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Abstract 

The main intention of this study was to explore the implementation of vocabulary teaching 

strategies by English language teachers at Mito and Mito Jido secondary schools. The study 

tried to explored teachers’ perception on vocabulary teaching strategies, study to what extent 

teachers basically implement vocabulary teaching strategies in EFL classes. To do this, the study 

used descriptive survey method, which included both quantitative and qualitative methods. 

Descriptive statistics using frequencies and percentages were employed in analyzing the 

quantitative data and the qualitative data were analyzed qualitatively. The sources of data were 

grade nine and ten English language teachers and students at Mito and Jido Secondary Schools.  

The total population of the study was 556 both teachers and students. All the teachers used in the 

study using comprehensive sampling technique and 30% of the students which is 165 using 

simple random technique. The finding of the study shows that English language teachers hardly 

implemented variety of vocabulary teaching strategies. The researcher also found out some of 

the factors that challenged the implementation of different vocabulary teaching strategies in EFL 

classes. Here, the major factors the researcher got were lack of vocabulary teaching materials in 

the schools, absence of experience sharing and inadequate training regarding the vocabulary 

teaching strategies.  
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CHAPTER ONE: INTRODUCTION 

1.1. Background of the study  

According to Richards (2002), vocabulary is the core component of language proficiency and 

provides much of the basis for how well students speak, listen, read, and write. Similarly, 

Wilkins (1972) notes: “. . . without vocabularies nothing can be conveyed.” Other Scholars 

Oxford and Scarcella (1994) emphasize that vocabulary teaching is the biggest element of any 

language course.  It is central to language teaching and has paramount importance to language 

learners. Vocabulary is one of the knowledge areas in language, plays a great role for learners 

acquiring a language (Cameron, 2001). Vocabulary knowledge is often viewed as critical tool for 

second language learners because a limited vocabulary in a second language impedes successful 

communication. As pointed out by Harmer (1991), words are the building blocks of a language 

since they label objects, actions, ideas without which people cannot convey the intended 

meaning. The prominent role of vocabulary knowledge in second or foreign language teaching 

has been recently recognized by theorists and researchers in the field. Schmitt and McCarthy 

(1997) point out that vocabulary teaching has been regarded as one of the most important parts in 

L2 or foreign language acquisition. Accordingly, numerous types of strategies, approaches, 

techniques, exercises and practices have been introduced into the field to teach vocabulary. It has 

been suggested that teaching vocabulary should not only consist of teaching specific words but 

also aim at equipping learners with strategies necessary to expand their vocabulary knowledge 

(Nation, 2001).Therefore; vocabulary teaching should be effective in order for learners to use the 

instructed words meaningfully. One reason for this fact is that students learn more when they are 

actively involved. Teaching words is a crucial aspect in learning a language as languages are 

based on words (Thornbury, 2002). It is almost impossible to learn a language without words; 

even communication between human beings is based on words. Both teachers and students agree 

that knowledge of vocabulary is a central factor in teaching a language (Walters, 2004).  

During the last three decades, the outlook on vocabulary has radically changed and researchers 

have shown outpouring interests towards this area (Tylor, 1990). Therefore, the movement 

toward effective strategies for teaching vocabulary has emerged and then researchers and 
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language teachers have also suggested many strategies for vocabulary teaching (Cohen & 

Macaro, 2007; Mizumoto & Takeuchi, 2009). 

According to Ur (1996), there are various strategies for teaching new vocabulary to make 

learners become proficient at developing the appropriate vocabulary learning ability.  When the 

teaching and learning process takes place, problems would appear to the teachers. They have 

problems of how to teach students in order to gain satisfying results. The teacher may not 

prepare and find out the appropriate strategies, which will be implemented to the students. A 

good teacher should prepare himself or herself with various and up-to-date strategies. The most 

common idea among them is the crucial importance of vocabulary in communication and in 

language teaching; it is believed that the more words we know, the more fluently we can 

communicate (Schmitt 2000, Richards & Renandya 2002).Moreover, the importance of 

implementing different strategies in teaching vocabulary in the EFL classroom helps the learners 

to connect ideas and make associations. Thus, so as to realize this notion, the teacher needs to 

use different and interesting strategies, which make English lessons more exciting and 

motivating for learners. The strategies are useful for stimulating students‟ interest in words, and 

they promote thinking and talking about words.   

The interest of focusing on this vocabulary teaching strategies comes from two important 

reasons: firstly, the researcher believes that it is one of the most important area that language 

teachers raise as a problem in relation to the implementation of vocabulary teaching strategies 

and secondly, as a language teacher, the researcher himself believes that teaching vocabularies 

through different strategies is very crucial and un questionable in the language teaching. 

Based on this, the purpose of this study is to explore the English language teachers‟ 

implementation of the difference vocabulary teaching strategies in the EFL classes at Mito and 

Mito Jido Secondary Schools and possibly attempts to explore the types of vocabulary teaching 

strategies that were implemented frequently, and to suggest which of the strategies are best to 

teach vocabulary. 
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1.2. Statement of the problem  

 

In order to understand the language, vocabulary is crucial to be mastered by the students and 

needed to express our ideas and to be able to understand other people‟s ideas Wang (2006). 

Nunan (1999) also added vocabulary is one of the most essential components of language which 

makes it very plausible to acquire the most frequently occurring words in a language to be able 

to communicate in that language. Teaching words is a crucial aspect in learning a language as 

languages are based on words (Thornbury, 2002). It is almost impossible to learn a language 

without words; even communication between human beings is based on words. Both teachers 

and students agree that knowledge of vocabulary is a central factor in teaching a language 

(Walters, 2004).  

From the above scholars‟ point of view, we can understand that, teaching vocabulary is one of 

the most important parts of teaching English language. But as Carter (1998) indicated, for many 

years vocabulary has been the victim of discrimination by researchers who claimed syntax to be 

a more significant issue in the language development process. As a result, vocabulary teaching 

has not been gained attention in the English language teaching contexts. Because of the effect of 

structuralism and the Chomski‟s school of linguistics, which did not regard vocabulary as an area 

to focus on, the issue of vocabulary remained ignore (Carter and McCarthy 1988). 

It is still existed that vocabulary skill is not given greater emphasis taking in to account its 

crucial role in improving students‟ language skill efficiency which mainly helps them develop 

their communicative skill. Without the use of appropriate vocabulary teaching strategies, it is 

unable to improve students‟ communicative competence.  

During school to school experience sharing the researcher informed that Mito and Jido 

Secondary Schools English language teachers hardly implemented different vocabulary teaching 

strategies while they taught vocabulary. Moreover, according to the two schools principals, there 

was no systematically collected evidence which shows teachers perception and implementation 

on vocabulary teaching strategies in EFL classes. The researcher believed that, to make the best 

pedagogic decisions for the students, a systematic study on teachers‟ perception and 

implementation of vocabulary teaching strategies at secondary Schools level is important. 
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Some local researchers have made studies on vocabulary teaching strategies. For example, Hailu 

(2007) conducted on “vocabulary teaching techniques via plasma and students‟ attitude towards 

the vocabulary teaching techniques.” The study in general showed that the implementation of 

different vocabulary teaching techniques such as, pictures, actions, realia, and gesture by plasma 

TV has some problems. The researcher tried to identify the major vocabulary teaching 

techniques via plasma TV, investigating the students‟ attitude towards the vocabulary teaching 

techniques and the role of classroom teachers before, during and after the transmission. 

Aweke (2016) also studied on  “Assessing the practice of vocabulary teaching strategies grade 9 

students in focus” The findings of his research revealed that teachers were challenged by lack of 

clear awareness about appropriate vocabulary teaching techniques used in the classroom. The 

result of the study also indicated that there is a mismatch between syllabus expectation and the 

practices of English vocabulary teaching. Therefore, teachers and material designers should give 

attention to the complex nature of vocabulary knowledge with its importance. 

As far as the researcher‟s knowledge extends, no previous researches had attempted to conduct 

the same research as the present one. This research will investigate the extent of the 

implementation of vocabulary teaching strategies focusing the EFL teachers while other 

researchers, for instance, Hailu (2007) have given emphasis on vocabulary teaching techniques 

via plasma and showed the implementation of different vocabulary teaching techniques with 

plasma television. Moreover, Aweke (2016) explore the vocabulary teaching strategies focus on 

students but the current study was focus on teachers‟ use of vocabulary teaching strategies. 

Besides, the target students of this study were Mito and Jido Secondary Schools. There was no 

any systematically collected and organized evidence that shows how much the strategies of 

vocabulary teaching practically implemented in the two schools. Due to this fact, the researcher 

believes that, to make the best understanding for the students, a systematic study of vocabulary 

teaching strategies is important. 

Thus, the purpose of this study is, therefore, to explore how often English language teachers 

implement different vocabulary teaching strategies with reference to Mito and Jido Secondary 

Schools and to recommend some possible ways of overcoming related problems.  
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Based on the experience of the researcher teaching English language in secondary schools and 

understanding of the problem of implementing vocabulary teaching strategies, the researcher was 

initiated to do a research on how strategies of vocabulary teaching can be implemented by 

English language teachers during their classes and to answer the following research questions. 

1.3. Research questions  

The study attempts to answer the following research questions: 

1. What is the perception of teachers about implementing different vocabulary teaching strategies in 

EFL classes? 

2. To what extent English language teachers implement different vocabulary teaching strategies? 

3. What are the factors that hinder the implementation of different vocabulary teaching strategies in 

EFL classes? 

1.4. Objectives of the study 

              1.4.1. General objective 

The general objective of this study was to explore the implementation of EFL teachers‟ 

vocabulary teaching strategies in Mito and Jido secondary schools. 

              1.4.2. Specific objectives 

Based on the genera objectives, this study intends to achieve the following specific objectives: 

1. To identify English language teachers‟ perception about implementing the different vocabulary 

teaching strategies in EFL classes. 

2. To identify the vocabulary teaching strategies implemented in English foreign language classes.  

3. To identify the factors that affect the implementation of different vocabulary teaching strategies 

in EFL classes. 

1.5. Significance of the study  

Words are the building blocks in any language. By teaching the lexical items, students can start 

to develop their knowledge of the target language. As Meara (1980) points out, language 

students admit that they encounter considerable difficulty with vocabulary even when they 

upgrade from an initial stage of acquiring a second language to a much more advanced level. 
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The findings of the study are expected to give valuable information to serve as a feedback which 

contribute to improve the strategies in vocabulary teaching in the EFL classrooms and to develop 

the knowhow of different vocabularies. It will be significant to English as language teachers, 

students and researchers may be motivated to do more research work on the topic. Teachers can 

look into their use of allocating time of vocabulary teaching activities, implementation of 

strategies and, management of tasks. It is hoped that teacher trainers can also make use of the 

findings and also researchers may be motivated to do more research work on the topic.  And it 

also brings to the attention of syllabus designers and textbook writers the importance of 

incorporating strategies that encourage students' productive use of vocabulary. 

1.6 .Delimitations of the study  

The study is delimited in both the number of populations that are involved and in its area of 

investigation. The populations for the study were grade nine and ten English language teachers 

and students in Mito and Jido Secondary Schools. And the objective of the study is delimited to 

strategies in vocabulary teaching and it does not exhaustively explore all the strategies of 

teaching but concerned with only the most commonly used of vocabulary teaching strategies. 

1.7. Limitations of the study 

The study was conducted only two general secondary schools which included small number of 

teachers and students participants. It would be more comprehensive and general if it had 

considered more genera secondary schools but this was not done because of time and money 

limitations. As a result, conclusions and recommendations generalized from such a small number 

schools and participants might not represent all general secondary schools throughout Siltie Zone 

general secondary schools. 

1.8. Definitions and acronyms of key words  

                 A. Definitions of key words  

Exploring: in this study the word exploring refers to evaluation of teaching process held by 

teachers whether they teach vocabulary using different kinds of vocabulary teaching strategies in 

EFL classrooms. It also refers the act of searching for the purpose of discovery of information 

about different vocabulary teaching strategies. 
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Implementation: it is the stage when a teacher allows learners to work under the direction of           

him/her (Nunan, 1991:2). It refers to the teacher‟s usual vocabulary teaching systems/activities   

performed in actual EFL classroom.   

Strategies: defined as specific actions, steps or techniques giving oneself encouragement to 

tackle a difficult language task to enhance students vocabulary knowledge (Oxford and Scarcella 

,1994). 

Techniques: is implementation activity which teachers use within a given method. It is a 

particular track, stratagem or contrivance used to accomplish an immediate objective (Anthony 

1963: 63-7). 

Vocabulary: words we must know to communicate effectively (Neuman & Dwyer, 2009). 

Vocabulary Self-Selection strategy (VSS) : as it is an interactive teaching instructional strategy 

that promotes word consciousness, as students are actively engaged in identify important words 

from their reading to share with members of their classes.               

                  B.   Acronyms of key words  

 L1: First Language 

 L2 :Second Language 

 EFL: English as Foreign Language 

 VSS: Vocabulary Self-Selection 

 ESL: English as Second Language  

 ELL: English Language Learners 

 TBI: Task Based Instruction  
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CHAPTER TWO: REVIEW OF RELATED LITERATURE 

      Introduction 

The purpose of this chapter is to review some relevant literature on vocabulary teaching 

strategies, the importance of vocabulary in language teaching, some of the vocabulary teaching 

strategies and challenges in vocabulary teaching.   

2.1. The definitions of vocabulary 

Vocabulary can be defined as'' words we must know to communicate effectively used in 

speaking (expressed vocabulary) and words in listening (receptive vocabulary)'' (Neuman and 

Dwyer, 2009). As Ur (1998) defined words we teach in the foreign language or the stock of 

words which is used by a person, class or profession. According to Diamond and Gutlohn (2006) 

stated that vocabulary is the knowledge of words and word meanings. 

From the definitions above, it can be concluded that vocabulary is the total number of words that 

are needed to communicate ideas and express the speakers' meaning. That is the reason why it is 

important to teach vocabulary. Vocabulary is generically defined as the knowledge of words and 

word meanings. More specifically, we use vocabulary to refer to the kind of words that students 

must know to read increasingly demanding text with comprehension it is something that expands 

and deepens over time (Kamil&Hiebert, 2005). 

Stahl (2005) stated Vocabulary knowledge is the knowledge of a word not only implies a 

definition, but also implies how that word fits into the world. 

In short, what the definitions above about vocabulary have in common is the fact that vocabulary 

knowledge requires not only word meanings knowledge, but it requires the usage of the words in 

the appropriate context and in a natural way and also includes the relationship between new 

words acquired and the ones already acquired. 

 Therefore, teachers should implement strategies that teach the meaning of words in context and 

help students to associate the new vocabulary learned and what they already knew and help 

students memorize the words and their meanings.   
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2.2. Definitions vocabulary teaching strategies 

Vocabulary teaching strategies are defined as actions taken by the teacher to teach or practice 

target vocabulary. Thus, teaching strategy is teacher-initiated. According to the study of Hatch 

and Brown(1995) strategies for teaching  vocabulary fall into five essential steps: 1. having 

sources for encountering new words; 2. getting the forms of the new words; 3. learning the 

meanings of the words; 4. making a strong memory of the words; and 5. using the words. Based 

on the vocabulary acquisition theory, while teaching vocabulary, teachers should take into 

account the three important aspects of vocabulary teaching-word form, word meaning and word 

use. In other words, vocabulary teaching should cover both the central features of lexical items 

and their relations with other words. The best way of teaching vocabulary is to employ as many 

strategies as possible to cover the wide dimensions of learners' mental lexicon; it has been found 

that teachers tend to use a limited range of methods to teach vocabulary in many ELT 

classrooms. Opportunities for word building exercises and further discussion of the word 

meaning and usage in various contexts are rare. Many teachers have found that their students are 

normally aware that memorization (frequently rote learning from the lists) can be an efficient 

way of teaching words. This may reflect how vocabulary teaching strategies have been 

inappropriate, and this may: (1) lead to some negative teaching consequences because students 

may learn limited or even false equivalents; (2) students may be unable to use collocations, or (3) 

obtain non-differential concepts, and (4) use uninteresting methods to learn. Many teachers urge 

that there should be a change of teaching vocabulary. This changes should focus on extending 

perspectives on teaching strategies may not only on meanings and equivalents, but on a more 

complete framework of vocabulary knowledge (Lin, 1997).  

Teachers' narrow use of vocabulary teaching strategies may be because they believe that giving 

the meaning of words directly can be less time-consuming, or because of their familiarity with 

certain methods only. Moreover, it has been argued that vocabulary teaching is least likely to be 

effective, because there is a belief that vocabulary is learnt in a very limited way in classrooms. 

Students, therefore, have a general feeling that they "were not taught enough words in class", but 

have to rely on themselves in the learning process by speaking, reading or watching TV 

(Sanaoui, 1995).   
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2.3. The historical background of vocabulary teaching  

As to French (1983), vocabulary teaching had been given a great deal of concern 

in the 1930s (vocabulary control movement) before it became a neglected aspect of foreign 

language teaching programmers‟ in the 1940s, 1950s, 1960s and early 1970s (Carter and 

McCarthy, 1988). From the Grammar Translation Method to the Communicative Approach none 

of those language teaching methods which came into existence succeeding one another. The 

grammar transition method aimed at fostering accuracy and mastery of explicit grammatical 

rules left students to learn the necessary vocabulary themselves through bilingual word lists, 

which made a bilingual dictionary an important reference tool, (Schmitt, 2000). In this foreign 

language teaching method vocabulary were thought by translating whole texts word-for-word 

from the targeted language to learners‟ native language. The Direct Method was also 

characterized by having no interest in the importance of vocabulary teaching. The proponents 

used to believe that vocabulary would be acquired naturally through interactions during the 

direct manipulation of the language in the classroom. In this method vocabulary were thought 

using real life objectives and other visual materials. This seems to discredit the necessity of 

explicit vocabulary teaching at all. Similarly, the Audio-lingual method concerned with the 

teaching of structural patterns through drills need to include vocabulary only when it was felt 

necessary to sustain the drills. The pretty assumption, Coady (1993) that good language habits 

and exposure to the language itself would eventually lead to an increased vocabulary, reflects 

lack of clear method of vocabulary teaching. The audio-lingual method did not focus on teaching 

vocabulary rather the teacher drilled students in the use of grammar.  

The emergence of communicative language teaching method in the 1980s marked the paradigm 

shift in the history of language teaching from structure-based (grammatical accuracy) to 

meaning-focused (fluency) approach. At this time, it could be reasonable to expect that 

vocabulary would be given a major place of interest in language teaching because words are 

basically carriers of meaning. In this method, vocabulary is being thought using different 

vocabulary teaching techniques, such as, synonym of words, antonym of words, word map, 

contextual meaning, and so on. The same line of thought was also maintained by Richards and 

Rodgers (2001) in that “the building blocks of language and communication are not grammar but 

lexis, which is words and word combinations…”The old misconception that vocabulary would 
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take care of itself seems to be improving if not forgotten at all. Nation (2000) also comments that 

vocabulary seems to comeback once again on the agenda of foreign language teaching which 

was arguably neglected for a number of years. 

2.4. The importance of vocabulary knowledge 

Vocabulary instruction is important to help learners develop the kind of vocabulary knowledge 

that will contribute to their language learning success. Thus, vocabulary knowledge helps 

students with language comprehension. As Barra (2005) suggests comprehending a text 

successfully students need to have sufficient word knowledge. This is to say that the 

comprehension of a language depends on the amount of words that are known in that language. 

Also, students need to have sufficient word knowledge to understand what they read. Students 

can understand a writer‟s message only if they know the meaning of most of the words used in a 

text. Similarly, Nation (2001) states that readers need to know at least 97% of the vocabulary in a 

text for an adequate understanding of it. Without knowledge of the key vocabulary in a text, a 

learner may have serious trouble in understanding the message, that is, word knowledge is 

crucial to reading comprehension and determines how well students will be able to comprehend 

the texts they read. So, having students with a large amount of vocabulary knowledge is essential 

to language comprehension.  

In addition, vocabulary helps students with language production. Hubbard (1983) states that the 

more words a student knows the more precisely that student can express the exact meaning 

he/she wants to. Based on this view, to communicate effectively students need to know a large 

number of word meanings. Likewise, Cardenas (2001) states that vocabulary is used to 

determine the proficiency a student has in oral context. This is to say that vocabulary is an 

essential component to determine how much a student is able to communicate successfully. So, 

students have to overcome the lack of vocabulary knowledge in order to communicate 

effectively. Language teachers should focus on effective strategies to teach vocabulary, to help 

students, to develop their vocabulary knowledge and to communicate successfully.  

2.5. Approaches to vocabulary teaching  

Providing vocabulary instruction is one of the most significant ways in which teachers can 

improve students‟ reading and listening comprehension and speaking fluency and can be one of 
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the most challenging that a teacher can do well. Thus, what students learn depends not only on 

what they are taught but it depends also on how they are taught according to students‟ 

developmental level, and their interests and experiences. This belief requires that much closer 

attention should be paid to the methods chosen for vocabulary instruction. Vocabulary strategies 

should involve many opportunities for learners to use new words, to discuss words, and to 

compare new words with previously learned words. This is to mean, students need vocabulary 

instruction that will help them acquire new word knowledge and develop strategies to enable 

them to increase the depth of that knowledge over time. And to achieve these goals there are 

three main approaches in which vocabulary can be presented: explicit/direct vocabulary 

instruction, implicit/indirect vocabulary and independent vocabulary instruction (Curtis &Longo, 

2001). 

                2.5.1. Explicit vocabulary teaching 

In explicit vocabulary instruction the meaning of words is presented directly and then they can 

be illustrated with examples or using visual aids. Students benefit from explicit vocabulary 

instruction through the use of context to determine word meanings, as well as from opportunities 

to see and hear how words tend to be used (Read, 2000).  

Additionally, according to Blachowicz and Fisher (2000), explicit vocabulary should use 

definitional information and contextual information about word meanings. Therefore, the explicit 

vocabulary instruction is effective for providing information or developing step-by-step skills. 

              2.5.2. Implicit vocabulary teaching  

Hunt &Beglar, (2005) suggest that implicit vocabulary instruction is mainly student – centered. 

This is to say that implicit vocabulary teaching seeks a high level of student involvement in 

observing, investigating, that is, it takes advantage of student‟s interest and creativity and the 

development of interpersonal skills.  

Implicit vocabulary instruction encourages deducing word meanings from context, by engaging 

in oral language experiences at home and at school, or while reading books. Vocabulary growth 

occurs naturally when students read and listen to each other on a daily basis. That is, students 

internalize the word meanings in contexts, but incidentally. 
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In short, in indirect instruction, the teacher‟s role is seen as a facilitator, supporter, and resource 

person. The teacher arranges the learning environment, provides opportunity for student 

involvement, and when appropriate, provides feedback to students.  

                  2.5.3. Independent vocabulary teaching 

Independent vocabulary instruction refers to instructing learners how to be independent 

vocabulary learners. According to Oxford (1990) learners can understand a lot of words through 

systematic guessing and through the use of a dictionary. One relevant strategy to listening and 

reading success involve the use of contextual clues. Contextual clues are the reasons for many 

correct guesses about the meaning of written passages. Suffixes and prefixes are useful 

contextual clues to foster word meanings. 

However, the use of dictionaries can be complex and difficult tasks to achieve vocabulary 

knowledge.  According to Diamond and Gutlohn (2006), dictionaries do not always meet the 

requirements of language learners as users. In addition, to help students develop strong 

vocabulary knowledge requires more than having them look up words in a dictionary. Rather, 

students need instruction that will help them acquire new word knowledge and develop strategies 

to enable them to increase the depth of that knowledge over time. 

In short, according to independent vocabulary instruction the teacher can encourage and facilitate 

vocabulary teaching by helping learners learn strategies for determining the meaning of words 

independently. That is, teachers should instruct students to help them build their vocabulary and 

develop strategies to learn vocabulary on their own. 

2.6. Types of vocabulary teaching strategies  

There are a variety of teaching strategies that teachers can use to improve student vocabulary 

learning. Actually, there is no best strategy as students may have preference to one over another. 

The teachers‟ task is to provide students with varieties of strategies and let the students choose 

on their own. Some strategies may be good for some students at certain level. The same strategy 

which works well to some students may not be enjoyed by others. 

It is important to recognize that students at all levels do not simply see or hear a new word, look 

it up in the dictionary and then know it. For this reason much has been written about the 
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strategies teachers can use to help learners develop their knowledge of vocabulary and guide 

them how the words work together with other words to perform meaningful communication 

(Schmitt and McCarthy, 1997). 

As of Flanigan& Greenwood (2007), teaching vocabulary is not just conveying the meaning to 

the students and asking them to learn those words by heart. If teachers believe that the words are 

worth explaining and learning, then it is important that they should do this efficiently. Teachers 

should use different strategies in teaching English vocabulary to motivate the learners, enrich 

their vocabulary and enable them to speak English properly. Teachers should keep four factors in 

mind when they consider strategies to teach vocabulary: (1) the students they are teaching, (2) 

the nature of the words they decide to teach, (3) their instructional purposes in teaching each of 

those words, and (4) the strategies they employ to teach the words. 

Nation (1990) suggests different strategies that teachers of English can implement in their 

teaching vocabulary. 

             2.6.1. The vocabulary self – collection strategy (VSS) 

The Vocabulary Self-Collection Strategy (VSS) is an interactive-learning teaching strategy that 

promotes word consciousness, as students are actively engaged in identifying important words 

from their reading to share with members of their class. The strategy was first introduced by 

Haggard (1986) and since then has been adapted for various grade levels and instructional 

contexts. Students select words from their readings that are new and interesting, use the context 

and other resources to determine the meaning of the words, and nominate the words to be learned 

by others in the group or class. Therefore, in the selection of vocabulary, the teacher must be sure 

that the words or phrases chosen can be immediately incorporated into the students' linguistic 

range. Stahl (2005) stated vocabulary knowledge is knowledge; the knowledge of a word not 

only implies a definition, but also implies how that word fits into the world. Beyond definitional 

knowledge, meaningful vocabulary helps students‟ create relationships among and develop their 

vocabulary by fostering word consciousness and interest in words. 

In addition, Readence et.al (2001) also state that the purpose of Vocabulary Self -Collection 

Strategy (VSS) is to help students to generate a list of words to be explored and learned to use 

their own prior knowledge and interests to enhance their vocabulary. 
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As Haggard (1986) mentions some steps in implementing Self Collection Strategies (VSS), 

teachers introduce the purpose of VSS to students and they tell students that they will be 

expected to find new and interesting words from their readings that they will learn through a 

group nomination process. Then after teachers model how to select and nominate important 

words from the readings. Teachers show why the word they selected is important by providing a 

strong rationale. For example, they may show students that without knowing the word, they may 

not understand the sentence or surrounding sentences. These steps help students engage in the 

process of vocabulary self-selection. Students work in small groups of three to five, and they 

read a short passage from the book with the teacher. They are guided by the teacher to identify a 

word they wish to select. The teacher demonstrates how to use context and other resources to 

figure out the meaning of the word. Together, the students and the teacher engage in a discussion 

on developing a reason for nominating their word, and each small group moves to nominate one 

word for learning. Students use their own charts to write the word, the sentence from the text in 

which the word was found, the meaning, and the reason for selecting the word. 

To sum up, Vocabulary Self -Collection Strategy (VSS) lets the students choose new words that 

they want to learn. This strategy helps the students to understand the meaning of new words from 

the context and to integrate them with other sources that make them enable to learn. VSS also 

helps the students to make connection of the meaning of new words with other skills. The 

students can integrate the meaning of new words in their conversation, their writing and their 

reading. They will get many new words by sharing their words each other to the whole groups in 

the class. So, it will highly motivate the students to learn vocabulary because they can interact 

with their classmates to learn more about the unfamiliar words. 

             2.6.2. Context strategy 

Joan Gipe (1980) created a strategy called context strategy, where students use context clues in 

applying word meaning to unknown words. Context strategy encourages students to integrate 

information across sentences and at the same time incorporates the definition of the target word. 

This strategy requires that the teacher chooses target words from a selected passage and generate 

four sentences ranging from the more obscure (difficult to understand) usage to the most precise. 
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Initially teachers use a sentence from the passage so that concepts can be used to further link 

vocabulary learning to text comprehension. Teachers ask students to predict the definition of the 

words after they have reviewed the sentences. This strategy is time consuming because a lot of 

time is spent on each word; however, the multiple exposures, student involvement and the words 

taken from the text are very important for vocabulary development. So the emphasis of most 

teachers‟ vocabulary instruction entails one main tactic is encouraging students to glean meaning 

from context (Gipe 1980). 

According to Kaivanpanah&Alavi (2008), following the principles below will enhance the 

effectiveness of teaching vocabulary by the use of context clues:  

1. Highlight textual clues that lead to the meaning of the target word. This will enhance students‟ 

capability to recognize textual clues. Clues include synonyms, definitions, antonyms, contrasts, 

and examples.  

2. Select texts in which the target words occur a few times. 

3. To enhance accuracy of students‟ inferences of target words, teach them background 

knowledge of the text. 

4. Occasionally have ELLs look up the word meanings in a dictionary to validate the accuracy of 

their inferences. This helps them develop met cognitive awareness of the level of accuracy of 

their inferences. 

                 2.6.2.1. Types of contextual strategies 

Context clues are indicators of the meaning of a word. Such clues may be in the sentence that 

contains the word or somewhere else in the text within close proximity (Stahl, 1999). Context 

clues include definitions, examples, comparisons and contrasts, summery, synonyms and 

antonyms. 

1. Definition- Often the writer defines the meaning of the word right in the sentence or gives 

enough explanation for the meaning to be clear. 

2. Example- Many times an author helps the reader get the meaning of a word by providing 

examples that illustrate the use of the word. 
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3. Comparison and Contrast- Comparison and contrast usually show the similarities and 

differences between persons, ideas, and things 

4. Summary- A summary clue sums up a situation or an idea with a word or a phrase.  

5. Synonyms- Very often the reader can find in the same passage a familiar word that relates to a 

subject in a manner similar to the way that the unfamiliar term does. 

6. Antonyms- Words with opposite meanings may be found in the same context. 

2.6.3. Collocation strategy 

Teaching vocabulary is more than presenting new words to the students. The students must know 

how the words work together with other words to perform meaningful communication. So the 

word collocations can be defined in many ways by different scholars. According to McCarten 

(2007) states that the way in which two or more words are typically used is generally called 

collocations. Moon (1997) also stated that collocations are words that occur together with high 

frequency and refer to the combination of words that have a certain mutual expectancy. 

Collocations consist of two parts: a pivot word which is the focal word in the collocation and it‟s 

collocate(s), the word or words accompanying the pivot word (Shin & Nation, 2008). 

According to Carter (1998), there are two types of collocations: lexical collocations and 

grammatical collocations. Lexical collocations are combinations of nouns, adjectives, adverbs, 

and verbs such as Verb + Noun (e.g. break a code, lift a blockade), Adjective + Noun (e.g. strong 

tea, best wishes), Noun + Noun (language school), Verb + Adverb (e.g. affect deeply, appreciate 

sincerely), Adverb + Adjective (e.g. deeply absorbed, closely related. Grammatical collocations 

are combinations of content words (nouns, adjectives or verbs) and a grammatical word such as a 

preposition or certain structural patterns. 

As of Nattinger (1988), the meaning of a word mostly depends on the other words that it 

collocates with; by the help of these collocates the learner keeps the words in memory and can 

easily infer the meaning from the context. He also argues that the notion of collocations is 

extremely important for acquiring vocabulary but its potential has not been fully utilized. 
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2.6.4. Cooperative strategy 

According to Barkley, Cross and Major (2005), collaborative learning has come to mean students 

working in pairs or small groups to achieve shared learning goals. Three features of collaborative 

learning are intentional design, co-laboring, and meaningful learning. In intentional design, 

teachers divide students into different groups and may use pre-structured activities or design a 

new structure of their own. Co-laboring is a Latin meaning of collaboration, it means that all 

students in the group must engage in an activity as a team. The last feature is meaningful 

learning in which all students work together on a collaborative assignment, so they increase their 

knowledge and information during collaborative activities. These three features are important 

and vital to collaborative meaning. 

Cooperative teaching is the key to deal with children with various abilities and diverse area of 

intelligences. This teaching method lets the students search and find out the best path to learn 

given subjects by themselves. Students are free to express what they have in mind to complete 

the tasks given during the lesson. The Cooperative teaching strategies share the idea that students 

work in groups to accomplish a group goal. In order to teach vocabulary in a meaningful and 

enjoyable way is using group work (Muijs and Reynolds, 2008). 

Group work is part of cooperative strategies of teaching- learning. It is one of the best ways of 

encouraging active learning by arranging the learners‟ work together in group. It can take many 

forms involving pairs of students working together, up to ten learners together or it can involve 

students who work individually and come together in groups to compare and discuss the results 

of their group. If necessary, random, gender, interest and ability groups can be formed 

(Kyriacou, 1998). 

Cooperative teaching method is considered a suitable method for students and has several 

advantages compared with other methods. Cooperative learning methods have a contribution that 

can be given to the development of social skills of students. Working with other students can 

help students to develop their empathic abilities by giving them the opportunity to see the angles 

of view of others, which in turn can help them to realize that everyone has strengths and 

weaknesses. Trying to find a solution to a problem in the group also develop skills such as the 

need to accommodate the views of others (Muijs and Reynolds, 2008). 
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2.6.5. Task based vocabulary teaching strategy 

As stated by Wang (2006), task-based language teaching can make language learning in 

classrooms closer to the natural route and may reach a higher rate of language acquisition 

because it provides learners with a clear communicative goal, interaction is needed to reach the 

goal, and comprehensive input can occur, and then language acquisition is facilitated. 

According to Bourke (2006), there are advantages and disadvantages to task-based instruction. 

The advantages are numerous. First of all, TBI is suitable for all ages and backgrounds, 

especially young learners. All learners have learned their L1 in a contextualized setting, learning 

grammar and structure inductively. Their focus is on meaning, not form. A special consideration 

for these learners is that their language skills are still developing and teachers must be careful to 

create appropriate tasks for their level. 

As for the disadvantages, a major one is that TBI requires a high level of creativity and initiative 

on the part of the teacher. Other disadvantages are that students may prefer more traditional types 

of teaching. TBI relies heavily on student motivation and commitment. Students, who are used to 

a teacher-fronted classroom with little interaction on their part, might feel uncomfortable, and 

even unwilling to take some of the language risks involved in completing the tasks, especially if 

the tasks occur outside the classroom. 

  2 .6.6. Word mapping strategy 

The purpose of the Word Mapping strategy is to promote the students‟ deeper understanding of 

words through depicting varying relationships between and among words. Word maps are visual 

displays of word meanings organized to depict relationships with other words. Research reveals 

that to develop students‟ vocabularies, teachers need to promote in-depth word knowledge (Beck, 

et al 2002). The word mapping strategy, or semantic mapping, is one of the most powerful 

strategies to teach vocabulary because it engages students in thinking about word relationships 

(Graves, 2008). The strategy promotes students‟ active exploration of word relation- ships, thereby 

leading to a deeper understanding of word meanings by developing their conceptual knowledge 

related to words. The effectiveness of word mapping is supported by research. For example, a 

study comparing mapping word relationships and a contextual approach to learning words 

indicated that semantic mapping produced greater gains in word learning (Margosein, et al 1982). 
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Students learn about words through mapping because it helps them examine the characteristics of 

the word concepts, categorize words, and see relationships among words that are similar as well as 

those that may be different. Such activities that are part of the Word Mapping strategy are 

cognitive strategies that lead to a deeper understanding of words and the concepts that they 

represent. The Word Mapping strategy is referred to by different names, such as semantic 

mapping, concept mapping, and word clusters. The strategy may be adapted to the nature of 

vocabulary instruction, the learning outcomes, and students‟ grade levels. For example, for 

learning some words, it may be more appropriate to have students explore the synonyms, 

antonyms, and origin of the words; whereas for other words, it may be more helpful to find 

examples and non examples of the words. Further, Reutzel and Cooter (2008) suggest the use of 

word maps with English language learners for vocabulary instruction because it offers a way for 

them to demonstrate and connect their prior knowledge to new concepts and, at the same time, 

serves as a useful tool to categorize information. 

A  

                          Model of word mapping (Graves, 2008).   

 

2.7. Factors in vocabulary teaching strategies 

Recent research indicates that teaching vocabulary may be problematic because many teachers 

are not confident about the best strategy in vocabulary teaching and at times does not know 

where to begin to form an instructional emphasis on word teaching (Graves, 2008). Teaching 

words is a crucial aspect in teaching a language as languages are based on words (Thornbury, 

2002). It is almost impossible to teach a language without words; even communication between 
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human beings is based on words. Both teachers and students agree that acquisition of the 

vocabulary is a central factor in teaching a language (Walters, 2004). Teaching vocabulary is one 

of the most discussed parts of teaching English as a foreign language. When the teaching and 

learning process takes place, problems would appear to the teachers. They have problems of how 

to teach students in order to gain satisfying results. The teacher should prepare and find out the 

appropriate strategies, which will be implemented to the students. A good teacher should prepare 

himself or herself with various and up-to-date strategies. Teachers need to be able to master the 

material in order to be understood by students, and make them interested and happy in the 

teaching and learning process in the classroom. The teachers have to know the characteristics of 

his or her learners. They should prepare strategies and suitable material in order to gain the target 

of language teaching. 

As of Texas Reading Initiative (2002) there are some barriers to help students develop word 

knowledge in breadth and depth, we must first recognize the following four fundamental 

obstacles, and then develop teaching practices to address those obstacles: 

1. The size of the task- the number of words that students need to learn is exceedingly large. We 

know that, on average, students add 2,000–3,000 words a year to their reading vocabularies. This 

means that they learn from six to eight new words each day an enormous achievement. 

Individual differences in vocabulary size also involve large numbers. Some students may know 

thousands more words than other students in the same classroom. 

2. The differences between spoken English and written, or “literate” English- the vocabulary of 

written English, particularly the “literate” English that students encounter in textbooks and other 

school materials, differs greatly from that of spoken, especially conversational, English. 

Students, both English language learners and those for whom English is the first language may 

have limited exposure to literate English outside of school. 

3. The limitations of sources of information about words- the sources of information about words 

that are readily available to students - dictionaries, word parts and context-pose their own 

problems. Each can be difficult to use, uninformative, or even misleading. 

4. The complexity of word knowledge- knowing a word involves much more than knowing its 

dictionary definition and simply memorizing a dictionary definition does not guarantee the 
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ability to use a word in reading or writing. Adding to the complexity is the fact that different 

kinds of words place different demands on learners. 

5. Lack of creating genuine communication- communicative language teaching holds that 

learning takes place through genuine communication. However, determining how to create 

genuine communication within the classroom setting presents challenges to teachers. 

To overcome these obstacles, teachers need to engage different types of vocabulary teaching 

strategies according to their suitability and implement them to accommodate and support the 

instruction.   

2.8. What vocabulary should be taught?  

Nowadays linguists suggest that teachers can decide and select the words to be taught on the basis 

of how frequently they are used by speakers of the language. McCarthy (1990) rightly points out, 

knowing a word involves knowing its spoken and written context of use; its patterns with words of 

related meaning as well as with its collocation partners; its syntactic, pragmatic and discourse 

patterns. It means knowing it actively and productively as well as receptively.    

Determining which words to teach and how to teach them are important decisions that affect 

vocabulary teaching. Not all vocabulary words require the same level (depth) of instruction. 

Students need to know some words deeply and others only at the surface level. In addition, the 

students in a classroom can represent a wide range of language experiences and vocabulary 

knowledge. Because of the immense number of words that young students need to learn, selecting 

appropriate words for instruction is critical.   

Thus, in determining the vocabulary to be taught to students, the teacher should know which 

should be taught first, second and so on. So, teachers who design their vocabulary instruction 

purposefully can target specific words that will enhance their students‟ vocabularies. They select 

and emphasize each vocabulary word relative to its importance to understanding the text, its 

frequency across texts and subject areas, and their students‟ knowledge of that particular word.   

 According to Harmer (1991), the general principle of vocabulary that should be taught first is the 

frequency of vocabulary that appears in the students‟ daily communication. Such as, „books‟, 

„house‟, „names of subjects‟, „teacher‟ and so on. Another principle of teaching vocabulary is to 
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teach from concrete words and gradually become more abstract ones. The words like chair, table, 

chalk, and book are easy to explain because those words are in front of the students. The word 

„concept‟, however, is difficult to explain, because it is not physically represented in the 

classroom. One more principle that has been used to determine which words to be taught is 

coverage “a word is more useful if it covers more things than if it only has a very specific 

meaning”. For example, the word “book” it covers a lot of meanings. It can be „notebook, exercise 

book, text book, hand book, and so on.  Based on the above the principles (the criteria) of 

determining the vocabulary to be taught are as follows:  

Range - the extent to which a word occurs in different types of texts.  

Coverage - the capacity of a word to replace other words.  

Frequency - the number of occurrences of a word in the target language.  

Learn ability - the extent to which a word can be learned without difficulty.  

Language needs - the extent to which a word is regarded as essential for the specific outcomes of 

the course or communication purposes.  

The generalization that might be made from these ideas is that students might be given easier 

words to start with. This means, give students vocabulary that has the closest word-for-word 

exchanges between the native language and target language in concepts for them. Most educators 

would suggest that the words that are mostly frequently used in English are beneficial for learning 

and that various word lists can help teachers select words appropriate to various grade levels and 

content areas (Nan Jiang, 2004).  

2.9. The implication of teaching vocabulary   

Thornbury (2002) declares the implications of teaching vocabulary regarding how learners learn 

and develop vocabulary as follows:  

 Learners need tasks and strategies to help them organize their mental lexicon by building 

networks of associations.  

 Teachers need to wean themselves off reliance on direct translation from their mother 

tongue. 
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 Words need to be presented their typical contexts, so that learners get a feel for their 

meaning, their register, their collocation, and their syntactic environments.  

 Teacher should direct attention to the sound of new words, particularly the way they are 

stressed.  

 Learner should aim to build a threshold vocabulary as quickly as possible.  

  Learners need to be involved in the learning of words.  

 Learners need multiple exposures to words and they need to retrieve words from memory 

repeatedly.  

  Memory of new words can be reinforced if they are used to express personally relevant 

meaning.  

 Not all the vocabulary that the learners need can be taught: learners will need plentiful    

exposure to talk and text as well as training for self-directed learning. 

2.10. The role of teachers on vocabulary teaching in EFL classes  

One of the important roles of the language teacher is to help their learners find the easiest way of 

conveying new information into the already existing system of the mental lexicon (Thornbury, 

2004). Moreover, students need to acquire the ability to store the information for as long as 

possible. Another helpful element is motivation, which is closely linked with attention. “A very 

high degree of attention (called arousal) seems to correlate with improved recall” (Thornbury, 

2004: 25). Connected to this, emotional value of words should be considered as well. To develop 

content-specific vocabulary, teachers need to provide lots of opportunities for students to talk 

about the words. This also means explicit instruction is necessary through providing the 

appropriate materials that should help the learners become better learners of vocabulary by using 

different strategies and they can use to continue learning outside the classroom. In line with this, 

the teacher may draw students' attention on a particular word by writing the new words on the 

blackboard; the learner may focus on the meaning of a word by providing a definition, a synonym 

or L1 equivalent (Nation, 2001). Teachers are in charge of devising a systematic way of teaching, 

instead of resorting to concrete strategies (Laufer, 2005 in Stephen, 2012). In relation to this, the 

teacher can provide a description, explanation, or example of the new term. Teachers demonstrate 

how to use context and other resources to learn the meaning of the word. For example, they may 

use the context or they may refer to the glossary, dictionary, diagrams, or illustrations to unlock the 
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meaning of the word. After students are familiar with the strategy, teachers provide guided practice 

to support the use of vocabulary self selection during reading and organize students in small 

groups for reading. Thus, the teacher should help students build up and use a mental lexicon in 

such a way that they will be capable of storing, keeping and retrieving words when needed.  

Furthermore, language teachers need to improve students' awareness of vocabulary teaching 

strategies including active processing of the foreign language. Also, they need to make students 

aware of the importance of an independent and structured approach to language teaching. One of 

the essential functions of English language teacher is to encourage students to find the easiest 

manner of conveying new information in the existing system of the mental lexicon. In addition, Ur 

(1996) talked about teachers' role in teaching vocabulary. For example, in Grammar Translation 

approach, the teacher explains rules and meaning of words in the learners' native language and 

organizes practices such as translation. It was assumed that teaching vocabulary requires a 

considerable time. For example, Shanahan (2006) asserted that it is important that teachers allot 

time for the direct teaching of vocabulary, but they also should seek opportunities to enrich 

vocabulary knowledge with other activities. Teacher should introduce new vocabulary that 

students are about to confront in their reading. Also, since reading texts can influence students' 

vocabulary learning, teacher should show care in the selection of these materials to ensure that 

they introduce useful words with sufficient context and illustration. 

 In general, Vocabulary knowledge plays a crucial role in closing ELLs‟ literacy achievement gap. 

Teachers need to cultivate vocabulary growth in ELLs through a language and word enriching 

environment as well as engaging and interesting strategies in vocabulary.     

2.11. The teachers perception on vocabulary teaching strategies 

Richards, et al (2001) stated that perceptions were found to be far more influential than knowledge 

in determining how individuals organize and define tasks and problems, and were better predictors 

of how teachers behaved in the classroom than other factors. And as Rifkin (2000) explained 

teachers‟ beliefs about the teaching process are of crucial importance to the success or failure of 

learners' efforts to master a foreign language. Horwitz (1985) also in harmony with previous 

statements concluded that teachers‟ perception is a central construct which deals with human 

behavior and influence teachers‟ consciousness, teaching attitude, teaching strategies, teaching 
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behavior and learners‟ development. Different teachers‟ perceptions were under questions in a lot 

of researches like those ones which focused on pedagogical beliefs in particular. Vocabulary 

teaching is considered as a crucial task for second language learners in their attempts to improve 

linguistic competence (Gu, et. al, 2005). Research clearly indicates that children with larger 

vocabularies have higher school achievement (Beck et al, 2002).As indicated from different 

researches, teaching perception, exposure to different teaching strategies will lead to different 

beliefs and consequently to different behaviors in the classroom. Teachers‟ ideas, their views of 

the world, their values and conceptions of their environment will affect seriously on their actions 

in the classroom. And these actions consequently will lead to some reactions in learners which 

cannot be separated from those of teacher. What you believe has more power than what you dream 

or wish or hope for. You become what you believe (Oprah, 2010).  

 Teacher beliefs have been found to mutually interact with teachers‟ pedagogical practices (Borg, 

2009). That is, teacher perception can motivate, shape, or guide teachers‟ pedagogical practices 

while teachers‟ classroom practices can impact upon their beliefs. Teacher beliefs and pedagogical 

practices have also been observed to be consistent sometimes (Johnson, 1992) but inconsistent at 

other times (Fang, 1996).  

2.12. Studies on vocabulary teaching strategies  

Some researchers have made studies on vocabulary teaching strategies. For example, Hailu 

(2007) conducted on “vocabulary teaching techniques via plasma and students‟ attitude towards 

the vocabulary teaching techniques.” The study in general showed that the implementation of 

different vocabulary teaching techniques such as, pictures, actions, realia, and gesture by plasma 

TV has some problems. The researcher tried to identify the major vocabulary teaching 

techniques via plasma TV, investigating the students‟ attitude towards the vocabulary teaching 

techniques and the role of classroom teachers before, during and after the transmission. 

Aweke (2016) also studied on  “Assessing the practice of vocabulary teaching strategies grade 9 

students in focus” The findings of his research revealed that teachers were challenged by lack of 

clear awareness about appropriate vocabulary teaching techniques used in the classroom. The 

result of the study also indicated that there is a mismatch between syllabus expectation and the 
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practices of English vocabulary teaching. Therefore, teachers and material designers should give 

attention to the complex nature of vocabulary knowledge with its importance. 

As far as the researcher‟s knowledge extends, no previous researches had attempted to conduct 

the same research as the present one. This research explored the extent of the implementation of 

vocabulary teaching strategies focused on the EFL teachers while other researchers, for instance, 

Hailu (2007) have given emphasis on vocabulary teaching techniques via plasma and showed the 

implementation of different vocabulary teaching techniques with plasma television.  

Moreover, Aweke (2016) explore the vocabulary teaching strategies focus on students but the 

current study was focus on teachers‟ implementation of vocabulary teaching strategies. Besides, 

all of the researches I have come across address did their study on other secondary school 

students, the students under this study were different. This means that the target students and 

teachers of this study were at Mito and Mito Jido Secondary Schools grade 9 and 10 teachers‟ 

and students. 
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CHAPTER THREE: RESEARCH DESIGN AND METHODOLOGY 

3.1. Introduction  

This chapter discusses the methodological concepts and how they were enacted. It included the 

design of the research, source of data, sample of the population and sampling techniques, 

instruments and procedures of data collection and method of data analysis are stated hereunder.  

3.2. Research design  

The main objective of this study was to explore the implementation of vocabulary teaching 

strategies by English language teachers.  For this purpose, a descriptive survey research design 

was used to describe a phenomenon involving both qualitative and quantitative methods. Kumar 

(2006) justified that descriptive research design is an excellent type for obtaining thick 

description of a complex issue in its context. The two methods can provide information 

concerning the status of the current implementation of vocabulary teaching strategies in teaching 

English as a Foreign Language (EFL) in the selected schools. Besides, the items which included 

in the data gathering instruments were considering the two methods. Finally, by collecting the 

relevant data, the researcher draws valid conclusions and recommendations.  

3.3. Research methodology 

            3.3.1. The research setting  

The study was carried out in two governmental schools called Mito and Mito Jido general 

Secondary Schools. The schools were located in Southern Nations and Nationalities region Silite 

zone Lanfiro woreda. The two schools were selected based on some considerations. First, the 

researcher has worked as a teacher around the selected schools and during school to school 

experience sharing the researcher observed that teachers did not use different vocabulary 

teaching strategies while they taught vocabulary. Second, the closeness of the schools helped for 

the researcher to make frequent contact to the subject of the study and avoids unnecessary 

expenses in time, money and energy as far as the capacity of the researcher is considered. The 

other reason was, as the directors of the schools told to me, there was no previous researcher 

conducted a study on vocabulary teaching strategies at these two schools. Therefore, the 

researcher believed that the study might fill the gap of the problems. 
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          3.3.2. Sources of data and population of the study  

The sources of data were grade nine and ten English language teachers and students at Mito and 

Mito Jido Secondary Schools. According to the information from the schools, in 2010 E.C. 

academic year, there were totally 6 English language teachers (Mito: 4 and Jido: 2), and 550 

students from the two schools (Mito: 300 and Jido: 250) .Therefore, the total population of the 

study was 556 both teachers and students.  

            3.3.3. Sample size and sampling techniques 

The target samples of the study were Secondary Schools English language teachers and students 

at Mito and Jido Secondary Schools in Southern Nations and Nationalities region Silite Zone 

Lanfiro Woreda.  

A. Selection of sample  teachers  

There were six English language teachers in the two Schools (Mito=4 and Jido =2). To select the 

teacher participants, the researcher employed comprehensive sampling technique. Since the 

numbers of teachers in the schools were not large enough, all the English language teachers were 

included in the study.  

B. Selection of sample students 

 Concerning to the selection sample size, there is no particular rule that can be used to determine. 

However, Singh (2006:94) suggests as, "Descriptive research typically uses larger samples; it is 

sometimes suggested that one should select 10-20 per cent of the accessible population for the 

sample." He also claimed that with a large sample the data are likely to be more accurate and 

precise. 

To select participant of the students, the researcher, first identified how many grade nine and ten 

students were in the schools and their sections. Based on this clear information, there were 300 

students in Mito Secondary School that means, 155 and 145 grade nine and ten students 

respectively. Both grade level students assigned into 6 sections (three grade nine and three grade 

ten students). 
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In Jido Secondary School, there were 250 students (123 grade nine and 127 grade ten). 

Therefore, there were 278(155+123) grade 9 students in both schools which categorized in six 

sections. In each section, there were approximately 46 students and the researcher took 14(30%) 

students. Simple random sampling technique was used to choose the allotted number of students 

from each section. This technique gives every members of the total population in each section 

the same chance (probability) of being selected and selection of one individual in no way affects 

the selection of another individual.    

In order to select the participants from each section, the researcher invited the students of each 

section to draw lots between S1 and S0. „S1‟ (students being samples) and thirsty two (32) 

students „S0‟ (students not being samples) equal sized piece of paper were written and wrapped 

and put all the papers on the tray. For each section there were 14 „S1‟ and the rest 32 wrapped 

papers were „S0‟. Then, the researcher let the students to pick up the wrapped papers. Those who 

drew „S1‟ were selected. Therefore, out of, 278 grade nine students of both schools 83(30%) 

students were selected from each school.  

Similarly, by using the same technique for grade 10 students (6 sections), out of, 272 total 

students 82(30%) of them were selected for samples of the study. As a result, 165 students were 

selected for questionnaire from the two schools and grade levels. 

       3.3.4. Data collection instruments  

Different instruments were used for data collection for this study. Taking the advantages of using 

both quantitative and qualitative approaches into consideration interview, classroom observation 

and questionnaire were used. First, Interview was held with teachers to assess the teachers‟ 

perceptions and implementations of vocabulary teaching strategies. Then, there was a classroom 

observation in order to crosscheck the data of the teachers‟ interview. Finally, questionnaire was 

distributed for students. 

                                          3.3.4.1. Interview 

According to Nunan (1992), the interview is suitable for the descriptive study to employ for 

securing relevant and appropriate data. Therefore, this data collecting tool preferred to get 



  
 31 

 
  

adequate information, free discussion, and response and flexibility that cannot be obtained 

through other data collection instruments.  

Semi structured interview was preferred to guide the subjects of the study in explaining relevant 

data and to get verification by asking the reason (Lynch, 1996). The researcher employed 

interview having similar contents with the questionnaire prepared for the students to crosscheck 

their responses with the teachers‟ interview aiming to obtain data on their knowledge about the 

teachers‟ perception and knowledge on theoretical concept of vocabulary teaching strategies and 

factors that hinder the actual implementation of vocabulary teaching strategies in EFL classes. 

The interview was important to collect qualitative data by setting up a situation that allowed 

teacher respondents the time and scope to talk about their opinions. The source of the interview 

was Miressa‟s (2014) thesis as of suitable for this study. Based on this, 11 interview questions 

were prepared for English teachers. The interview with a single respondent has taken averagely 

25-30 minutes and it was conducted in the selected schools‟ compound. The procedure of 

interviewing was held through note taking while the interviewee was explaining his/ her ideas in 

English.   

                                        3.3.4.2. Classroom observation  

This tool is very important to get primary source data by observing every activity performed in 

the real situation (Robson, 2002). The focus of observation was how teachers implement 

different vocabulary teaching strategies in the actual setting of vocabulary teaching in EFL 

classes. Therefore, to make sure that the data obtained from the interview was the reflection of 

what teachers of the selected schools actually implemented vocabulary teaching strategies and to 

obtain firsthand information concerning the implementation of vocabulary teaching strategies 

through a classroom observation checklist. The researcher adapted the observation checklist from 

Miresa (2016) thesis as of suitable for this study‟s objectives in order to collect additional data 

and to check the results obtained through interview and questionnaire. The six teachers were 

observed three times for 45 minutes with the help of checklist.  

The observation checklist was prepared to identify the presence or absence of some selected 

behaviors taken from the classroom instruction. The checklist consisted two parts focusing on: 
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teachers‟ role during vocabulary instruction and the implementation of vocabulary teaching 

strategies in EFL classes and were “Yes” or “No” format. 

                                                     3.3.4.3. Questionnaire for students 

In order to gather information concerning to the implementation of different vocabulary teaching 

in EFL classes, the questionnaire was administered for one hundred sixty five (165) sample 

students. Hence, items having both close-ended and open-ended types of questionnaire were 

designed for sample students. The researcher first gathered the sample students in a classroom 

and distributed the questionnaire then, read them through the questionnaire and explained the 

vocabulary teaching strategies in which they were going to encounter while filling the 

questionnaire and explained the objective of the study. The questionnaire was adapted from 

Miresa‟s (2014) thesis as of suitable for this study‟s objectives. The first part included 10 items 

which were based on how English language teachers implement different vocabulary teaching 

strategies during English class and the last one item inquired the students‟ suggestion on how the 

vocabulary teaching should be delivered to them. Therefore, the questionnaire consisted of 10 

close ended and one open ended items were designed for sample students. Except the last item, 

all the items of the questionnaire based on a five point rating scale which asked the frequency of 

English language teachers‟ implementation of different vocabulary teaching strategies in EFL 

classes. It ranging from always up to never (5: always, 4: usually, 3: sometimes, 2: rarely and1: 

never). The questionnaire items were written in English first and translated into Amharic later. It 

is administered in the presence of the researcher. 

3.3.5. Data collection procedures  

           3.3.5.1. Evaluating students‟ questionnaire  

First, in order to check the clarity of the questionnaire, the researcher employed expertise 

comments. Thus, the questionnaire was given to experienced English language teachers who 

were working at Ziway Secondary School for their comments. Based on the teachers‟ comments, 

the researcher revised the direction, avoiding questions unrelated to the issue under-study and 

merging items 5 and 6 which had similar contents to each others. 
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          3.5.5.2. Pilot study of the instrument  

To insure the reliability of the instruments, pilot study was carried out. First, the researcher asked 

permission from the school and the students by telling the purpose of the pilot study. Then, the 

researcher did pilot study for the students‟ questionnaire items to confirm the reliability of the 

instrument. The questionnaire was piloted on 15 students at Ziway Secondary School. The 

reliability of the questionnaire items were calculated by using SPSS Software Version 20.The 

Cronbach‟s Alpha and resulted in o.740 (Appendix 6). 

       3.5.5.3. Asking permission from the actual study area  

Before starting the actual study, the researcher considered ethical issues. First, the researcher 

asked permission from the schools‟ principals. Then, they told to do the study.  The researcher 

also clearly explained that the information which would be given by the participants were kept 

confidential and only be used for the purpose of the study. Having understood that the study did 

not have any kind of harm on them, the participants agreed to provide the necessary data.  

       3.5.5.4. Administering data collection  

When collecting data, first, interview was held since the required data from teachers to explore 

their outlooks‟ and implementations of different vocabulary teaching strategies in EFL classes. 

Next, classroom observation was conducted. The observation was conducted based on check lists 

about different vocabulary teaching strategies so as to explore the teachers‟ actual 

implementation of vocabulary teaching strategies whether they implement different strategies or 

not. Finally, data was collected from the sample students. 

 3.3.6. Validity and reliability questionnaire 

To check the validity of the questionnaire, the researcher employed expertise comments. Thus, 

the questionnaire was given to experienced English language teachers who were working at 

Ziway Secondary School for their comments. Among the two, the one was a senior researcher in 

teaching English foreign language and the other one has been teaching English for more than 20 

years.  
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Based on the teachers‟ comments, the researcher revised the direction, avoiding questions 

unrelated to the issue under-study and merging items 5 and 6 which had similar contents to each 

others. 

The reliability of the questionnaire was checked by Miresa‟s (2014) thesis using cronbach alpa. 

Accordingly, the results were 0.801 which implies that the questionnaire was reliable. But the 

researcher of this study made some modification according to the suitability of this study. 

To assure the reliability of the modification, a pilot study was carried out with the different 

samples. The questionnaire was piloted on 15 students at Ziway Secondary School. Hence, 

students were told to fill in the questionnaire by the researcher in the separated room while they 

were free after their regular classes. It was found that, the Cronbach‟s Alpha resulted in o.740 

(see Appendix 6) which was a relatively reliable data from the actual sample students 

3.3.7. Method of data analysis  

The data which were gathered from teachers and students through interview, classroom 

observations and questionnaires were analyzed, interpreted and discussed accordingly. The 

interview data which collected from teachers were analyzed qualitatively. It was analyzed 

thematically. Thematic analysis should be seen as a foundational method for qualitative analysis. 

It is the first qualitative method of analysis that researchers should learn, as it provides core skills 

that will be useful for conducting many other forms of qualitative analysis (Hayes, 1997). 

Here, the researcher organized the information, and interpret the interviews in meaningful ways. 

This was done through drawing connections between responses that were mentioned in the 

interview. Similarly, this was involved identifying similar replies and the relationship between 

what the informants said, comparing the content of one interview with another on the same topic. 

It allowed summarizing the results of a number of interviews on the same topic by showing the 

similarity with which each type of information is given. Each question was stated and analyzed 

separately going through all teachers responses. Then after, the researcher has paraphrased and 

concluded the analysis with his own statement. 

The quantitative data which were collected through questionnaire and classroom observation 

were presented in tabular form and analyzed in terms of percentage and frequency. Here, table 

presentations were inevitable to show the data gathered through questionnaire to indicate the 
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extent of the EFL teachers‟ implementation of vocabulary teaching strategies in their EFL 

classes were analyzed quantitatively. This was done to show the frequency of the scores of how 

many times each theme was mentioned in the individual responses.  
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CHAPTER FOUR: DATA ANALYSIS AND DISCUSSION 

4.1. Introduction 

In this section the collected data were presented, analyzed and discussed. Based on the results 

and discussions of teachers‟ and students‟ responses, the English language teachers perception 

on implementing different vocabulary teaching strategies to improve their students‟ vocabulary 

knowledge, the factors that hinder the implementation  of vocabulary teaching strategies, and the 

teachers‟ reason for the frequently implement vocabulary teaching strategies are presented under 

this section respectively. It provides a comprehensive account of the quantitative and qualitative 

results supported by questionnaire, classroom observation and interviews concerning the 

implementation of vocabulary teaching in English language classrooms. 

4.2. Analysis of teachers‟ interview data 

Interviews were carried out with 6 samples of English foreign language teachers who gave 

evidences about vocabulary teaching strategies. The researcher was employed semi-structured 

interview having similar contents with the questionnaire prepared for the students to crosscheck 

their responses with the teachers‟ interview aiming to obtain data about the perception and 

knowledge on theoretical concept of vocabulary teaching strategies and factors that hinder the 

actual implementation  of vocabulary teaching strategies in EFL classes. This was involved 

identifying similar replies and the relationship between what the informants said; comparing the 

content of one interview with another on the same topic. To do this, sample teachers were given 

Code as M1, M2, M3, M4, and J1 and, J2 based on their schools first letter.        

                4.2.1. Teachers‟ perception on vocabulary teaching strategies  

The first item was asked that the teachers‟ perception whether or not vocabulary teaching 

strategies are the most important aspect compared with grammar, writing skills, speaking 

skills… in English language teaching.  

Thus, all of the sample teachers replied that vocabulary is the most important aspect of language 

teaching which need to be given main concern. The teachers‟ response for this item presented as 

follows;    
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M1 said that, it is very important to implement different strategies to teach 

vocabulary in enhancing the students’ knowledge. 

 M2 similarly said that, Yes, it is very important practicing different vocabulary 

teaching strategies as far as the language teacher is capable of doing so and 

as the condition allows him/her. The teacher should do this always.  

M3 also replied that, As far as I  concerned, it is very important to practice 

variety of vocabulary teaching strategies to teach vocabulary to improve the 

students’ knowledge as all the situations allow the teacher and we teacher 

should always implement different techniques.  

M4 said that, Yes, I thought if a teacher practices different vocabulary teaching 

strategies, it is very important to for students’ vocabulary knowledge 

development. I think the teacher should teach his/her students using different 

strategies as the difficulty level of the words exist in the text book as possible. 

 The rest sample teachers, J1 and J2 similarly responded that vocabulary teaching strategies are 

very important. 

From the above teachers‟ response, it is possible to understand that all of the sample teachers 

believed with the importance of different vocabulary teaching strategies in English language 

classes. 

Although they believed on the important of implementing different vocabulary teaching 

strategies, they were not implementing in the actual language classes during the classroom 

observation sessions. Hence, the analysis of data gathered through interview has not shown 

consistent results with findings of the observation. When answering whether or not they think 

implementing different vocabulary teaching strategies are very important to enhance students‟ 

vocabulary knowledge all teachers not only agreed on the importance of implementing 

vocabulary teaching strategies, but also claimed that they employed these strategies in their 

English classes. When asked the reasons for not applying different vocabulary teaching 

strategies, they explained that they did not learn about how to teach language skills or teaching 

methodology. As a result, they did not have adequate training on vocabulary teaching strategies 

so as to applying these strategies in EFL classes and to provide their students with vocabulary 

knowledge. 
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           4.2.2. The most frequently employed vocabulary teaching strategies by EFL teachers 

 The teachers were asked to which strategy/strategies they frequently employed or gave priority 

and their reason(s). Concerning to this interview item, the sample teachers responded as follow. 

M1 said that, When I taught vocabulary, I mostly used group discussion 

method, definition and then explanation because this way is the most 

commonly practiced way of vocabulary teaching.  

M2 responded that, When I taught vocabulary, I mostly used group discussion 

method, definition and then explanation because this way is the most 

commonly practiced way of vocabulary teaching. 

M3 also said that, when I taught vocabulary, I usually used dictionary 

definitions and explaining the word with examples and sometimes with the 

Amharic equivalent translation of the word.  

J2 responded that, most of the time I gave priority for definition, synonyms, 

group discussions and explanation. This is because those methods can make 

the lesson easy to understand for the students and because it is the accustomed 

way of teaching vocabulary. 

The rest two teachers J1 and M4 (Appendix 5) were employed contextual clue and 

dictionary meaning. 

Majority of the teachers responded that, they frequently employed definitions, synonyms, 

dictionary, examples and explanations. As we can see in literature review of this study, those 

strategies were included in contextual clue vocabulary teaching strategy. Therefore, teachers 

gave priority for context strategy.  They think that, these strategies can make the lesson easy to 

understand for the students and the most familiar vocabulary teaching strategies. 

                   4.2.3. Vocabulary teaching strategies implemented by EFL teachers 

The teachers were asked, their implementation of different vocabulary teaching strategies to help 

students understanding of the meaning and recall it for future use. Teachers gave their responses 

as follow. 
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M1 said that, the strategies that I always use definition, group discussion and 

explanation. Beyond these, I do not use other strategies because I have no idea 

to employ more strategies. 

M2 replied that, no, I only use context clue vocabulary strategy. 

M3 also replied that, sometimes I do it but not always. 

M4 said that, sometimes I do it but not always.  

J1 responded that, the strategies that I follow could help students to 

understand the meaning of the new words and recall for future use in and 

outside the school in their daily life. But when the students go home they forget 

everything. This is why they are unsuccessful in English subject.  

The last teacher J2 said that, I always employed the usual strategies of 

definition, group discussion and explanation. 

 

Thus, from the above discussion, it is possible to deduce that, teachers were used few vocabulary 

teaching strategies like definitions, explanations and group discussions. Even though, the 

teachers believed that, the implementation of different vocabulary teaching strategies help the 

students to understanding of the meaning and recall it for the future ,they did not implemented 

different strategies which mentioned in chapter two of this study. 

The researcher asked the teachers, how they implemented self-selection, task-based, cooperative, 

and word mapping and collocation vocabulary teaching strategies to enable their students‟ to 

achieve the necessary teaching outcome. Thus, most of teachers responded that, they sometimes 

implemented context clue, task based, cooperative vocabulary teaching strategies. Two of them 

responded that (see Appendix 5), they had no idea about self selection and cooperative 

vocabulary teaching strategies. For example, look the exact word of one of the two teachers. 

M1 said that, I have no idea about the self-selection and collocation 

vocabulary teaching strategies but I always implement task-based, cooperative 

language teaching, and context vocabulary teaching strategies to enable the 

students and to achieve the necessary vocabulary teaching outcome. 

From the above teachers‟ response, we can understand that, vocabulary strategies like self 

selection, collocation and word mapping vocabulary strategies were not practically implemented 

by EFL teachers. 
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          4.2.4. Teachers' experiences and roles of implementing vocabulary teaching strategies 

The other interview item that the researcher asked the teachers were, whether the teachers took 

adequate training about vocabulary teaching strategies while they were in college/university or 

not.  

Regarding to this item, five teachers were replied that they did not take adequate vocabulary 

teaching strategies while they were in colleges or universities. For example, the two teachers‟ 

responded like the following. 

M1 said that, while I was in the teachers training college and then in the 

University, I didn’t remember any course taking about vocabulary teaching 

strategies.  

M2 similarly responded that, no, I didn’t take courses about vocabulary 

teaching strategies.  

One teacher responded that, he didn‟t remember taking any course but he gained the knowledge 

of teaching vocabulary while he was in practicum course from his mentor. Therefore, we can 

understand that, there was lack of enough training on vocabulary teaching strategies while the 

teachers were in college or university. 

The teachers were also asked, to what extent they plan vocabulary lessons that contain different 

vocabulary teaching strategies and practice.  

M1 replied that, I plan vocabulary lessons with my weekly plan. The way I plan 

vocabulary is not different with the other skills.  

Similarly, M2 said that, I plan vocabulary lessons with my weekly plan.  

M4 responded that, I sometimes prepared a plan in order to teach vocabulary.  

 J1 and J2 also planned vocabulary lessons (see Appendix 5).But M3 said that, I have no special 

plan to teach vocabulary. 

From this item, almost all (5) of them have a plan to teach vocabulary through integrating other 

language skills and implement them in the classes. However, this also was found inconsistent 

with the actual classroom observation because the teachers were not found when they attempted 

to implement the vocabulary teaching strategies according to the lesson plan objectives. Unlikely 

the above most respondents, one teacher (M-3) replied that he did not have a special plan to teach 



  
 41 

 
  

vocabulary. Thus, from the teachers‟ response, it is deduce that, most teachers had a plan to teach 

vocabulary with different strategies. But during the actual classroom observation, the researcher 

of this study proved that teachers did not implement variety of vocabulary teaching strategies 

based on their plan. 

 The researcher also asked the teachers, to what extent they give chances to students to take 

responsibilities for their own in order to use strategies and practice them at different time. 

Concerning to this item, all (6) teachers always let the students to did at their homes and to 

brought it to the classroom before they taught.  For example, the two teachers‟ direct responses 

were quoted as follows. 

M1 said that, during vocabulary lessons, I always try to give chances for the 

students but they are not willing to do what I ordered them to do in their groups 

instead they perform other tasks or simply talk with friends. 

M2 replied, I always try to give chances for the students during vocabulary 

lessons but except one or two students in each group, they are not interested to do 

what I ordered them to do in their groups instead they perform other tasks or 

simply talk with friends. 

From the above discussion, it is clearly understand that, the teachers always gave chances for the 

students to practice by themselves.  But, they explained that most of the students were: 

 not interested to do by their own selves. 

 not actively participated in class. 

 come to school without doing what the teacher let them to do by their own selves. 

4.2.5. Factors that hinders the implementation of vocabulary teaching strategies in EFL 

classes    

The teachers were asked to suggest the factors that affecting them to implement different 

vocabulary teaching strategies according to their suitability. The teachers‟ response for this 

item presented as follows. 

M1 said that, “there are many factors that affect in order practice different vocabulary teaching 

strategies like shortage of reference materials, inadequate training.” 
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M2 also replied, “one of the factors affecting the vocabulary teaching strategies are training in 

universities about the different vocabulary teaching strategies and even seminar discussions are 

not arranged by the concerned bodies in the educational office.” 

The rest teachers M3, M4, J1, and J2 (Appendix 5) were suggested similar factors that 

affect the implementation of vocabulary teaching strategies.  

Generally, teachers were mentioned the following vocabulary teaching factors. 

                    4.2.5.1. Lack of vocabulary teaching reference materials  

Lack of reference materials on vocabulary teaching strategies, insufficiency of topic lessons of 

vocabulary teaching strategies in the students‟ English text book, less accessibility of advanced 

dictionaries in the schools libraries were found to have slowed down the implement of 

vocabulary teaching strategies in EFL teaching process. Texas Reading Initiative (2002) suggests 

the above barriers to help students develop word knowledge in breadth and depth, which is the 

inaccessibility of sources of information about words that are readily available to students like 

dictionaries and word parts.  

If the necessary reference materials for vocabulary teaching available in the schools, many 

advantages will appear. Firstly, English language teachers can improve themselves and increase 

the amount of their vocabulary input. Secondly, the materials can place a great emphasis on how 

the target language is used by providing more sentence examples for the students.  

                      4.2.5.2. Absence of experience sharing and relevance seminars  

The respondents claimed that the following problems related to the school were found to hamper 

the implementation of vocabulary teaching strategies in EFL teaching process: almost no 

trainings, seminars and experience sharing to build up the teachers‟ awareness regarding the 

vocabulary teaching strategies in EFL classes were arranged by the concerned bodies and 

educational offices. 

                    4.2.5.3. Problems related to higher institutions 

Regarding the problems emerged from colleges and Universities, as the respondents believed 

they claimed that they did not believe having adequate training and knowhow about the types 
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and implementations of vocabulary teaching strategies and related issues about vocabulary 

teaching since the very beginning they were in Universities/ Colleges. They also believed that, 

the problems currently observed on their vocabulary teaching were mainly emerged from those 

institutions and they added that a lot is expected from the institutions to alleviate the problem 

from its root.  

To sum up of the teachers interview, all teachers have good perception towards the 

vocabulary teaching strategies. They believed that, strategies are important for the students‟ 

word understanding and bring the expected outcome on vocabulary teaching. Among the 

different vocabulary teaching strategies which mentioned in chapter two of this study, 

teachers mostly implemented context clue vocabulary teaching strategy where as strategies 

like self selection and collocation were mot employed by EFL teachers. Finally, the teachers 

were suggested some of the factors that affect the implementation vocabulary teaching 

strategies were:  

 Lack of adequate training in universities concerning to the different vocabulary teaching 

strategies.  

 Seminar and experience sharing were not arranged by the concerned bodies in the 

educational office. 

 Low interest of students to new know words.    

4.3. Analysis of classroom observation 

As it was mentioned in the research methodology, the other data gathering tool used in the study 

was observing vocabulary lessons while the teachers were being taught in class room. The 

purpose of Classroom observation in this study was to check the responses which were given by 

the teachers in the interview. The observation checklist was prepared to identify the presence or 

absence of some selected behaviors taken from the classroom instruction. The checklist consisted 

two parts focusing on: teachers‟ role during vocabulary instruction and the implementation of 

vocabulary teaching strategies in EFL classes and were “Yes” or “No” format. 



  
 44 

 
  

              4.3.1. The role of EFL teachers to vocabulary teaching strategies 

The researcher observed the role EFL teachers for vocabulary teaching strategies while they 

were teaching in the actual EFL classes. The observer used observation check-lists contain 4 

items.  The items are stated below in table 1. 

Table 1 : The role of EFL teachers for the implementation of vocabulary teaching (items 1-4) 

 

No 

 

                      Items 

     Yes    No Total 

 

F 

 

% 

 

F 

 

% 

No

of 

Ts. 

 

% 

 

1 

Does the teacher introduce the objective of the 

vocabulary lesson? 

 

4 

 

66.67 

 

2 

 

33 

 

6 

 

100 

 

2 

 

Does the teacher let the students to practice different 

vocabulary to their real life communication? 

 

 

2 

 

33 

 

4 

 

66.67 

 

6 

 

100 

 

3 

Does the teacher arouse the students‟ attention 

towards vocabulary instruction? 

 

2 

 

33 

 

4 

 

66.67 

 

6 

 

100 

 

4 

At the end of the class does the teacher give a home 

taken assignment that invite students to the 

vocabulary teaching strategy? 

 

1 

 

16 

 

5 

 

84 

 

6 

 

100 

                                         Note: F= frequencies                       Ts = total sample teachers 

As shown in table 1, item 1, the data obtained from classroom observation revealed that 

4(66.67%) of teachers introduced the objective of the day‟s lesson, so that the students direct 

their attention towards the vocabulary lesson. Whereas 2(33%) of the teachers were not introduce 

the objectives of the vocabulary lesson. Therefore, from the given information, one can see that 

majority of the teachers were introduce the objectives of the vocabulary lesson. 

  Regarding to item 2, the same table, letting the students know the significances of vocabulary in 

a real life communication 2(33%) of the teachers were interested in letting the students to 

understand the importance of using vocabulary in real life communication. While 4(66.67%) of 

them were not observed in creating an opportunity for communication. Because of this, students 

were very passive participants in asking and answering questions in English. According to 

Nation (2001) the teacher may draw students' attention on a particular word by writing the new 
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words on the blackboard; the students may focus on the meaning of a word by providing 

definition, a synonym or other strategies. 

With regard to item 3, in table 1, related to the teachers‟ implementation of vocabulary teaching 

consciously to arouse students‟ attention towards vocabulary instruction, 2(66.67%) of them 

were observed while they were motivating the learners to learn vocabulary during the very 

beginning of the daily lessons, but most of the teachers 4(66.67%) were not seen doing this 

which in turn has a negative impact on the students‟ performance of vocabulary instruction. This 

finding is not similar to Miressa‟s (2014) thesis finding that, during the classroom observation, 

all the sample teachers did not implement the strategies to motivate the learners and arouse their 

interest toward the vocabulary lesson during vocabulary lessons. 

The information given in table 1item 4, reveals that most of the sample teachers 4(66.67) did not 

give a home taken assignment that invite students to the vocabulary teaching strategy. Only 

2(33) teachers did it. Thus, we can understand that, majority of teachers were not invite the 

students to the vocabulary teaching strategies by giving vocabulary home taken assignments. 

       4.3.2. The implementation of vocabulary teaching strategies in EFL classes  

The researcher also prepared a classroom observation check-list for teachers and collected data 

the relevant data. There were 6 observation check-lists about the teachers‟ implementation of 

different vocabulary teaching strategies. Based on the predetermined checklists, the observation 

results are clearly presented in the following table 2 below. 
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Table 2: The implementation of vocabulary teaching strategies (item 5-10) 

        

 

No 

 

 

                     Items 

 

       YES 

 

    NO 

 

 

TOTAL 

 

F 

 

% 

 

F 

 

% 

No 

of 

Ts. 

 

% 

 

 

5 

 

Does the teacher implement context clue 

vocabulary teaching strategy? 

 

 

 

6 

 

 

100% 

 

 

- 

 

 

 

- 

 

 

6 

 

 

100 

 

6 

 

Does the teacher implement self selection 

Vocabulary teaching strategy? 

 

1 

 

16 

 

5 

 

84 

 

6 

 

100 

 

7 

  

Does the teacher implement task based  

Instruction to utilize vocabulary usage? 

 

4 

 

66.67 

 

2 

 

33.33 

 

6 

 

100 

 

8 

 

Does the teacher implement word mapping  

Vocabulary teaching strategy? 

 

- 

 

- 

 

6 

 

100 

 

6 

 

100 

 

9 

 

Does the teacher employ collocation vocabulary  

 teaching strategy? 

 

2 

 

33.33 

 

4 

 

66.67 

 

6 

 

100 

 

10 

 

Does the teacher implement cooperative 

Vocabulary teaching strategy? 

 

3 

 

50 

 

3 

 

50 

 

6 

 

100 

 

As shown in table 2 item 5 above indicated that, all of the teachers 6(100%) implemented the 

contextual clue vocabulary teaching strategy to help their students so as to figure out the 

meaning of new words on their own by selecting sentences from the passage and asking the 

students to predict the definition of the words and their synonyms and antonyms after they have 

reviewed the sentences.  
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Regarding the contextual vocabulary teaching strategy, the teachers interviewed, showed that 

they were implementing this strategy through definition, antonym and synonym clues of the new 

words. Here, we can say that what the researcher observed during the frequent classroom 

observations and what the teachers replied were consistent or nearly the same results. Stahl 

(1999) states about the contextual vocabulary teaching strategies are very much similar in the 

way that practicing different types of context clues during vocabulary teaching which is used to 

highlight textual clues that lead to the meaning of the target word. This will enhance students‟ 

capability to recognize textual clues including synonyms, definitions, antonyms, contrasts, and 

examples.  

As one can understand from table 2 item 6, the result revealed that almost all of the teachers 

didn‟t invite the students to implement vocabulary self-selection which allows the learners to 

select any word they like to know and learn by themselves. But only one teacher (16%) was 

often seen employing while  the rest 5(84%) teachers were not seen implementing the self- 

selection vocabulary teaching strategy that helps the learners to find out words based on the their 

daily experiences, the words that they find in their own environment related to the topic given by 

the teacher. Concerning to what the researcher observed is totally the other side of what Haggard 

(1986) state about the Vocabulary Self-Selection strategy (VSS) as it is an interactive teaching 

instructional strategy that promotes word consciousness, as students are actively engaged in 

identifying important words from their reading to share with members of their class.  

Item 7 of the same table, it is observed that 4(66.67%) of the teachers were seen implementing 

task based strategy while 2(33.33%) of them were not observed implementing it to utilize 

vocabulary usage. The role of the teachers during this strategy was motivating the students to 

work harder and asking if they need any help from him/her and only some of the students in each 

group were discussed to find the meanings of the new vocabulary words from their text book. 

Bourke (2006) states task-based instruction is advantageous in the way that it can be used to 

teach content as well as language, can be combined with more traditional teaching methods, can 

provide motivation due to tasks being relevant and immediate, and can be a useful method for 

students who don‟t do well in more traditional types of classroom learning or where teachers 

have little autonomy over their lesson planning. 
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Concerning to word mapping vocabulary teaching strategy on item 8, all 6(100%) of the teachers 

were not implementing word mapping strategy in EFL class. The word mapping strategy is one of 

the most powerful strategies to teaching vocabulary because it engages students in thinking about 

word relationships (Graves, 2008). The strategy promotes students‟ active exploration of word 

relation- ships, thereby leading to a deeper understanding of word meanings by developing their 

conceptual knowledge related to words. During classroom observation, English language teachers 

were not implementing this important strategy. 

The information given item 9, most of the teachers 4 (66.67%) were not implementing 

collocation strategy where as only 2(33.33) teachers were observed implementing vocabulary 

teaching through collocation strategy which is the way in which two or more words are typically 

used and that enables the students to develop their vocabulary usage in the real communication 

and the other four teachers have no idea about collocation vocabulary teaching. 

Moreover, eventually, item 10 above illustrates, 3(50%) of the participant teachers were 

observed implementing it through letting the students free to express what they have in mind to 

complete the tasks given during the lesson and to share the idea that the students work in groups 

to accomplish a group goal. In contrast to this, 3 (50%) of the teachers often neglect 

implementing cooperative vocabulary teaching strategy. Hence, it is conclude that half of the 

teachers were implemented this strategy. According to Kyriacou (1998), cooperative strategy is 

one of the best ways of encouraging active learning by arranging the learners‟ work together in 

groups. Similarly for the interview item which asked how often do the teachers implement 

cooperative language teaching strategy to enable their students achieving the necessary teaching 

and learning outcome, they replied that they are trying to teach vocabulary cooperatively by 

letting the students search and find out the best path to learn the given vocabularies by 

themselves. 

 4.4. Analysis of students‟ questionnaire  

The researcher also prepared questionnaire for students and collected data from sample students. 

There were 11 questionnaire items about to what extent their EFL teachers‟ implement different 

vocabulary teaching strategies during vocabulary lesson. Based on this, the items are stated in 

table 3(item 1-3), table 4(item 4-6) and table 5(item7-10) and one open ended question is 

provided below table 5. 
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Table 3: Questionnaire for Students‟ items (1 -3). 

                    

 

 

No 

 

 

 

 

 

               Items 

 

 

                                        Rating scales 

 

 

Always 

   (5) 

 

Usually 

(4) 

 

Sometimes

(3) 

 

Rarely 

(2) 

 

Never 

(0) 

 

TOTAL 

F % F % F % F % F % F % 

 

 

 

 

1 

 

To what extent your  

teacher teaches to help 

 you figure out the  

meaning of unknown  

words with your own selves s 

through context clue? 

 

 

 

53 

 

 

 

32.1 

 

 

 

63 

 

 

 

38.2 

 

 

 

19 

 

 

 

11.5 

 

 

 

17 

 

 

 

10.3 

 

 

 

13 

 

 

 

7.8 

 

 

 

165 

 

 

 

100 

 

 

 

2 

To what extent the  

 teacher implements  

examples, antonyms,  

and synonyms to teach 

  new words? 

 

 

 

 

52 

 

 

 

31.5 

 

 

 

68 

 

 

 

41.2 

 

 

 

20 

 

 

 

12.1 

 

 

 

18 

 

 

 

10.9 

 

 

 

7 

 

 

 

4.3 

 

 

 

165 

 

 

 

100 

 

 

 

3 

 How often your English  

teacher implements 

Word mapping 

vocabulary teaching  

Strategy? 

  

 

 

 

- 

 

 

 

- 

 

 

 

10 

 

 

 

6.06 

 

 

 

20 

 

 

 

12.12 

 

 

 

66 

 

 

 

40 

 

 

 

69 

 

 

 

41.8 

 

 

 

165 

 

 

 

100 

 

As table 3 item 1 above illustrates, the students were asked whether or not their teachers teaches 

them to figure out the meaning of unfamiliar words by their own through context. Thus, 

53(32.1%) and 63(38.2%) assured that their teachers always and usually help them to figure out 

the meaning of unfamiliar words by their own through context respectively. The other 19(11.5%) 

and 17(10.3%) replied sometimes and rarely their teachers use the strategy respectively and 
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13(7.8%) of them replied that their teachers never use this strategy. Therefore, most of the 

teachers helped the students through context clue strategy to figure out the meaning of unknown 

words with themselves. 

To item 2 of the same table, 52(31.5%) and 68(41.2%) replied that their teacher use examples, 

antonyms and synonyms to convey the meaning of new words. Whereas small number of 

students answered that 20(12.1%), 18(10.9%) and 7(4.3%) of them replied that their teachers 

sometimes, rarely and never use examples or antonyms and synonyms to convey the meaning of 

new words respectively.  

Focusing on item 3, the students responded that 69(41.81%) and 66(40%) of the students replied 

never and rarely their teachers implemented word mapping vocabulary teaching strategy. The 

rest students 10(6.06) and 20(12.12) of them replied usually and sometimes their teachers used 

this strategy to convey the meaning of words during vocabulary teaching respectively. Thus, 

most teachers were not implementing word mapping vocabulary teaching strategy. 

Word Mapping strategy is to promote the students‟ deeper understanding of words through 

depicting varying relationships between and among words. Word maps are visual displays of 

word meanings organized to depict relationships with other words. Research reveals that to 

develop students‟ vocabularies, teachers need to promote in-depth word knowledge (Beck, et al 

2002). 
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Table 4: Questionnaire for Students (item 4-6) 

 

No 

 

 

 

Items 

                                         Rating scales 

 

Always 

(5) 

Usually 

(4) 

Sometimes  

(3) 

Rarely 

 (2) 

Never 

 (0) 

TOTAL 

F % F % F % F % F % F % 

 

 

4 

  

How often your 

English teacher  

 implement   

self-selection 

vocabulary  

teaching strategy 

during vocabulary  

lesson?  

 

 

 

15 

 

 

 

9.10 

 

 

 

20 

 

 

 

12.2 

 

 

 

36 

 

 

 

21.8 

 

 

 

42 

 

 

 

25.4 

 

 

 

 

 

 

 

52 

 

 

 

31.5 

 

 

 

165 

 

 

 

100 

 

 

5 

How often the 

 teacher 

implement 

 task-based          

vocabulary 

Teaching 

strategy? 

 

  

22 

 

 

13.33 

 

 

12 

 

 

7.27 

 

 

21 

 

 

12.72 

 

 

65 

 

 

39.39 

 

 

45 

 

 

27.27 

 

 

165 

 

 

100 

 

 

 

 

6 

How often the 

teacher employs 

Collocation 

strategy which 

enable us to 

develop our 

Vocabulary 

knowledge? 

 

 

 

 

28 

 

 

 

 

 

16.9 

 

 

 

 

30 

 

 

 

 

18.1 

 

 

 

 

7 

 

 

 

 

4.2 

 

 

 

 

60 

 

 

 

 

36.4 

 

 

 

 

40 

 

 

 

 

24.4 

 

 

 

 

165 

 

 

 

 

100 

 

As table 4 item 4, indicates that 15(9.10%) and 20(12.2%) of the students replied always and 

usually respectively for the same notion. Moreover, 36(21.8%) responded their English teacher 

did it sometimes. Whereas most of the students of 42(25.4%) and 52(31.5%) respondents replied 

rarely and never the teachers implemented the self- selection strategy during vocabulary teaching 

to enhance their vocabulary self- selection respectively. Therefore, this could lead to conclude 



  
 52 

 
  

that, the English teachers at Mitto and Jido secondary schools rarely and never implemented self-

selection strategy, hence the reality observed during the observation sessions and the teachers‟ 

interview, as written above, shows nearly the same of the students‟ reply. So the fact is about the 

teachers didn‟t implement the strategy to engage the students so that they get exposed to practice 

it. 

With regard to item 5, the students were also asked if their teachers implemented task based 

vocabulary instruction to encourage them so that they ask questions and express their ideas 

freely, thus 65(39.39%) and 45(27.27%) of the respondents replied that their English language 

teachers rarely and never implemented the task based vocabulary teaching strategy and 

22(13.33%), 12(7.27%) and 21(72%) of the respondents replied their teachers‟ always, usually 

and sometimes implement  of task-based teaching strategy in the language classes respectively. 

So it is clear to conclude that, task based vocabulary teaching strategy was not usually used by 

the teachers. 

Item 6 of alike table shows that 60(36.4%), and 40(24.4%) of them replied that their English 

language teachers rarely and never use collocation strategies which enable them to develop their 

vocabulary use and 28(16.9%), 30(18.1%), and 7(4.2%) of them replied always, usually, and 

sometimes respectively. This would indicate that the teachers do not implement collocation 

strategy which in turn students loses the chance to learn two or more words at a time. This was 

also confirmed during the observation sessions in which the teachers were not seen practicing 

this strategy. 
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Table 5: Questionnaire for Students (Item 7 – 10). 

 

 

 

No 

 

 

   Items 

                                             Rating scales 

 

Always 

(5) 

Usually 

(4) 

Sometimes  

(3) 

Rarely 

(2) 

Never 

(0) 

TOTAL 

F % F % F % F % F % F % 

 

 

 

 

7 

 

To what extent the 

teacher implement 

Co-operative                    

teaching strategy? 

 

 

 

 

 

10 

 

 

 

 

6.1 

 

 

 

 

15 

 

 

 

 

9.1 

 

 

 

 

60 

 

 

 

 

36.4 

 

 

 

 

50 

 

 

 

 

30.3 

 

 

 

 

30 

 

 

 

 

18.1 

 

 

 

 

165 

 

 

 

 

100 

 

 

 

8 

 

To what extent the 

teacher to facilitate the 

students to practice 

meanings in groups. 

 

 

 

 

 

66 

 

 

 

 

40 

 

 

 

 

79 

 

 

 

 

47.9 

 

 

 

 

10 

 

 

 

 

6.1 

 

 

 

 

6 

 

 

 

 

3.6 

 

 

 

 

4 

 

 

 

 

2.4 

 

 

 

 

165 

 

 

 

 

100 

 

 

 

9 

How often does  

your teacher give  

you opportunities  

to communicate with 

him(her ) and peers in 

English to develop your 

vocabulary? 

 

 

 

 

- 

 

 

 

 

- 

 

 

 

 

- 

 

 

 

 

- 

 

 

 

 

110 

 

 

 

 

66.67 

 

 

 

 

55 

 

 

 

 

33.33 

 

 

 

 

- 

 

 

 

 

- 

 

 

 

 

165 

 

 

 

 

100 

 

 

10 

How often your 

teacher  employ 

different strategies  

according to their 

Suitability? 

 

 

0 

 

 

0 

 

 

0 

 

 

0 

 

 

48 

 

 

29.09 

 

 

82 

 

 

49.69 

 

 

35 

 

 

21.21 

 

 

165 

 

 

100 

 

As can be seen in Table 5 item 7 above, the students were also asked whether or not their 

teachers offer them to practice cooperative strategy to attract their attention towards the 

vocabulary lesson and since they need to know the correct meaning of a word, Thus, the students 

replied that their teachers sometimes offer them to practice cooperative strategy (i.e. 60(36.4%)) 

and 50(30.3%) of them replied that their teachers rarely implements the strategy, further 

more,30(18.1)of them responded that their teacher never implemented this strategy. Whereas 

10(6.1%), 15(9.1%) of them replied always and usually respectively. 
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To item 8 of the same table, which asks whether or not their teachers facilitate them to practice 

meanings in a group with their partners to consolidate the meanings, 66(40%), and 79(47.9%) 

respectively answered always and usually. The rest of the respondents were also answered 

sometimes 10(6.1%), rarely 6(3.6%), and never 4(2.4%). This would show that the teachers 

usually facilitate the students into group in order to engage them in tasks and arouse their interest 

when they teach vocabulary. Teachers are not the main agent in the pedagogical process; their 

roles inside the classroom are facilitators, guides, mediators and use all available teaching 

strategies to make students effective. 

The information given to item 9, 110(66.67%) and 55(33.33%) of the participants confirmed that 

their teachers sometimes gave opportunities to communicate with him (her) and with their peers in English 

to develop their vocabulary knowledge. On the other hand, 55(33.33) of sample students responded 

that their teachers rarely gave these opportunities for their students. From this information, we can 

deduce that most of English language teachers sometimes gave opportunities to communicate with 

their teachers and friends. 

The last item of number 10 in the same table shows that, 83(49.69%) of the students responded 

that their English teachers rarely employed different strategies according to their suitability. And 

48(29.09%) and 35(21.21%) of them responded that sometimes and never the teacher employed different 

strategies to their suitability respectively. Therefore, from this response, we can state that teachers did not 

implement different vocabulary teaching strategies according to their suitability. 

Analysis of open ended questionnaire item 

The last open ended question was asked that if students gave any comment regarding to the 

implementation of vocabulary teaching strategies in their English classroom. Concerning to this 

question, almost all sample students were not given their comments about the implementation of 

vocabulary teaching strategies; only a few student put their comments. They commented that 

their teachers were not use variety of vocabulary teaching strategies and they frequently used 

synonyms, antonyms, translations and examples. On the other hand, the students were not 

interested to know new words in class or outside the classroom. 
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From the students‟ response, we can understand that, students were not eager to know new words 

and the teachers were mostly implemented context strategies rather than using varieties of 

vocabulary teaching strategies. 

4.5. Discussions of the results 

From the data gathered through teachers‟ interview, classroom observations and students‟ 

questionnaire, the researcher got the following major results and discussed with the researchers‟ 

and scholars‟ suggestions here under. 

               4.5.1. Teachers‟ perception on vocabulary teaching strategies  

Richards and Rodgers (2001) stated that perceptions were found to be far more influential than 

knowledge in determining how individuals organize and define tasks and problems, and were 

better predictors of how teachers behaved in the classroom than other factors. And as Rifkin 

(2000) explained teachers‟ perception about the teaching process are of crucial importance to the 

success or failure of learners' efforts to master a foreign language. Horwitz (1985) also in 

harmony with previous statements concluded that teachers‟ perception is a central construct 

which deals with human behavior and influence teachers‟ consciousness, teaching attitude, 

teaching strategies, teaching behavior and learners‟ development. Different teachers‟ perceptions 

were under questions in a lot of researches like those ones which focused on pedagogical beliefs 

in particular. 

In connection to what the above scholars and researchers said, the researcher of this study found 

out, all the sample teachers fully agreed that teaching vocabulary through different vocabulary 

teaching strategies according to their suitability is vital for the better achievement of their 

students as well as for their own teaching success. Although they believed on the important of 

implementing different vocabulary teaching strategies, they were not implementing in the actual 

language classes during the classroom observation sessions. Hence, the analysis of data gathered 

through interview has not shown consistent results with findings of the observation.  

Vocabulary teaching is an essential part in foreign language teaching as the meanings of new 

words are very often emphasized, whether in books or in classrooms. It is also central to 

language teaching and is of paramount importance to a language learner (Mofareh, 2015). 
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Moreover, researchers such as Maximo (2000) as quoted in Mofareh (2015) and Gu (2003) have 

realized that the acquisition of vocabulary is essential for successful second language use and 

plays an important role in the formation of complete spoken and written texts. In English as a 

second language (ESL) and English as a foreign language (EFL) teaching vocabulary items plays 

a vital role in all language skills (i.e. listening, speaking, reading, and writing (Nation, 2001).  

             4.5.2. Vocabulary teaching strategies in EFL classes  

Nation (1990) suggests different strategies that teachers of English can implement in their 

teaching vocabulary. There are a variety of teaching strategies that teachers can use to improve 

student vocabulary learning. Actually, there is no best strategy as students may have preference 

to one over another. The teachers‟ task is to provide students with varieties of strategies and let 

the students choose on their own. Some strategies may be good for some students at certain level. 

The same strategy which works well to some students may not be enjoyed by others. 

It is important to recognize that students at all levels do not simply see or hear a new word, look 

it up in the dictionary and then know it. For this reason much has been written about the 

strategies teachers can use to help learners develop their knowledge of vocabulary and guide 

them how the words work together with other words to perform meaningful communication 

(Schmitt and McCarthy, 1997). 

The teachers in the study were not seen while implementing some of the vocabulary teaching 

strategies discussed in chapter two of this paper. 

 Based on the three data gathering tools (interview, observation and questionnaire) of consistent 

result or nearly the same information, the following important strategies were not mostly 

implemented by the sample teachers. 

 Vocabulary self collection strategy (VSS) which help students to generate a list of words 

to be explored and to implement their own prior knowledge and interests to enhance their 

vocabulary (Readence et.al, 2001). 

 Collocation strategy as the meaning of a word mostly depends on the other words that it 

collocates with; by the help of these collocate, the students keep the words in memory 

and can easily infer the meaning from the context (Nattinger, 1988). 
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 Word mapping strategy is to promote the students‟ deeper understanding of words 

through depicting varying relationships between and among words. Word maps are visual 

displays of word meanings organized to depict relationships with other words. Research 

reveals that to develop students‟ vocabularies, teachers need to promote in-depth word 

knowledge (Beck, et al 2002). 

 Indeed, the researcher was proved that, teachers mostly implemented some of the vocabulary 

teaching strategies like cooperative and context strategy through the different context clues like 

definition, antonyms, synonyms and explanation, vocabulary teaching strategy.  

Even though it was good that the teachers frequently implemented the above mentioned 

strategies that could promote active teaching and learning in the classroom, the researcher 

believed that the implementation of only these strategies may not achieve the expected 

vocabulary teaching out comes set by the language teacher himself/herself and/ or by the 

students.  

4.5.3. Factors that hinder the implementation vocabulary teaching strategies in EFL classes 

Strategies employed by teachers depend on some factors, such as the content, time availability, 

and its value for the learners (Takac and Singleton 2008). This makes teachers have some 

reasons in employing certain strategies in presenting vocabulary.  

The researcher also found out some of the factors that challenged the implementation of different 

vocabulary teaching strategies in EFL classes. Here, the major factor the researcher got was the 

problems were lack of vocabulary reference materials, absence of experience sharing and 

relevant seminars and problems emerged from teachers training colleges and universities in 

which the teachers didn‟t equipped with adequate training regarding the vocabulary teaching 

strategies during their study theoretically and practically, Unless those higher institutions 

equipped the trainee teachers with the necessary skills and knowledge, it would be impossible to 

bring success in the teaching process. This is supported by a recent research that teaching 

vocabulary may be problematic because many teachers are not confident about the best practice 

in vocabulary teaching and at times do not know where to begin to form an instructional 

emphasis on word teaching (Berne &Blachowicz, 2008). When the teaching and learning process 

takes place, problems would appear to the teachers. They have problems of how to teach students 
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in order to gain satisfying results. The teacher should prepare and find out the appropriate 

strategies, which will be implemented to the students. 

Texas Reading Initiative (2002) stated, teaching vocabulary is a complex process influenced by a 

number of factors: the teacher‟s approach to vocabulary teaching (i.e., vocabulary teaching 

strategies) and his or her understanding of the key notions in vocabulary acquisition, the effort 

invested by learners in vocabulary learning  as well as their readiness to take responsibility for 

their own learning. Teachers also were not consciously to arouse students‟ attention towards 

vocabulary instruction, during the very beginning of the daily lessons which in turn has a 

negative impact on the students‟ performance of vocabulary instruction. 

4.6. Summary of the study findings  

 All the sample teachers believed with the importance of different vocabulary teaching 

strategies in English language classes however,   they were not implementing in the 

actual language classes during the classroom observation sessions. Hence, the analysis 

of data gathered through interview has not shown consistent results with findings of the 

observation.  

 The researcher was proved that, the different vocabulary teaching strategies and the most 

frequently employed strategies by EFL teachers. The teachers were frequently used 

context strategies like definitions, antonyms, and synonyms and explanations vocabulary 

teaching strategy. This was also consistent with result of classroom observation, thus, 

6(100%) of the teachers were implemented the contextual clues vocabulary teaching 

strategies so as to figure out the meaning of new words. 

 There are a variety of vocabularies teaching strategies that teachers can implement to 

improve student vocabulary knowledge. However, the teachers in the study were not 

seen while implement some of the vocabulary teaching strategies discussed in chapter 

two of this paper. For example, vocabulary self selection, cooperative and word 

mapping were hardly implemented by EFL teachers. 

 The major factors that affect the implementation of vocabulary teaching strategies were 

lack of vocabulary reference materials, absence of experience sharing and problems 

emerged from teachers training colleges and universities in which the teachers didn‟t 



  
 59 

 
  

equipped with adequate training regarding the vocabulary teaching strategies during 

their study theoretically and practically. 
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CHAPTER FIVE: SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1. Introduction 

In this chapter summary, conclusions and recommendations are presented respectively. The 

summary deals with major findings of the study based on its objectives. Then, based on the 

summary of findings, conclusion will be made. Finally, according to the conclusions, some 

possible recommendations will be suggested. 

5.2. Summary 

The purpose of this study was to explore the implementation of different vocabulary teaching 

strategies by English language teachers at two secondary schools particularly to Mito and Mito 

Jido grade nine and ten classes. The study tried to explore the teachers‟ perception on the 

implementation of vocabulary teaching strategies, to examine the teachers‟ most frequently 

implemented vocabulary teaching strategies, to identify the vocabulary teaching strategies 

implemented in EFL classes and the factors that hinder the implementation of different 

vocabulary teaching strategies in EFL classes. To do this, the study employed descriptive survey 

method, which involves both quantitative and qualitative methods. Accordingly, all the six 

teachers were selected through availability sampling technique from the two schools. In addition, 

data were collected from 165 students chosen using simple random sampling technique. The 

descriptive statistics using frequencies and percentages were employed in analyzing the 

quantitative data and the qualitative data were analyzed thematically. 

The researcher of this study found out, all the teachers who participate in this study fully agreed 

that teaching vocabulary through different vocabulary teaching strategies according to their 

suitability is vital for the better achievement of their students as well as for their own teaching 

success. However, the teachers in the study were not implementing some of the vocabulary 

teaching strategies discussed in chapter two of this paper. The teachers were frequently used 

context strategies like definition, antonym, synonym, explanation and cooperative vocabulary 

teaching strategy. The teachers in the study hardly implemented some of the vocabulary teaching 

strategies discussed in chapter two of this paper. For example, vocabulary self selection, 

cooperative and word mapping were hardly implemented by EFL teachers. 
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The researcher also found out some of the factors that challenged the implementation of different 

vocabulary teaching strategies in EFL classes. Here, the major factors that the researcher got 

were problems emerged from higher institutions, lack of vocabulary reference materials and 

absence of experience sharing and relevant seminars. Based on the major findings, the following 

conclusions and recommendations were forwarded by the researcher. 
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5.3. Conclusions 

Based on the major findings of the study, the following conclusions are drawn.  

All the sample teachers have the same positive perception on the important of vocabulary 

teaching strategies but they were not employed in the actual language classes during the 

classroom observation sessions. Hence, the analysis of data gathered through interview has not 

shown consistent result with findings of the observation.  

The findings also show that the teachers were frequently implemented context strategies like 

examples, antonyms and synonyms. More important strategies such as, vocabulary self- 

selection, word mapping and collocation that promote learners‟ knowledge of vocabularies in the 

classroom and/or outside the classroom were less implemented  during vocabulary lessons. As a 

result, students would be unable to develop and make use of the previously learned vocabulary 

items in their effort of using the language for actual communication. From this, we can realize 

that the teachers did not persistently implement these strategies during vocabulary instruction. 

So, teachers should consider such extra vocabulary teaching strategies while they are teaching 

vocabulary. 

The major factors that affect the implementation of vocabulary teaching strategies were lack of 

vocabulary reference materials, absence of experience sharing and problems emerged from 

teachers training colleges and universities in which the teachers didn‟t equipped with adequate 

training regarding the vocabulary teaching strategies during their study theoretically and 

practically. Therefore, it seemed that there was a gap in the teachers‟ knowledge on the 

theoretical orientations of practicing vocabulary teaching strategies in EFL classes. 

In conclusion, it is obvious that different teachers use different strategies in the classrooms. 

Correctly, the different vocabulary teaching strategies at the selected schools were hardly 

implemented.  For this reason, students were less interested in learning vocabulary through other 

strategies which were believed to be fostering better vocabulary knowledge. Since no varieties of 

vocabulary teaching strategies were implemented at the schools in EFL classes, vocabulary 

teaching through different strategies has got less attention. 
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5.4. Recommendations 

Based on the conclusions of the study, the following recommendations could be made. 

 The research findings show that teachers believed on the importance of implementing 

different vocabulary teaching strategies. Therefore, teachers should teach students by using 

different strategies to develop students‟ vocabulary knowledge. 

  English foreign language teachers were frequently employed few vocabulary teaching strategies 

and they were not considered or implemented other useful strategies during the actual classroom. It 

would be advisable for the teachers to implement variety of vocabulary teaching strategies 

as the suitability of the topic as much as possible.  

 The research findings also show that, teachers‟ implementation of vocabulary teaching 

strategies were very limited and this was because of almost all teachers hadn‟t attended 

courses on how to implement vocabulary teaching strategies in language classroom. Thus, 

teachers should be given adequate training to bridge gaps between the teachers‟ knowledge 

on the theoretical orientations of vocabulary teaching and their practical skills of 

implementing these strategies in EFL.  

 Teachers should facilitate opportunities for students to use different vocabulary teaching 

strategies in their preferences and they will be able to consider vocabulary teaching 

strategies as the major component of their language lessons.   

 The students need to be aware of the advantages of vocabulary learning through different 

strategies to their daily life so that they become motivated and thereby actively play their 

roles in the using and practicing of these strategies in teaching and learning process.  

 As the schools should arrange school to school experience sharing and relevant seminars 

for EFL teachers. Consequently, the teachers may develop awareness of the strategies and 

better exploit them in every possible way.   

 The school administrations and educational offices should fulfill the necessary vocabulary 

teaching aids for the teachers. Instructional materials like the vocabulary references were 

factors in the implementation of vocabulary teaching strategies 
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5.5. Areas of further studies 

Further research should be conducted in the future to explore the implementation of 

vocabulary teaching strategies using large samples of participants and long periods of 

classroom observations including other variables like, qualification, experience, and school 

context. Finally, material analysis should be made whether the existing materials (students‟ 

text book and teacher‟s guide) are invited the teachers to use different kinds of vocabulary 

teaching strategies to explain the meaning of new words. 
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Appendix -1 

 

DEBRE BIRHAN UNIVERSITY 

COLLEGE OF SOCIAL SCIENCE AND HUMANITIES 

DEPARTMENT OF ENGLISH LANGUAGE AND LITERATURE 

Interview for teachers 

Personal information  

Name of the school: ___________________________________ 

Code of the teacher: ___________________________________ 

1. Questions concerning teachers' perception and knowledge on the implementation of 

vocabulary teaching strategies in EFL classes.  

1. Interviewer: Do you think that implementing different vocabulary teaching strategies are very 

important to students‟ vocabulary knowledge? If yes, to what extent? If not, why not?  

Interviewee:___________________________________________________________________

______________________________________________________________________________

____________________________________________________________ 

2. Interviewer: When you teach vocabulary, to which strategy/strategies you give priority? 

Why?  

Interviewee: 

______________________________________________________________________________

______________________________________________________________________________

___________________________________________________ 

3. Interviewer: How do you think vocabulary teaching should be implemented?  

Interviewee: 

_____________________________________________________________________ 
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2. Questions concerning teachers' experiences of implementing different vocabulary 

teaching strategies.  

1. Interviewer: To what extent you plan vocabulary lessons that contain different vocabulary 

teaching strategies?  

Interviewee: 

______________________________________________________________________________

______________________________________________________________________________

___________________________________________________ 

2. Interviewer: To what extent you give chances to students to take responsibilities for their own 

to practice strategies at different time? 

Interviewee: 

______________________________________________________________________________

______________________________________________________________________________

___________________________________________________ 

3. Interviewer: When you teach a vocabulary, do you always use different strategies to help 

students understand the meaning? 

Interviewee: 

______________________________________________________________________________

______________________________________________________________________________

___________________________________________________ 

4. Interviewer: Do you think that teaching vocabulary with different strategies enable learners to 

remember words once they are learned are very essential? 

Interviewee: 

______________________________________________________________________________

______________________________________________________________________________

___________________________________________________ 
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5. Interviewer: Have you ever taken adequate training about vocabulary teaching strategies 

while you were in college/university? 

Interviewee: 

______________________________________________________________________________

______________________________________________________________________________

___________________________________________________ 

6. Interviewer: What do you suggest for the practical promotion of vocabulary teaching 

strategies at secondary grade level to enhance students‟ vocabulary knowledge? 

Interviewee: 

______________________________________________________________________________

______________________________________________________________________________

___________________________________________________ 

7. Interviewer: How often do you implement different vocabulary teaching  strategies like self-

selection, task-based, …… to enable your students learning outcome? 

Interviewee: 

______________________________________________________________________________

______________________________________________________________________________

___________________________________________________ 

8. Interviewer: What are the factors that affect you implementing different vocabulary teaching 

strategies according to their suitability?   

Interviewee: 

______________________________________________________________________________

______________________________________________________________________________

________________________________________________ 
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Appendix-2 

DEBRE BIRHAN UNIVERSITY 

COLLEGE OF SOCIAL SCIENCE AND HUMANITIES 

DEPARTMENT OF ENGLISH LANGUAGE AND LITERATURE 

Questionnaire to be filled in by students 

 

Dear Students: I am conducting a study on “Exploring of Vocabulary Teaching Strategies in EFL 

classes at Mito and Jido secondary schools English language teachers in focus”. Therefore, you are 

kindly requested to fill in the questionnaire, genuinely and carefully. I like to stress that the 

information you provide is completely confidential used by the researcher only. For that matter, 

you do not have to write your name. 

Instruction: The following questions are based on how often your English teachers implement 

vocabulary teaching strategies during your English class. Read each question carefully and put an 

“x” under each number in the table according to the frequency. 

Note that: 5=Always 4= Usually 3= Sometimes 2= Rarely 1=Never   

 

 

No                          Items Rating scales 

5 4 3 2 1 

1 To what extent your teacher teaches you so as to help you figure out the  

meanings of unknown words on your own selves through context? 

     

2 To what extent the teacher implements examples, antonyms, and 

synonyms to convey the meaning of new words? 

     

3 How often your English teacher implements word mapping vocabulary 

teaching strategy to convey the meaning of words during vocabulary 

teaching? 

 

     

4 How often does your English teacher implement  self selection strategy   

during vocabulary teaching to enhance your vocabulary knowledge? 
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5  

How often your English teacher implements task based vocabulary 

teaching strategy during vocabulary teaching lesson? 

 

     

6 In teaching vocabulary, how often does your teacher focus on collocation  

Strategy which enable you to develop your vocabulary use?  

 

     

7 To what extent your teacher offers you to implement  cooperative teaching  

 Strategy to attract your attention towards the vocabulary lesson? 

 

     

8 Since we need to know the correct meaning of a word, our teacher 

facilitates us to practice meanings in a group with our partners to 

consolidate the meanings. 

     

9 How often does your teacher give you opportunities to communicate  

with him/her and with your peers in English to develop your vocabulary? 

     

10 Since there is no one best strategy of teaching vocabulary, how often your 

teacher tries to implement different strategies according to their suitability?  

 

     

 

11. If you have any comment that you want to give regarding the implementation of vocabulary 

teaching strategies in your English classroom, please write your comment in the blank space 

given here under.  

______________________________________________________________________________

__________________________________________________________________. 

 

 

                                                                                 Thank you for your cooperation!  
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Appendix -3 

በደብረ ብርሃን ዩኒቨርሲቲ 

የማህበራዊሳይንስናሂዩማኒቲኮላጅ 

የእንግሉዝኛቋንቋትምህርትክፍሌ 

በተማሪዎችየሚሞሊመጠይቅ 

The Amharic version of students‟ questionnaire 

 

ውድ ተማሪዎች ይህ ጥናት በሚቶ እና ሚቲ ጂዶ 2ኛ ደረጃ ት/ቤት በእንግሉዘኛ ቋንቋ ት/ት 

የቃሊት ማስተማር ስነ-ዘዴዎች ምን እንደሚመስለ የቋንቋ መምህራኑን ትኩረት በማድረግ 

የሚጠና ነው፡፡ ስሇሆነም ይህንን መጠየቅ እናንተ ውድ ተማሪዎች በቅንነት፣በጥንቃቄና 

በታማኝነት እንድትሞለት ስሌ በአክብሮት እጠይቃሇሁ፡፡ 

ይህንንም ስታደርጉ ማወቅ ያሇባችሁ ነገር ቢኖር የምትሰጡት መረጃ በሚስጥርነት የሚያዝና 

ከጥናቱ ባሇቤት በስተቀር ላሊ አካሌ የማያውቀው መሆኑን ነው፡፡በመሆኑም ስማችሁን መፃፍ 

አያስፈሌጋችሁም፡፡ 

ከዚህ በታች እንደሚከተሇው የቀረቡት መጠይቆች የእናንተን በእንግሉዝኛ ቋንቋ ክ/ጊዜ በቲዎሪ 

ደረጃ ያሇውን የቃሊት ት/ት አተገባበር እንዲሁም የእንግሉዝኛ ቋንቋ መምህራኖቻችሁ የተሇያዩ 

የቃሊት ት/ት ማስተማርያ ስነ-ዘዴዎችን በመጠቀም እንደሚየስተምሯቸሁ የሚጠይቁ ናቸው፡፡ 

ትእዛዝ አንድ፡ከዚህ በታች በሰንጠረዥ ውስጥ ሇቀረቡት ጥያቄዎች ምን ያህሌ 

እንደምትሰሟሙባቸው በተሰጡት ቁጥሮች ስር የ` x` (ኤክስ) ምሌክት በማድረግ አሳዩ፡፡ 

 

 

ሌብበለ;   5= ሁሌጊዜ   4= አብዛኛዉን ጊዜ             3=አንዳንድ ጊዜ 

2= እምብዛም        1=ፈፅሞ/የሇም/ 
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ተ/
ቁ 

 

ሀተታዎችና መጠይቆች 

 የድግግሞሽ 

መጠን 

5 4 3 2 1 

1 መምህራችንበ አገባባዊ ፍች/ context strategy / ዘዴ በመጠቀም እኛ በራሳችን 

የአዳዲስ ቃሊትና ትርጉም እንድንረዳ ሇማድረግ ይጠቀማሌ/ ታደርጋሇች፡፡ 

     

2 በቃሊት ት/ት ጊዜ መምህራችን የእኛን የቃሊት ክሂሌ ሇማሳደግ ምሳላዎችን፤

የቃሊቱን ተመሳሳይና ተቃራኒዎችን ወዘተ በመጠቀም ያስተምረናሌ፡ 

ያስተምረናሌ፡፤ 

     

3 መምህራችን  word mapping ዘዴን በመጠቀም የአዳዲስ ቃሊትን ትርጉም 

እንድናውቅ ያደርጋሌ /ታደርጋሇች፡፡ 

     

4 በቃሊት ት/ት ክ/ጊዜ መምህራችን ቃሊትን በራሳችሁ መርጣችሁ የመማር  

ዘዴን በመጠቀም የቃሊት እውቃታችንን እንድናጏሇብት ያደርጋሌ/ታደርጋሇች፡፡ 

     

5 መምህራችን ቃሊትን ሲያስተምረን /ስታስተምረን የተሇያዩ ተግባራትን 

የመስጠት ዘዴን ይጠቀማሌ/  ትጠቀማሇች፡፡ 

     

6 በቃሊት ት/ት ጊዜ መምህራችሁ አብሮ የሚሄዱ ቃሊትን በማገናኘት ዘዴን 

በመጠቀም የቃሊት ክሂሊችንን እንድናጎሇብት ያደርጋሌ/ታደርጋሇች፡፡ 

     

7 መምህራችን በጋራ ስነ ዘዴ በመጠቀም የእናንተን ትኩረት ሇመሳብና ቃሊት 

ሇማስተማር ይጠቀማሌ/ትጠቀማሇች፡፡ 

     

8 መምህራችን የተማርናቸውን ቃሊት ሇማዳበር ከጓደኞቻችን ጋር በቡድን በመሆን 

እንድንሇማመዳቸው ያግዘናሌ/ ታግዘናሇች፡፡ 

     

9 መምህራችን ቃሊትን ሲያስተምረን /ስታስተምረን ከእሱጋር /ከእሷ ጋር 

እንድንነጋገርበት ወይም ከጓደኞቻችን ጋር እንድንጠቀምበት የቃሊት ክሂሊችንን 

እንድናጎሇብት ያደርጋሌ/ታደረጋሇች፡፡ 

     

10 መምህራችን የተሇያዩ የቃሊት ክሂሌን ማስተማር ስነዘዴዎችን እንደየ ሁኔታው 

በመቀያየር ያስተምረናሌ /ታስተምረናሇች፡፡ 
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11.  በእንግሉዘኛ ቋንቋ ት/ት ክ/ጊዜ የቃሊት ክሂሌ ት/ት ስነ ዜዴዎችና አተገባበር ሊይ 

አስተያየት ካሇህ/ሽ የሚከተሇውን ክፍት ቦታ በመጠቀም መስጠት ትችሊሊህ/ሽ:: 

------------------------------------------------------------------------------------------------------------------

------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------- 

                  

 

                ስሇ ቀና ትብብርህ/ ሽ እጅግ አድርጌ ሊመሠግንህ/ሽ እወዳሇሁ፡፡ 
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Appendix-4 

DEBRE BIRHAN UNIVERSITY 

COLLEGE OF SOCIAL SCIENCE AND HUMANITIES 

DEPARTMENT OF ENGLISH LANGUAGE AND LITERATURE 

Classroom observation check-list-I 
 

The teachers‟ role during vocabulary teaching class. 

 

 

 

N

o 

 

Behaviors to be 

Observed 

    

 

               „Yes‟ or „No‟ Responses 

T-„A‟ T- „B‟ T- „ C‟ T- „ D‟ T-„ E‟ T- „ F‟  

O
D

-1
 

O
D

-2
 

O
D

-3
 

O
D

-1
 

O
D

-2
 

O
D

-3
 

O
D

-1
 

O
D

-2
 

O
D

-3
 

O
D

-1
 

O
D

-2
 

O
D

-3
 

O
D

-1
 

O
D

-2
 

O
D

-3
 

O
D

-1
 

O
D

-2
 

O
D

-3
 

1  

The teacher introduces  

the students to know 

the objectives of the 

 Vocabulary lesson. 

 

                  

2  

The teacher lets the  

Students to practice  

different vocabulary 

to their real life  

communication 

                  

3 The teacher tries to 

arouse student 

attention towards to 

vocabulary instruction  

                  

4 At the end of the class, 

does the teacher give 

home taken assignment 

that invite students to 

practice vocabulary self-

selection? 
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Classroom observation checklist-II: Concerning the Implementation of different 

Vocabulary Teaching Strategies in EFL Class. 

 

 

 

5 

 

Does the teacher  

Implement context  

Clue strategy? 

                  

 

6 

Does the teacher 

implement  

self selection 

vocabulary teaching 

strategies during 

Vocabulary teaching? 

                  

 

7 

Does the teacher  

implement task based  

instruction to utilize 

 Vocabulary usage? 

                  

 

8 

How often the teacher 

implement word  

mapping strategy? 

                  

 

 

 

9 

Does the teacher teach 

vocabulary through 

collocation strategy 

which enables the  

students to develop 

 their vocabulary use? 

                  

 

10 

Does the teacher employ 

cooperative vocabulary  

 teaching strategy? 
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                                                  KEYS 

 T-„A‟= Teacher A                     OD-1=observation day one                                                        

 T-„B‟= Teacher B                      OD-2=observation day two                                                      

 T-„C‟= Teacher D                      OD-3=observation day three                                                  

 T-„D‟= Teacher F 

 T-„E‟= Teacher F 

 T-„F‟= Teacher F 
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Appendix 5 

DEBRE BIRHAN UNIVERSITY 

COLLEGE OF SOCIAL SCIENCE AND HUMANITIES 

DEPARTMENT OF ENGLISH LANGUAGE 

The transcription of teachers’ interview 

 

Name of the School: Mito Secondary School 

Code of the teacher: M-1 

A. Questions concerning teachers' perception and knowledge on the theoretical practices of 

vocabulary teaching strategies in EFL classes.  

 1. Researcher: Do you think that implementing different vocabulary teaching strategies are       

              very important to enhance students‟ vocabulary knowledge?  

Interviewee: I think, it is very important to implement different strategies to teach vocabulary in 

enhancing the students‟ knowledge as far as the language teacher is capable of doing so and as 

the condition allows him/her. 

2. Researcher: When you teach vocabulary, to which strategy/strategies you employed    

frequently or  give priority?  

 Interviewee: When I teach vocabulary, I mostly use group discussion method, definition and     

then explanation. 

 3. Researcher: How do you think vocabulary teaching should be practiced?  

Interviewee: Vocabulary teaching should be delivered through the active teaching method by 

giving more chances for the students to discuss each other. 
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B.Questions concerning teachers‟ implementation of difference vocabulary teaching  

 strategies.  

4. Researcher: To what extent you plan vocabulary lessons that contain different vocabulary 

teaching strategies and practice them?  

Interviewee: I plan vocabulary lessons with my weekly plan. The way I plan vocabulary is not 

different with the other skills. 

5. Researcher: To what extent you give chances to students so that they take responsibilities for 

their own to use strategies and practice them at different time? 

Interviewee: During vocabulary lessons, I always try to give chances for the students but they 

are not willing to do what I ordered them to do in their groups instead they perform other tasks or 

simply talk with friends. 

6. Researcher: When you teach a vocabulary, do you always use different strategies to help 

students understand the meaning and recall it for future use? 

Interviewee: The strategies that I always use are definition, group discussion and explanation. 

Beyond these I do nothing because I have no idea to employ more strategies. 

7. Researcher: Do you think that in teaching vocabulary, strategies which enable learners to 

remember words once they are learned are very essential? 

Interviewee: Yes, I think they are very essential for students‟ vocabulary accumulation 

knowledge  

8. Researcher: Have you ever taken adequate training about vocabulary teaching strategies while 

you were in college/university? 

Interviewee: While I was in the Teachers training college and then in the University, I didn‟t 

remember any course talking about vocabulary teaching strategies.  

9. Researcher: What do you suggest for the practical promotion of vocabulary teaching strategies 

at secondary grade level to enhance students‟ vocabulary knowledge? 
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Interviewee: In my opinion, for the practical promotion of vocabulary teaching strategies at high 

school level to enhance students‟ vocabulary knowledge, we teachers should read about the 

different vocabulary teaching strategies. 

10. Researcher: How often do you implement different vocabulary teaching strategies like self-

selection, task-based, cooperative language learning, context and collocation vocabulary teaching 

strategies to enable your students and you achieving the necessary teaching and learning 

outcome? 

Interviewee: I have no idea about the self-selection and collocation vocabulary teaching 

strategies but I always implement task-based, cooperative language teaching, and context 

vocabulary teaching strategies to enable the students and to achieve the necessary vocabulary 

teaching outcome. 

11. Researcher: What do you suggest the factors affecting you from implementing different 

vocabulary teaching strategies according to their suitability?   

Interviewee: There are many factors that affect in order  practice different vocabulary teaching 

strategies like shortage of reference materials ,inadequate training . 

  

- 
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Name of the School: Mito Secondary school 

Code of the teacher: M-2 

A. Questions concerning teachers' perception and knowledge on the theoretical practices of 

vocabulary teaching strategies in EFL classes.  

1. Researcher: Do you think that implementing different vocabulary teaching strategies are       

              very important to enhance students‟ vocabulary knowledge?  

Interviewee: Yes, it is very important practicing different vocabulary teaching strategies to teach 

vocabulary in enhancing the students‟ knowledge as far as the language teacher is capable of 

doing so and as the condition allows him/her. The teacher should do this always. 

2. Researcher: When you teach vocabulary, to which strategy/strategies you give priority? 

Why?  

Interviewee: When I teach vocabulary, I mostly use group discussion method, definition and 

then explanation because this way is the most commonly practiced way of vocabulary teaching. 

3. Researcher: How do you think vocabulary teaching should be implemented? 

Interviewee: If teachers forced the students to work harder, I think change will come and our 

students will become successful in English language.  

B. Questions concerning teachers‟ implementing vocabulary teaching strategies.  

4. Researcher: To what extent you plan vocabulary lessons that contain different vocabulary 

teaching strategies and practice them?  

Interviewee: I plan vocabulary lessons with my weekly plan.  

5. Researcher: To what extent you give chances to students so that they take responsibilities                  

         for their own to use strategies and implement  them at different time? 
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Interviewee: I always try to give chances for the students during vocabulary lessons but except 

one or two students in each group, they are not interested  to do what I ordered them to do in 

their groups instead they perform other tasks or simply talk with friends. 

6 .Researcher: When you teach a vocabulary, do you always use different strategies to help 

students understand the meaning and recall it for future use? 

Interviewee: No, I only use context clue.  

7. Researcher: Do you think that in teaching vocabulary strategies which enable learners to 

remember words once they are learned are very essential? 

Interviewee: It is really true that in teaching vocabulary methods which enable our students to 

remember words once they are learned are very important. 

8. Researcher: Have you ever taken adequate training about vocabulary teaching strategies 

while you were in college/university? 

Interviewee: No, I didn‟t take courses about vocabulary teaching strategies.  

9. Researcher: What do you suggest for the practical promotion of vocabulary teaching 

strategies at secondary school level to enhance students‟ vocabulary knowledge? 

Interviewee: For the practical promotion of vocabulary teaching strategies at secondary school 

level to enhance students‟ vocabulary knowledge, in my opinion adequate trainings should be 

given for all teachers about the different vocabulary teaching strategies. 

10. Researcher: How often do you implement different vocabulary teaching strategies like self-

selection, task-based, cooperative language learning, context and collocation vocabulary teaching 

strategies to enable your students and you achieving the necessary teaching and learning 

outcome? 

Interviewee: I always use definition clue and group discussion in teaching vocabulary. 
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11. Researcher: What do you suggest the factors affecting you from implementing different     

           Vocabulary teaching strategies according to their suitability?   

Interviewee: one of the factors affecting the vocabulary teaching strategies are training in 

universities about the different vocabulary teaching strategies and even seminar discussions are 

not arranged by the concerned bodies in the educational office. 
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Name of the School: Mito Secondary School 

Code of the teacher: M-3 

A. Questions concerning teachers' perception and knowledge on the theoretical practices of 

vocabulary teaching strategies in EFL classes.  

1. Researcher: Do you think that implementation of different vocabulary teaching strategies are 

very important to enhance students‟ vocabulary knowledge 

Interviewee: As far as I am concerned, it is very important to practice variety of vocabulary 

teaching strategies to teach vocabulary to improve the students‟ knowledge as all the situations 

allow the teacher and we teacher should always implement different techniques. 

2. Researcher: When you teach vocabulary to which strategy/strategies you give priority? Why? 

Interviewee: When I teach vocabulary, I usually use dictionary definitions and I am explaining 

the word with examples and sometimes with the Amharic equivalent translation of the word.  

3. Researcher: How do you think vocabulary teaching should implement?  

Interviewee: Vocabulary teaching should be implemented in the way that students can easily 

understand the meaning of the words with contexts and the words‟ equivalent Amharic words. If 

so, our students can easily understand the words easily. 

B. Questions concerning teachers‟ implementing vocabulary teaching strategies.  

4. Researcher: To what extent you plan vocabulary lessons that contain different vocabulary 

teaching strategies and practice them?  

Interviewee: I have no special plan to vocabulary. 

Researcher: To what extent you give chances to students so that they take responsibilities for 

their own to use strategies and practice them at different time? 

Interviewee: I sometimes order my students to search for the meanings of the unfamiliar words. 

 



  
 89 

 
  

4. Researcher: When you teach a vocabulary, do you always use different strategies to help 

students understand the meaning and recall it for future use? 

Interviewee: Sometimes I do it but not always. 

5. Researcher: Do you think that in teaching vocabulary with different strategies enable learners to 

remember words once they are learned are very essential? 

Interviewee: Yes, I do think that in teaching vocabulary, strategies which enable learners to 

remember words once they are learned are very essential. But when we look at the side of the 

students, except some students in each class, most of them are not in the position to improve 

their language proficiency through increasing their word accumulation. 

6. Researcher: Have you ever taken adequate training about vocabulary teaching strategies while 

you were in college/university? 

Interviewee: I have never taken any training or course while I was in college and in the 

university but I have the knowledge of teaching vocabulary in which I gained through 

experience. 

7. Researcher: What do you suggest for the practical promotion of vocabulary teaching   strategies  

         at secondary school level to enhance students‟ vocabulary knowledge? 

Interviewee: What do I suggest for the practical promotion of vocabulary teaching strategies 

especially at secondary school level like us to enhance students‟ vocabulary knowledge is that 

we teachers should teach vocabulary in the manner that our students will never forget it and 

remember during exams. This can be done teaching vocabulary within concrete examples, 

dictionary definition and Amharic translation. 

8. Researcher: How often do you implement different vocabulary teaching strategies like self-

selection, task-based, cooperative language teaching, context and collocation vocabulary 

teaching strategies to enable your students and you achieving the necessary teaching and learning 

outcome? 
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Interviewee: I am practicing context, task-based and cooperative teaching methods. Beyond this 

I don‟t know how to use collocation and self-selection strategies. 

9. Researcher: What do you suggest the factors affecting you from implementing different 

vocabulary teaching strategies according to their suitability? 

Interviewee: The major factors hampering teachers from using different vocabulary teaching 

strategies according to their suitability is that of lack of enough training in universities about the 

different vocabulary teaching strategies and even seminar discussions are not arranged by the 

concerned bodies in the educational office. The other factor is about lack of enough advanced 

dictionaries in the school libraries for students. 
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Name of the School: Mito Secondary School  

Code of the teacher: M-4 

A. Questions concerning teachers' perception and knowledge on the theoretical practices of 

vocabulary teaching strategies in EFL classes.  

1. Researcher: Do you think that implementing different vocabulary teaching strategies are very 

important to enhance students‟ vocabulary knowledge?  

Interviewee: Yes, I think if a teacher practices different vocabulary teaching strategies, it is very 

important to for his/her students‟ vocabulary knowledge development. I think the teacher should 

teach his/her students using different technique as the difficulty level of the words exist in the 

text book as possible. 

2. Researcher: When you teach vocabulary to which strategy/strategies you give priority? Why?  

Interviewee:  I give priority for definition, synonyms, group discussions and explanation.  

3. Researcher: How do you think vocabulary teaching should be implemented?  

Interviewee: vocabulary teaching should be practiced by following the scientific path and in the 

way that our students could never forget what they have learnt in the classroom and use it in their 

actual communications in both the school compound and outside. 

B. Questions concerning Teachers' implementing vocabulary teaching strategies.  

4. Researcher: To what extent you plan vocabulary lessons that contain different vocabulary 

teaching strategies and practice them? 

Interviewee: I sometimes prepared a plan in order to teach vocabularies. 

5. Researcher: To what extent you give chances to students so that they take responsibilities for 

their own to use strategies and practice them at different time? 
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Interviewee: For all vocabulary lessons I always let the students to try at their homes and to 

bring it to the classroom before I teach them as a home work. But most of the students due to 

different problems, they come to the classroom without doing so. Even while group discussions, 

most of the students are not actively engage and participate. 

6. Researcher: When you teach a vocabulary do you always use different strategies to help 

students understand the meaning and recall it for future use? 

Interviewee: Sometimes I do it but not always. 

7. Researcher: Do you think that in teaching vocabulary different strategies enable learners to 

remember words once they are learned are very essential? 

Interviewee: No doubt, vocabulary teaching strategies that help learners to remember words 

once they are learned are very crucial. But the reality is that whatever the strategy you employ, 

the most of the students‟ result is not satisfactory I think because they do not study at home.  

8. Researcher: Have you ever taken adequate training about vocabulary teaching strategies 

while you were in college/university? 

Interviewee: If you are asking me about the courses or trainings at the University, I didn‟t 

remember taking any course but I grasp the knowledge of teaching vocabulary while I was in 

practicum course from my mentor. 

9. Researcher: What do you suggest for the practical promotion of vocabulary teaching 

strategies at primary school level to enhance students‟ vocabulary knowledge? 

Interviewee: what I suggest is that we all teachers should practice different vocabulary teaching 

methods according to the difficulty level of the vocabulary words found in the text book and also 

we teachers should update ourselves through reading. 

10. Researcher: How often do you implement different vocabulary teaching strategies like self-

selection, task-based, cooperative language learning, context and collocation vocabulary teaching 

strategies to enable your students and you achieving the necessary teaching and learning 

outcome? 
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Interviewee: I usually use task-based, cooperative, and context vocabulary teaching methods to 

enable my students achieve the expected teaching and learning outcome. 

11. Researcher: What do you suggest the factors affecting you from implementing different 

vocabulary teaching strategies according to their suitability? 

Interviewee: The major factor hampering we teachers from implementing the different 

vocabulary teaching strategies according to their suitability is sufficient awareness or knowledge 

about the strategies and the other is the very low interest of our students to learn vocabulary and 

their negative attitude towards the subject as it is too difficult to understand. 
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Name of the School: Jido Secondary School 

Code of the teacher: J-1 

A. Questions concerning teachers' perception and knowledge on the theoretical practices of 

vocabulary teaching strategies in EFL classes.  

1. Researcher: Do you think that implementing different vocabulary teaching strategies are very 

important to enhance students‟ vocabulary knowledge 

Interviewee: I think it is very important to use different vocabulary teaching strategies that help 

us to improve students‟ vocabulary knowledge and we teachers should always consider this 

before teaching vocabulary. 

2. Researcher: When you teach vocabulary to which strategy/strategies you give priority? Why?  

Interviewee:, I give priority for English- English dictionary definition and context clue. 

3. Researcher: How do you think vocabulary teaching should be implemented?  

Interviewee: In my view, vocabulary teaching should be practiced If we teachers let our students 

work harder, I think change will come and our students will become successful in English 

language. 

B. Questions concerning Teachers‟ implementing vocabulary teaching strategies.  

4. Researcher: To what extent you plan vocabulary lessons that contain different vocabulary 

teaching strategies and practice them? 

Interviewee: As I plan the weekly plan for the coming week lessons, like the other lessons I also 

make a plan for the vocabulary lesson but I use no other teaching strategy than the English- 

English dictionary definition and group discussion and finally explanation. 

5. Researcher: To what extent you give chances to students so that they take responsibilities for 

their own to use strategies and practice them at different time? 
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Interviewee: I always order my students to search for the meanings of the unfamiliar words on 

their text book from an English- English dictionary and learn by themselves but most of them 

come to class without doing and after coming they copy from their friends who done the task no 

effort is done by them. Due to this fact most of them are poor in English. 

6. Researcher: When you teach a vocabulary, do you always use different strategies to help 

students understand the meaning and recall it for future use? 

Interviewee: I think, the strategies that I follow could help students to understand the meaning 

of the new words and recall it for future use in and outside the school in their daily life. But 

when the students go home they forget everything. This is why they are unsuccessful in English 

subject. 

7. Researcher: Do you think that in teaching vocabulary wit different strategies enable learners 

to remember words once they are learned are very essential? 

Interviewee: Yes, I think in teaching vocabulary, strategies which enable learners to remember 

words once they are learned are very essential. 

8. Researcher: Have you ever taken adequate training about vocabulary teaching strategies 

while you were in college/university? 

Interviewee: No, I didn‟t take any course while I was in the Teachers training in the University. 

9. Researcher: What do you suggest for the practical promotion of vocabulary teaching 

strategies at primary school level to enhance students‟ vocabulary knowledge? 

Interviewee In my opinion we teachers should advise our students to work hard and adequate 

trainings should be given for all the English language teachers about the different vocabulary 

teaching strategies. 

10. Researcher: How often do you implement different vocabulary strategies like self-selection, 

task-based, cooperative language learning, context and collocation vocabulary teaching strategies 

to enable your students and you achieving the necessary teaching and learning outcome? 
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Interviewee:  I am practicing context, task-based and cooperative teaching methods. Beyond, 

this frankly speaking, I don‟t know how to use collocation and self-selection strategies. 

11. Researcher What do you suggest the factors affecting you from implementing different 

vocabulary teaching strategies according to their suitability?   

Interviewee: In my view, the major factor affecting is that since vocabulary knowledge is the 

key to develop language, there should be at least two vocabulary lessons in each chapter. The 

other major factor is that lack of training on the different vocabulary teaching strategies for 

teachers. The last one is shortage of English- English dictionaries in the school library for the 

students to do home works and group works. 

 

 

  

 

 

 

 

 

 

 

 

 

 

 



  
 97 

 
  

Name of the School: Mito Secondary School 

Code of the teacher: J-2 

A. Questions concerning teachers' perception and knowledge on the theoretical practices of 

vocabulary teaching strategies in EFL classes.  

1. Researcher; Do you think that implementing different vocabulary teaching strategies are very 

important to enhance students‟ vocabulary knowledge?  

Interviewee: I think it is very important to implement different strategies to teach vocabulary in 

enhancing the students‟ knowledge as far as the language teacher is capable of doing so and as 

the condition allows him/her. 

2. Researcher: When you teach vocabulary, to which strategy/strategies you give priority? 

Why?  

Interviewee: When I teach vocabulary, I mostly used contextual clue and dictionary meaning. 

3. Researcher: How do you think vocabulary teaching should be implemented?  

Interviewee: Vocabulary teaching should be delivered through the active teaching method by 

giving more chances for the students to discuss each other. 

B. Questions concerning Teachers' implementing vocabulary teaching strategies.  

4. Researcher: To what extent you plan vocabulary lessons that contain different vocabulary 

teaching strategies and practice them?  

Interviewee: I plan vocabulary lessons with my weekly plan. The way I plan vocabulary is not 

different with the other skills. I am not using other strategies than group discussion and 

explanation. 

5. Researcher: To what extent you give chances to students so that they take responsibilities for 

their own to use strategies and practice them at different time? 
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Interviewee: During vocabulary lessons, I always try to give chances for the students but they 

are not willing to do what I ordered them to do in their groups instead they perform other tasks or 

simply talk with friends. 

6. Researcher: When you teach a vocabulary do you always implement different strategies to 

help students understand the meaning and recall it for future use? 

Interviewee: I always employed the usual strategies of definition, group discussion and 

explanation. 

7. Researcher: Do you think that in teaching vocabulary with different strategies enable learners 

to remember words once they are learned are very essential? 

Interviewee: Yes, I think they are very essential. 

8. Researcher: Have you ever taken adequate training about vocabulary teaching strategies 

while you were in college/university? 

Interviewee: While I was in the Teachers training college and then in the University, I didn‟t 

remember any course talking about vocabulary teaching strategies.  

9. Researcher: What do you suggest for the practical promotion of vocabulary teaching 

strategies at high school level to enhance students‟ vocabulary knowledge? 

Interviewee: In my opinion, in my opinion, for the practical promotion of vocabulary teaching 

strategies at secondary grade level enhance the students‟ vocabulary knowledge, so we teachers 

should read about the different vocabulary teaching strategies. 

10. Researcher: How often do you vocabulary strategies like self-selection, task-based, 

cooperative and collocation vocabulary teaching strategies to enable your students and you 

achieving the necessary teaching and learning outcome? 

Interviewee: I have no idea about the self-selection and collocation vocabulary teaching 

strategies but I always implement task-based, cooperative language teaching, and context 

vocabulary teaching strategies to enable our students and to achieve the necessary teaching and 

learning outcome. 
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11.Researcher: What do you suggest the factors affecting you from implementing different 

vocabulary teaching strategies according to their suitability? 

 

  Interviewee: There are many factors affecting teachers from practicing different vocabulary 

teaching strategies some of them are found in the school, and educational offices.     
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Appendix 6 
 

Pilot test data of students‟ questionnaire 

          

The items contain 10 statements and each statement has 5 alternatives. Therefore, the total 

minimum and maximum point will be 10 and 50 respectively. 

                                   From No. 1 – 15 represents sample students 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

Reliability Statistics 

Cronbach's Alpha No. of Items 

.740 2 

Students T 1 (50%) T 2  (50%) 

1 25.00 30.00 

2 36.00 44.00 

3 45.00 43.00 

4 31.00 36.00 

5 31.00 39.00 

6 27.00 40.00 

7 36.00 37.00 

8 28.00 29.00 

9 29.00 27.00 

10 32.00 31.00 

11 34.00 30.00 

12 30.00 36.00 

13 33.00 35.00 

14 34.00 34.00 

15 38.00 40.00 
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