR GRADE 9 

Name       Grade _____   R. No ____ Time Allowed   

I. Write true if the statement is correct and false it the statement is wrong 

_______1. Underline new words in a passage and look them up in a dictionary is the  

                most effective way to remember something.  

_______2. Spelling does not determine pronunciation.  

_______3. We use question words when we ask a question to get specific information.  

_______4. In a direct question the order of words is wh-word +subject + auxiliary +  

  main verb.  

_____5.In  reported questions, the order is wh-word + subject auxiliary verb + main verb.  

II. Matching  

A.       B.  

_______6. State verbs    A. remember, love, like  

_______7.Assosa    B. western part of Ethiopia  
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_______8.Wh- question word  C. who, why, what  

_______9. Don‘t have to    D. it is not allowed. It is forbidden  

_______10.Must     E. it is necessary, you have no choice  

When Buddha finally managed to break though the spell of report that rooted him to the immovable 

spot for the fort-nine day of his enlightenment, he arose and began a walk of over one hundred 

miles towards Indian‘s holy city of benres. Just before arriving, in a deep park at Senath, he stopped 

to preach his first sermon.  

III. Read the above paragraph and find the answer for the following questions  

_______11. Enlighten mean?  

A. Understanding something   B. eliminate   

C. heighted      D. heightened  

_______12.Immovable mean?    A. Fixed  B. filled  C. finaled D. fined  

_______13.Repore mean?  A .Bliss  B. rupture  C. rooted  D. run E. all  

_______14.preach mean?  

A. Announcing the son of God     B. Announcing the son of god 

C. Announcing the son of goddesses    D. all   

_______15. The little of the paragraph can be  

A. Buddha     B. the story of Buddha    

C. the beginning of Buddha  D. all  

Define the following terms or words  

16.Tourist:-  

17.Annoying : 

 18.Region _ 

19.Diplomat 

 20.Religion  



  

116 
 

Appendix 5C: St Michael Schools English Test3 

ማይክሌ የትምህርት ስራዎችኃሊ/የተ/የግ/ማ 

የቅዱስ ሚካኤሌ ትምህርት ቤቶች 

ST.MICHAEL SCHOOLS 

CREATING STRONG CITIZENS 

Intelligence Plus Character 

2010 E.C /2018 G.C ACADEMIC YEAR  ENGLISH TEST THREE FOR GRADE 9  

Name        Grade _____   R. No ____ Time Allowed______ 

Instruction one:- choose the correct answer on the provided space  

_______1. I told him time and _______ not to do it but he takes no notice.  

A. Often   B. already   C. again     D. frequently  

_______2. Candidate; I‘m sorry I don‘t understand what your _______  

A. In about   B. on about  C. for about  D. off about  

_______3. We are not living here for good but just for the time _______  

A. Seeing  B. trying   C. being   D. going  

_______4. It is _______ time he leant to look after himself  

A. Of   B. in    C. through   D. about  

_______5. There is no need to worry, we shall get to the stain long before he train leaves  

as we have _______ of time  
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A. Sacks   B. packets   C. parcels   D. bags  

_______6. Can you see that house _______ windows are broken?  

A. Whose   B. which   C. hot   D. where  

_______7. She joined aging of thieves _______ were known as cut purses  

A. Who   B. whom  C. whose   D. which  

_______8. The valley _______ the town lies is heavily polluted.  

A. In that   B. in which  C. in    D. which  

_______9. Marry has three brokers, all of _______ are married.  

A. Whom   B. not   C. who   D. whose  

_______10. At least I‘ve found the information that I was looking  

A. In    B. for   C. with   D. about  

 

 

 

 

Instruction two:- fill the following with the correct preposition at, on and in, on the provided 

space only  

Abebe usually swims with her friends (11)______ Sundays. They go swimming (12)________ two 

oclock (13)_________ he morning. Every year she has a long holiday (14)_______ summer. She 

likes swimming with her brother, too (15)_______ he after noon.  

 

10 
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Instruction three  

Choose the correct meaning of phrasal verbs given in the following questions, on the provided 

space  

_____16. The baby often woks up the parents   

A. A waken  B. kick  C. insult   D. disappoint  

_____17. I am not going to put up with this nonsense ideas put up with means  

A. Drop smoking  B. tolerate   C. feel sandiness  D. fight  

_____18. What kind of music are you in to?, into mean 

A. Do you choose  B. do you know C. are you singing D. interested in  

_____19. It took her along time to recover from her illness. Recover from means?  

A. Get in to  B. get over   C. get though  D. get up  

_____20. They postponed he school meeting to the next week  

A. Put off   B. put in   C. put out of  D. put with  

 

 

 

 

5 

 

5 
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Appendix 5D: St Michael Schools English Final Exam 

       ማይክሌየትምህርትስራዎችኃሊ/የተ/የግ/ማየቅዱስሚካኤሌትምህርትቤቶች 

ST.MICHAEL SCHOOLS 

CREATING STRONG CITIZENS 

Intelligence Plus Character 

2010 E.C/ 2017G.C ACADEMIC YEAR FIRST SEMESTER ENGLISH FINAL EXAM FOR 

GRADE 9  

Name       Grade _____   R. No ____ Time Allowed   

Write true if the statement is correct and Write False if the statement is incorrect in the space 

provided. 

____ 1.keep a notebook and write the words in alphabetical order with their  

meaning is one of the most effective way of remembering something.  

____2. Finding the meaning of words by understanding the paragraph is called  

contextual meaning.  

____3. We use question words when we ask question to get specific information  

____4. ―Must‖ and ―have to‖ used to express obligation  

____5. ―Should‖ is used to express moral obligation to do something. 

____6. ―Need‖ is used to express necessity.  

____7.When we write formal letter no need to write receiver address. 

____8. We use ―going to‖ to show that we have a clear plan in mind.  

____9. We use ―may‖ when we went to show we are uncertain about something  

____10.When we write informal letter no need to being our letter with dear. 

My name is Naime. I made May pots in completely different way. First I put a ball of wet 

clay and potter‘s wheel, then I made the wheel Spain round and round. As it did so, I worked the 

clay in to a mound: then I hollowed out the mound in to a cup shape. 
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 I gradually draw up the sides with my fingers until the pot was smooth, and the size and 

shape I wanted. Then weizeroHilina fired my pot in the kiln. I decorated it with different patterns 

and colors, and then I painted it with glaze.  

Finally I put the pot in to the kiln again so that the heat would harden the glaze  

II. Read the above paragraph and find the answer for the following questions 

_____11. Decorated mean  

A. Painting different color  B. making hollow   

C. water with mud    D. mixing  

_____12. Patterns mean  

A. Coloured line an pots   B. paraphrasing    

C. paragraph     D. all  

_____13. Pot mean  

A. Cup made from clay   B. cup made from glass    

C. cup made from iron   D. cup made from grass  

_____14. Mud mean  

A. Clay mixed with warer  B. gray mixed with water  

C. soil mixed with grass   D. all  

_____15. The little of the paragraph can be  

A. Neimas wisdom   B. how to make pot cup   

C. cup made up of clay  D. all   E. none  

III. Instruction 

Match the statement is column “A” with the statement is column “B” 

 Column A      Column B 

____ 16.  It‘s vary hot and airless in this room  A. then we‘ll in and watch television  

____17.  I can‘t come out with you this morning  B. don‘t worry, I will lend you one  
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____18. It‘s going to rain tonight    C. I will send him a card  

____19. I‘ve together my pen     D. I will open the window  

____20. My brothers has a birthday next week E. we‘ll take an umbrella concert  

IV. Instructions 

Define the following terms 

21.Politeness:   

22.Illuminated  

23.Manuscripts:  

24.Incredible 

25.Accessible : 

IV. Choose one topic from listed blow and write a formal letter not more  

than 8 line 10% 

26.   A. School life   

         B. Friendship 

C. Study program with your friend  

27.Let you meet someone around street ―A‘‘ and she or he ask you where is St. Michael school? 

Give a direction by using direction. Expression 10% 

Complete the following paragraph by using the form of present tense  

I am Pedro. I _____________(28)13 years old and I ____________(29) to secondary school. It 

__________________(30) a big school. I _________________(31) with my parents and my two 

brothers. At the moment my cousin Rosa________________(32) with us because her parents 

_______________(33) along way from the school  

Write at least 5 words which have a difference of pronunciation and its initial spelling   

1.        4.       

2.        5.     
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                                             Appendix 6A: Students‟ Questionnaire 

DebreBirhan University 

College of Social Science and Humanities 

Department of English Language and Literature 

Students‟ Questionnaire 

Dear students! 

This questionnaire is intended to gather facts and evidences from students on the content of Grade nine 

English language teachers made tests. 

Thus, the outcome of this questionnaire depends upon your genuine response to each item. Therefore, 

you are kindly requested to give your frank opinion. 

NB. The word ‗test‘ refers to tests, mid exam & final examinations  

Thank you for your co-operation! 

Part I. General Information 

 Fill the following blank spaces with the necessary information. 

    1. Name of your school----------------------------------------------------- 

     2. Your Grade and section------------------------------------------------ 

     3 Sex     M  _______F__________. 

Part II. About the contents of grade nine English language Teacher made examination 

Directions: Five rating scales, ―strongly agree‖, ‗agree‘,  undecided‘ ―disagree‖ and ―strongly 

disagree‖ are given to assess each item regarding the content validity of  grade nine English language 
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teacher made tests. Please put the symbol of‖ ‗x‖ under each number representing those rating scales 

given above. 

N

o 

Items Alternatives 

A B C D E  

 

 

 

 

 

 

 

 

 

 

 

1. My English teacher includes both speaking and listening skills in 

continuous assessment proportionally as treated during classroom 

discussions. 

     

2 My English teacher sometimes includes the language components 

(grammar, vocabulary) in the test paper in appropriate proportion. 

     

3 My English teacher  includes the language skills(Reading, Listening 

speaking and writing) learned in the classroom in the test and mid exam in 

the appropriate proportion 

     

4 My English teacher prepares test items based on the time he/she spent in the 

classroom discussion in appropriate proportion. 

     

5  My English teacher includes writing skill in English mid and final 

examinations as treated during classroom discussions. 

     

6 The language skill my teacher gives much emphasis during preparing test and 

final exam is speaking. 

     

7 The content area my teacher gives much emphasis in test is grammar      

8 My English teacher usually includes all sub language skills in my English 

final examination equally 

     

9 My English teacher usually includes all major language skills in my English final 
examination 

     

1

o 

In English final examination, my teacher gives equal emphasis to all 

language skills 

     

  

Part III: About Emphasis given while teaching and testing grade nine English Language tests  

Directions: Please rank the following content areas according to the emphasis your teacher gives when he/she 

teaches  and gives test of English language ; i.e., give ‗1‘ to the most emphasized content area, ‗2‘ to the next 

most emphasized content area, and so on. 

1. The content area your teacher gives emphasis when teaching English. 

A. Grammar   C. Reading            E. Writing    

B. Vocabulary   D. speaking           F. listening   

2. The content area your teacher gives emphasis to when preparing test items: 

A. Grammar   C. Reading     E Writing      

                   B.   Vocabulary  D. speaking    F. listening     

 

Thank you very much indeed! 
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Appendix 6B: Students’ Questionnaire 

የማኀበራዊ ሳይንስና የሥነሰብ ኮሌጅ 

የእንግሊዘኛ ቋንቋና የሥነፅሁፍ ትምህርት ክፍል 

የተማሪዎች የፅሁፍ መጠይቅ 

ውድ ተማሪዎች፡- 

የዚህ መጠይቅ ዋና ዓሊማ የ9ኛ ክፍሌ የአንደኛ ወሰነ ትምህርት የእንግሉዘኛ ቋንቋ ፇተኛዎችን 
ይዘት በተመሇከተ ከተማሪዎች መረጃዎችን ሇመሰብሰብ ነው፡፡ 

ከመጠይቁ የሚገኘው ውጤት ሉደረግ የታሰበውን ጥናት ውጤታማነት ስሇሚወስን በመጠይቁ 
ሇተካተቱት ጥያቄዎች ትክክሇኛ ነው የምትለትን ምሊሽ ትሰጡ ዘንድ በትህትና ትጠየቃሊችሁ፡፡ 

ማስታወሻ” ፇተና»የሚሇው ቃሌ ሙከራ አጋማሸ ፇተናንና የማጠቃሇያ ፇተናዎችን ያካትታሌ፡፡ 

  ስሇትብብራችሁ እናመሰግናሇን! 

ክፍሌ 1 አጠቃሊይ መረጃ 

ክፍት ቦታዎችን በተገቢው መረጀ ሙለ፡፡ 

1. የት/ቤታችሁ ስም…………………………. 
2. ክፍሌና ምድብ………………………….. 
3. ፆታ ወ……………… ሴ……………… 

 
ክፍሌ 2፡ስሇ ዘጠነኛ ክፍሌ የእንግሉዘኛ ቋንቋ ፇተና ይዘት በተመሇከተ 
መመሪያ፡የ9ኛ ክፍሌ የእንግሉዘኛ ቋንቋ ፇተናዎችን ይዘት በተመሇከተ አምስት መመዘኛዎች 
ሇእያንዳናዳቸው ጥያቄ አይነት ተመድቧሌ፡፡ስሇክፍሌ ፇተናዎች ትክክሇኛ ነው ሇምትሇው/ይው 
ምርጫ በሳጥኑ ውስጥ በየጥያቄዎቹ ፊት ሇፊት የ’’X” ምሌክት አስቀመጥ/ጭ፡፡የምትሰጠው/ጭው 
መሌስ በምስጢር ይጠበቃሌ፡፡ 
በሰንጠረዡ ውስጥ ያለት ምርጫዎች የሚወክለት 
5. በጣም እስማማሇሁ  3.መወሰን ያቅተኛሌ 
4. እስማማሇሁ 2.አሌስማማም       1.በጭራሽ አሌስማማም 
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ተ
ቁ 

ጥያቄዎች አማራጮች 
5 4 3 2 1 

1 በክፍሌ ውስጥ የመማር ማስተማሩ ሂደት በተማርኩት 
መሰረት የማዳመጥና የመናገር ክሂልት ከፇተና ውጭ 
በተከታታይ ምዘና በተገቢው መንገድ ተካተዋሌ፡፡ 

     

2. የእንግሉዘኛ መምህሬ አንዳንድ ጊዜ የቋንቋ ክፍልችን (ስዋሰው 
/grammar/ እና ቃሊትን)ሚዛናዊ በሆነ መሌኩ በፇተና ሊይ 
ያካትታለ፡፡ 

     

3. የእንግሉዘኛ መምህሬ የክፍሌ ፇተናዎች ሁለንም የቋንቋ 
ክህልት (ማንበብ፣ ማዳመጥ፤መናገርና መፃፍ)በክፍሌ ውስጥ 
በተማርኩት መሰረት በፇተና ሊይ በተመጣጠነ መሌኩ 
ያካትታለ፡፡ 

     

4. የእንግዘኛ የክፍሌ ፇተናዎች በክፍሌ ከሚሰጠው ትምህርተና 
ጊዜ አንፃር በተመጣጠነ መሌኩ ተዘጋጅተዋሌ፡፡ 

     

5. እንግሉዘኛ መምህሬ የፅህፇት ክሂሌን በአጋማሽና/mid exam/ 
ማጠቃሇያ ፇተና ሊይ ክፍሌ ውስጥ በተማርነው መሰረት 
በተገቢው ሁኔታ ያካትታለ፡፡ 

     

6 ሙከራና የማጠቃሇያ ፇተና በሚወጣበት ሰዓት 
በብዛትየሚያተኩረው ንግግር/speaking/ ሊይ ነው፡: 

     

7 የእንግሉዘኛ ፇተና የበብዛት የሚያተኩረው ሰዋሰው ሊይ ነው፡      

8 በእንግሉዘኛ የማጠቃሇያ ፇተና ሊይ ሇሁለም ንዑሳን የቋንቋ 
ክኅልት እኩሌ ትኩረት ተሰጥቷሌ፡፡ 

     

9. የእንግሉዘኛ መምህሬ አብዛኛውን ጊዜሁለንም ዋና ዋና የቋንቋ 
ክህልቶች በማጠቃሇያ ፇተና ሊይ ያካትታለ፡፡ 

     

1
0 

በእንግሉዘኛ የማጠቃሇያ ፇተና ሊይ ሇሁለም ዋና ዋና የቋንቋ 
ክህልት እኩሌ ትኩረት ተሰጥቷሌ፡፡ 

     

 

ከፍሌ 3፡- በትምህርትና በፇተና ጊዜ መ/ራን የሚያተኩሩበት ይዘት 

በእንግሉዘኛ ቋንቋ ትምህርት ከፍሌ ጊዜ መምህራችሁ በሚያስተምሩበት የፇተና ጥያቄ 
በሚያወጡበት ጊዜ የበሇጠ ትኩረት ሇሚሰጣቸው የቋንቋ ክፍልችና ክህልቶች 
እንደቅደምተከተሊቸው አስቀምጥ/ጪ፡፡ ከፍተኛ ትኩረት ሇሚሰጠው የቋንቋ ክፍሌ/ክሂሌ#1» 
ቀጥል በ2ኛ ደረጃ ትኩረት ሇሚሰጠው #2»ወዘተ በማሇት  በቅደም ተከተሌ ባሇው ክፍት 
ቦታ ሊይ ከ1-6 ያለትን ቁጥሮች በደረጃ ፃፍ/ፊ፡፡ሇምሳላ መምህሬ ሲያስተምሩ 3ኛ ደረጃ 

     3 
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የሰጡት ሇማንበብ ነው ካሌክ/ሽ ማንባብ ከሚሇው ፊት ሇፊት ባሇው ሳጥን ውስጥ 3 
ቁጥርን ጻፍ/ፊ፡፡ምሳ. 

1. መምህሬ እንግሉዘኛ ቋንቋን ሲያስተምሩ የሚሰጡት ትኩረት በቅደም ተከተሌ 

ሀ. ሰዋሰው             ሇ. ቃሊት                ሐ. ማንባብ 

 

   መ. መናገር  ሠ. መፃፍ     ረ.ማዳመጥ 

2. መምህሬ እንግሉዘኛ ቋንቋን ሲመዝኑ ወይም ፇተና ሲያዘጋጁ የሚሰጡት ትኩረት በቅደም 
ተከተሌ 

ሀ. ሰዋሰው            . ሇ.ቃሊት                  ሐ. ማንባብ 

 

መ. መናገር   ሠ. መፃፍ        ረ.ማዳመጥ 
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                                           Appendix 6c 

Students‟ Response to the Emphasis Teachers Give in Teaching    and Testing 

English Language skills 

A. Students‟ Response to the Emphasis Teachers Give in Teaching  English Language 

skills 

 

 

 

 

 

B. Students‟ Response to the Emphasis Teachers Give in Testing English 

language skills 

 

 

 

 

 

 

Key: 

A =  Grammar                                               E =Writing 

B  =  Vocabulary                                            F =  Listening                     

C  =  Reading                                              

D =Speaking 

 

 

Teacher‘s emphasis to teaching 

Choice A B C D E F total  

Frequency 63 36 41 22 15 5 182 

Percentage 34.6% 19.98% 22.52% 12.08

% 

8.24% 2.74

% 

100% 

Teacher‘s emphasis to testing  

Choice A B C D E F Total 

Frequency 76 37 34 23 12 - 182 

Percent 41.75

% 

20.32

% 

18.68

% 

12.63% 6.59

% 

- 100% 
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Appendix 7: Teachers‟ Interview 

DebreBirhan University 

College of Social Science and Humanities 

Department of English Language and Literature 

Teachers‟ Interview 

 First of all I would like to thank you in advance for your cooperation in this interview.  The main 

purpose of this interview is to collect data about the content validity of grade nine English teacher 

made tests. 

 The outcome of this interview will depend on your genuine response to each item. Therefore, you are 

kindly requested to give your frank opinions. 

Part I: General Information 

1. your academic qualification Diploma /B.A. Degree/ Ma Degree/other 

2. Your teaching experience: _____________ years. 

3. Did you take any Educational measurement and Evaluation course? 

4. Did you take a course about English language testing? 

 

Part II Test Related Question 

1. How do you specify your tests?  

______________________________________________________________________ 

2. What is your view about test specification?    

3. How often do you develop your tests with a test specification? If not, why? 
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4. Do you think that your test have adequate coverage of each sub and major language skills? If  

not, why? 

5.For which sub language skills do you give emphasis in preparing test items? And why? 

   

6. Do your tests sample the language component and language skills in their appropriate 

proportion as they appear in the text book? If not, why? 

     

7. What guideline do you use to limit the number of items in your test for each Language skill? 

------------------------------------------------------------------------------------------------------------------ 

8. When you teach English language skills, to which language elements do you allot more time?  

Why?             

9. What is your view concerning the relationship between the contents of Grade nine English text 

book and the tests? 

             

10. What are the components of continuous assessment of grade nine English teacher made 

examination? 

             

11. How could you arrange the content area you give emphasis when teaching English and 

preparing test items? 

Thank you very much indeed! 
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Appendix 8: Interview for English Department heads 

Debre Birhan University 

College of Social Science and Humanities 

Department of English Language and Literature 

Interview for English Department heads 

First of all I would like to thank you in advance for your cooperation in this interview. 

The main purpose of this interview is to collect data about the content validity of grade nine 

English final examinations. 

The outcome of this interview will depend on your genuine response to each item. Therefore, 

you are kindly requested to give your frank opinions. 

Part I: General Information 

1.   Your academic qualification Diploma /B.A. Degree/ Ma Degree/other 

      2. Your teaching experience: _____________ years. 

      3. Did you take any Educational measurement and Evaluation course? 

      4. Did you take a course about English language testing?  

Part II Test Related Question 

1. What is your view about test specification?  What are its components?  

2. How often do you follow up English teachers to develop their tests with a testSpecification? If  

not, why? 

3. What guideline do you use to review test items in final examinations prepared by teachers in 

your school? 

4. What percentages of your English teachers have clear awareness about test Specification? If 
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they don‘t have awareness, how could you help them? 

5. Based on your evaluation, how often do you get test that have adequate coverage of each 

sub and major language skills? If not, what will you do? 

6. What percentage of your English teachers prepare test items including the macro and micro 

language skills in their appropriate proportion as they appear in the text book? If not, why? 

7.How do you see the correlation between the contents of grade nine English text books and final 

examination? 

8. How could you arrange the content area grade nine English teachers give emphasis when they 

areteaching and preparing  English test items? 

Thank you very much indeed 
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2. Did you take any Educational measurement and Evaluation course? 

T1. Based on what? A course related with measurement and evaluation? No, I 

only took only English language. 

T2.Yes. 

T3. Of course  

4. Did you take a course about English language testing? 

T1.Language testing? Yes, I personally took private language to develop 

language that is mainly on promising academic center and it is only on 

communication. Did you get anything helpful to prepare test? Not at all. It 

doesn‘t relate with it. 

T2.I don‘t remember but I think.  

T3.Of course I take it. 

                               Appendix 9: Response for Teachers‟ Interview 

Part I: General Information 

1.your academic qualification Diploma /B.A. Degree/ Ma 

Degree/other 

T1.I have BA degree based on English language. 

T2.Ok I‘m B. Ed in English language and literature.  

T3.BA degree  

2.Your teaching experience: _____________ years. 

T1.I have taught more than six years in English language. 

T2.I was teaching for the past 10 years including this year.  

T3. 3years. 

Part II Test Related Question 

1.How do you specify your tests?  

T1.I try to specify based on students‘ academic performance and related with the given text book.  
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T2.Ok I try to specify my tests according to the time I spend to teach each lesson. Which means 

when there is a lesson that takes more time, I will have so many questions on these parts. Even 

there are so many classifications. You can classify different patterns in grammar, listening and so 

on. These are my classification. 

T3.To specify the test, first of all, distinguishes the language or items which are important for 

students and understandable for them and select the topic which is essential for them. 

2.What is your view about test specification? 

T1.It concerns about four skills, that is writing, speaking, reading and listening. But most of the 

time, I try to specify, to evaluate students‘ grammar and including writing and speaking most of 

the time I use these.  

T2.Ah! My view about test specification is it is very useful if you specify. You are expected to 

just have questions which are limited under each topic and subtopics. For that matter, each 

teacher has to follow the specification. 

Do you have idea about its component? I doubt. I don‘t have clear information about it but by 

my own personal judgment and some other experience I try to classify by myself. I don‘t have 

any component.  

T3.My view is to specify based on students test, there are three kinds of students, i.e. clever, 

medium and low students. Based on the test should concern the students‘ ability.  

Do you have any idea about the component of test specification?  

Of course, Can you mention them? The test must be based on students‘ ability. 

3.How often do you develop your tests with a test specification? If not, why? 

T1.I try to develop by giving different techniques. Just I evaluate by continuous assessment first. 

Then when we come to the test, I just give practice before I give regular test. First get ready to 

the test and I give the test related what they have taught before in terms of what they have 
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learned and the text they learned related with the other books. Do you mean that you usually 

limit the items based on the test specification 

T2.Ok! Which means I try to learn from past specification to the next. Which means, we have 

test, mid and finals. So even the tests out of ten is specified. I‘m going to make ready of the tests 

by the specification. Then to avoid errors, I will see on part I focused previously then after I try 

to have another specification for next.  

So can I say that you usually develop tests based on specification? I have question bank. I try to 

accumulate question from each lesson and I will check errors and repetition.  

T3. Once a week. 

4. Do you think that your test have adequate coverage of each sub and major language skills? If 

not, why? 

T1.No, I don‘t think so. It depends on the season. But I try to just cover the language skills. What 

is the reason? In terms of the given topic of the text I may have the topic so I may rely on the 

content. So I specify based on what they have taught before.  

T2.Sometimes it has but sometimes it doesn‘t have. Because there are some cases by scarcity of 

time or by lack of your own preparation, you may forget determination day of tests. For that 

matter, without classification you can have even inadequate test. I am not saying that much 

inadequate but as it is compared with others but I try to have included major languages skills and 

sub skills in test.  

T3. Yes, of course. 

5.For which sub language skills do you give emphasis in preparing test items? And  why? 

T1.Most of the time I try to give emphasis to grammar. What is the rationale behind? Because 

students face grammar. If they don‘t know grammar, they can do nothing and it helps to act and 

communicate. 
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T2.I think it is very difficult to include listening in tests. But sometimes you give listening 

activities you may read and they may answer and you may mark it and as to me, I find it difficult 

to include listening in the test and final exam for that matter there are communication skills like 

dialogue and conversation. There are grammar and reading passage.  

T3. Writing, speaking and listening. 

Did you include writing and listening in exam? For exam, writing, reading and listening.  

     6. Do your tests sample the language component and language skills in their   appropriate 

proportion as they appear in the text book? If not, why? 

T1.Yes, the content doesn‘t include much what the students are expected to know but I give 

additional note to have a large portion and I give extra information but sometimes the topic may 

not address adequate information so it needs to add some information from other books. So do 

you mean that the content which is not there in the text book may be there in the test? Yes, it 

might be in the mid or in the final. I will give first. I will try to address additional notes. It is 

more relevant to the students.  

T2.As much as possible yes, I try to just include each language component as they appear in the 

text book as they are taught because they are going to take national examination next year. 

T3.Yah, it has relationship. It concerns based on the text and what they have learned in the class.  

So you are saying that the test is the reflection of what is there in the text book. Which refers 

what they have learned in the class. That means the test rises from the text. I think the topic 

should be present in the text.  

7. What guideline do you use to limit the number of items in your test for each Language Skill? 

T1.Even if there is no guideline, sometimes I use my guideline to cover the portion but 

sometimes it faces challenges to prepare guideline. I may have no time and the guidelines are not 

addressed at the end and some of these are problems. 
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T2.May be. Especially I try to have more questions on grammar because the grammar part is 

many and there is reading parts and the reading part is not more than 10 questions. And the next 

the remaining part is writing. They may have 2 or 3 questions about their future wishes and what 

they want to be.  

What is your reason to include many items in grammar? Because the text  book has many 

grammar part. Even in each unit, there is redundancy and for that matter, I think language needs 

frequent practice. So I repeat again and again.  

T3.I use a guideline what communication skills, reading skills, writing skills and sophomore and 

writing books. 

The question is about the guideline. Do you use any guideline to take items for major and 

sublanguage skills? Yes, I use yes, I use guideline. Could you mention some of them? Extreme 

books. 

8. When you teach English language skills, to which language elements do you allot more            

time? Why? 

T1.That is for reading and listening because my students are face most of time reading and 

listening. It is a big problem. It is a chronic problem. But I give more time to these two skills?  

T2.Most of the time I try to give more time is to speaking. As language focus on communication, 

I think the students are expected to overcome or to be a good communicator with the others. 

T3. Writing and speaking. Do you have any reason? Because speaking is must and writing is 

must. Reading is also must. 

9. What is your view concerning the relationship between the contents of Grade nine English text 

book and the tests? 

T1.Yes, it has relation, but the relation might be limited to if that is my thought is just broad by 

giving more information. Can I say that you add questions beyond the text book? Yes, I use most 

of the time. Because they expect as it appears in their examination. 
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T2.As to me, they have relation because if you are going to test students what you taught them, 

for that matter, what is there is expected to be here in the test also. We teach we try to check 

whether they know or not. So I think there is strong relation between the text book and the test. 

T3.That the test is which rise based on grade nine text book. Grade 9 text book is prepared for 

the students which concern for them so the test should raised from the text book and based on the 

students‘ ability.  

Do you mean that the test is the reflection of the text book? The test should be based on the 

students‘ text book because of if it is out of the text book it doesn‘t concern them. It may be 

difficult or hard for them. So the test should be prepared based on the text book. 

10. What are the components of continuous assessment of grade nine English teacher made        

examinations? 

T1. The examination component is assessed based on three skills. These would be writing, 

grammar part, and reading. Does it mean you evaluate students‘ speaking and listening skills 

under continuous assessment? Yes, but it doesn‘t include in the mid and final examination. At 

the final exam, I rely on grammar and writing, reading. Reading may be there, I usually rely on 

the skills and writing. I may just order to write a paragraph. 

T2.My assessment techniques are: there are quiz, group work and individual work. There are 

reading. They are given a chance to read to know to what extent they read and even to check 

their accent and pronunciation are expected to be checked.  

Is there any situation for you to assess listening skill under continuous    assessment?        

Yes, sometimes. When you read the text, you look at text so you can‘t control at them simply 

you open the recorder and they will listen. You guide them and you can cross check their 

listening ability.  

T3.Ya, test, mid exam and final exam and the other examination is checking exercise.  

In what content area you give value when you check their exercise? Here is to distinguish who 

properly write what I give note or not? Who gives attention or not? 



  

138 
 

Is there any situation for listening and speaking to be assessed under continuous assessment? No, 

there is no practical material.  

11. How could you arrange the content area you give emphasis when teaching English and 

preparing test items? 

T1.When I teach first my emphasis on reading and writing and sometimes listening. Most of the 

time, reading and writing are what I teach. I have got students who face reading and writing 

problem that is why I focus on them. What about the sub skills, the so called vocabulary and 

grammar? Do you ignore them or not? No, it relates with both the skills that I told you before, but 

in the final examination but I am not focus on grammar because the students faces problem on 

reading and writing. These are their challenges so I help them before the exam come. How about 

when you assess students‘ skills? To which skill do you give emphasis? Or is there any disparity 

on the skill you emphasize on teaching and testing? Ok, it depends on the topic but I try to separate 

students based on the students‘ performance. At the end, I try to speak more emphasis to speaking. 

The second one?Writing. That is my measurement what about the third and forth? That could be 

the vocabulary article, and essay part. To which skill do you give less emphasis when you prepare 

exam? That is most of the time listening and it could be the dialogue part. I don‘t give emphasis 

for such kinds of contents. 

T2.Ok! In the first place, listening is expected. After listening, they are expected to write 

something what they listen they write. Then after they can read what they have written before. 

Then after, we may have so many questions on grammar. 

So from this explanation, can you say listening is given the highest emphasis? Firstly yes, you give 

them the main idea and explain the lesson more. So they are expected to listen very carefully. As 

to me, if they didn‘t listen carefully, whatever is written there is difficult .So as a teacher, I 

suggest them to listen well. 

What about when you prepare test item? To which item you give much emphasis? If you are asked 

to order, how could you put them in order? Ok, first most of the time they are asked to read first. 

After they are evaluated to read, they can be asked grammar. And if they are evaluated their 
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vocabulary based on the reading, after reading you may have the vocabulary. There are also 

vocabularies within a single sentence. 

How about listening and writing? Do you include them to assess students or are they ignored? 

Recently if there are ample times, these skills are expected to be included, but I find it difficult to 

assess listening but for writing, it is possible. 

T3. Reading, speaking, writing, listening, vocabulary and grammar. 

Do you give equal share for all? Yes, they are equal. Because of without listening, reading is 

meaningless without reading writing is meaningless. What about when you prepare test items? Is 

there any disparity on the area you teach and test? I prepare the test based on the four skills 

because they are taken from the text. 

Which skill is given the highest focus in test? Writing, and second one? Speaking.Thethird?listening. 

What about vocabulary and grammar, do you ignore them? No, No. they are given the highest 

emphasis. Which one is given the highest value in test?  Vocabulary and grammar. 

NB. T =teachers involved in interview 
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Appendix 10: Response of Department Heads 

Part I: General Information 

1. What is our academic qualification? Are 

you diploma./BA. Degree/ Ma 

Degree/other 

D1. I have second degree. 

D2. BA degree. 

D3. BA degree in English. 

2 For how long have you taught English language?  

D1.I have taught for 17 years. 

D2. Twenty years. 

D3. 8 years. 

3. Did you take any Educational measurement and 

Evaluation course? 

D1. Yes I did. 

D2. Yes, of course. 

D3.Yes, I have taken.  

3. Did you take any Educational measurement and 

Evaluation course? 

D1. Yes I did.  

D2. Yes, of course. 

D3.Yes, I have taken.  

4. Did you take a course about English language testing? 

D1.Yes, I did, of course.  

D2.Yes. 

D3.Yes,I have taken it.
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Part II Test Related Question 

1. What is your view about test specification?  What are its components?  

D1.Ah! Well, my views about test specification is, it must be compulsory to school because it helps 

too much to make a test more valid and for language classes its components should focus on the 

4 language skills and other aspects of language.  

D2. As professional English language teacher, test should be designed or focus on the 4 basic skills 

or the content should cover on the 4 language skills speaking, writing, grammar, by the way it is 

sub skill, and listening and reading.   Test has to comprise or comprises 4 components. What are 

they? They are sub, what multiple choice item, subjective, matching mm… and also reading 

section or sentence comprehension.   

D3. Test specification is very important to prepare tests the questions based on the curriculum 

which means based on teaching learning process. Of course, to specify, we have to classify 

according to the domains. Affective domain cognitive domain and psychomotor domains and 

domain also has its part. 

2.How often do you follow up English teachers to develop their tests with a test     

specification? If not, why? 

D1.To be honest, we don‘t do too often because of the burden and  lack awareness it does not mean 

that we don‘t do it at all. We tried it sometimes but not regularly. 

D2.Ok! If there is a test, we give test we give test, so before submitting them, you know I cheek the 

questions the teachers designed.  

D3.As usual, based on our school habit, we have test one, mid, test two and final exam so I think 

per a year four time on semester. 

3. What guideline do you use to review test items in final examinations prepared by teachers in 

your school? 
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D1.The department prepares its own guideline but I can‘t tell you the guideline by now. But at the 

end of the year, we counter check the guideline of the teacher and if it has limitation we modify 

them if it is good, we use it further use.  

D2.There are checklists. You know I prepare checklist and based on that cheek list I cheek or assess 

the questions or the items.  

D3. A guideline? Unfortunately we don‘t have but simply as language we prepare ourselves to have 

a good questions.  

4. What percentages of your English teachers have clear awareness about test Specification? If 

they don‘t have awareness, how could you help them? 

D1.Very few of them, 25% of them have clear awareness and we are doing by traditional way. How 

could you help them? As department we are thinking about helping them by giving in training by 

inviting college and university lectures but still we haven‘t done it yet but we have a plan to do it 

in the future. 

D2. Ok they have such awareness. In other way, hundred percent are aware of it. Having this 

awareness, do you believe that all your teachers prepare test based on test specification? Yes of 

course.  

D3. Almost all. Almost all of them have awareness. Do they usually use test specification to 

prepare questions? According to the authority if they push and come to with them they can easily 

give them but if there is no good follow up they may missed. 

5. Based on your evaluation, how often do you get test that have adequate coverage of each sub 

and major language skills? If not, what will you do? 

D1.Very rarely. I think it is because of the teacher‘s lack of awareness. Every language elements are 

not considered and we are trying our best.  

D2.Ok! You mean how often you get test adequately covered? Yes. How often do you get test that 

have adequate coverage of each sub and major language skills? Frequently. Always you know, 
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the portion should be covered. I give comment and they revise or recheck their work. So it has to 

fulfill the criteria which I prepared on the checklist.  

D3. No, always the test should cover both skill, means sub skills and major skills. It must be 

always.  

6. What percentage of your English teachers prepare test items including the macro and micro 

language skills in their appropriate proportion as they appear in the text book? If not, why? 

 D1.You can also say now none of them. A few teachers, very handful of them. Most of them, 

because of the burden and lack of awareness, they didn‘t have information about it.  

D2.Yes, they are correlated; yon know the portion has to cover the content. I tried to cheek their 

text book and it has to coincide the content.  

D3.Ah! For this, still we don‘t have a research, but simply I can guess based on our school 

environment. Most of them may be include the skills that means, micro and macro skills in their 

appropriate ways.  

7.  How do you see the correlation between the contents of grade nine English text  book and 

final examination? 

D1.Because I don‘t teach in grade 9, I don‘t have much information. I don‘t know the text book. 

But from the information the teacher gives me, he is trying his maximum potential to correlate 

but still it needs more to be done. 

D2.It has to you know as far as you know concerning department head, I always check. The 

students should be asked what they have learned before that is why it has to coincide the learning 

and the text. So can we generalize as there ware correlation between grade nine English text 

book and tests? Yes, of course.   

D3.I think it is good. It is good as I think. Because as you know, the text book has six areas to cover 

and one test covers more than four skills. Which skill are you going to ignore from your 

examination? Listening is the first to be missed and writing also in some extent. Is there any 
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rationale behind ignoring these skills? of course, especially for the listening, as we know our 

school, there is no materials so because of that we missed the listening tasks in the text book and 

in the examination  

8. How could you arrange the content area grade nine English teachers give emphasis when   

teaching English and preparing test items? 

D1.Well, in our school, since it is private school, we give emphasis to language skills equally. A big 

problem is grammar. Which skill is given too much emphasis? Speaking and listening and 

writing as well. 

D2.It is not fixed but most of the time the writing not the reading comes first. Then vocabulary, 

then grammar and speaking come next. How about when they are preparing test? I don‘t think 

so. They may focus   on structure. I observed such teachers. And I advise them to change their 

strategy. What comes after grammar? Speaking, reading, listening and then writing. Do your 

teachers include listening in tests? Yes of course. In what way do they evaluate students‘ skills? 

By asking questions. There are questions or items designed to assess what they understand or 

not.  

D3.I hope the text book begins with the reading and reading is the first on their examination or 

according to the learning and teaching process and then there is vocabulary. After that grammar 

practice or usage of grammar and speaking and finally there may be writing. Which skill is given 

much emphasis? And which skill is given the least emphasis? Grammar has the most emphasis 

for practice and testing and least emphasis is given to the writing. There may be one or two 

writing items in the examination. So the most emphasis given to grammar and the least is to 

writing. Is it in both, practice and testing process? Yes, during the teaching also they give 

emphasis to grammar and they may add extra topics out of the text book and they also include 

what they taught.  

NB. D = Department head involved in the interview 
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